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anchor their | earning jtmterAdo mme EtE ree ngeetrr dgl yphs .
Arizona for example, haigmh 0igs tiheokwdd rather identi
grandpa saguaro (the sjpmager weuvsed 0iSi toHle EE €U T i
the bottom a | ong ti men®tdiogdi M@ St RiNs and taking not
experienti al anchor usted taditiert thd kdthddr y arcekh itPd t h e
the center and | earningurapodid Brei dd fteh £ty cd eeci fi ¢
of a saguaro. hill. While |listening to her
about their ancestors who us

ar ea, she began to trace the




stressed how i mportant eistul waswafsoromlieidrent st

ancestors to be conne&kmhedl ttadgtehananaemgyer st an
that flows through allstluideintg ,tsitmgs esTh@oa
was a symbol for the emer gynwsafruzitror sfi ms, wth
soil cycle, the water thedclreowanexpenmlieglttes.
energy. I this momentstolrifesl t heyhamed fted |l i
not starting the progmgamswi thlowt mush they had
informati on One of thwetihndthreuctaacmrad ylsel deti mig
precious knowledge of hhet oown acnul kunmmoavl edge.
hi story, yet, she kept quiet wuntil she was
given space and time tRef§hate nigt wngwbw%uwe
curricular acti ities,ﬂ Ité]ﬁ.'sagr m&wllec%qql aesnoug
tucked througIIout t he ls_auppdpoarntd Weafrrﬁlﬂ'geadoyr E
a part of their daily | ives_ . .
_ How di d power dynami cC ¢
I f we had |n.corporated.iardeiv Héﬁbe;}”h'\ﬁlhat mi ¢
knowl edge prior, I bel'rﬁevaentfhoerreéaVI‘I’Hange’?oAre
the curricul ar act|V|t|ier§diW\pludLPI hsavtehaptee(,noulc
_cle?r t? the st;dﬁngsbatnedaémlengo a[]r?cf | earning
instructors, and had begp, Mmugh MPyi€sn woul d
meaningful . The studenttso Wd]oowewrercoﬁjﬁeucatléc}’ to)
tired and ready to go hooimfeféaryer{éwees,pnd of
the day were invigorated and asking too
many questions to keep up with They were
making connections to |l essons from the
beginning of camp, and the pride i n having
their ancestral knowl §8§é&$S @&ﬁmeé"’tﬁ@'@ {tgwabes
the scientific concep@dw@d EXPEEAENCHr & DGR
their faces, postures Wagd!ltsf@he®@NiChOESes CU
what | call experiences
i I I I
As educators, we are H%ncpgcg.tvax}intthcrlfl]argyra es§
them I n mé/ heart to gui
chall enges, and determlnlng t h best way
. é)rac.t ce. E(Yen fnow, at
to meet the various | arnln% needs O
. . anchor continue. to sha
students is the main %n? Il shared tIhIS st ?
. ut, this one esson h
because it was an i mportant Iearnlnq
not ha.plpen at he schoo
anchor for me. It was the  fi st time | rezilll
N . nor did 1t even involve
that by not stacul ngr al t h student? .
cat a. communi a/ garden i
knowl edge, I wa s p05|tW|hoerF|enq tsheerHt sa ot of
knowl edge receivers r%ther.thar? cref\ators. I
. . any lmmlgran Latil nx f
had positioned myselfv%sri%rfjse)éo%rntt fioers tw%%ld
students, though unint%ntio?all.){. 6n t.he .
. their a mi a/ é;ardens Wi
ot her hand, Angi e putCtOIFnemu%(I)vtver n
. garden _slpace.
ownership of the know'aen%gereb?%l%slnft%erli S w
hands through this experiencge, anc? t he g
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their various approachlets was bSie dtded mhge rt hienn rPhioeni X,

mounds and planting t herirri wsed dtishe next morning | w
| eggings and a short sl eeved
even in the early morning It
a bit of embarrassment| creep
when | saw Don Julio wearing
a long sleeve button up shir
around his neck, a hat, g oo
rummaged through my <car

towel that | wrapped ar
and over the top of my
back to the orange trei
the early morning, and
harvesting process.

It was | i ke watching
guietly and calmly thr ow
actidlitglketsing a small fire a

[ I mage desQ@bruivpstbinoinc:f f i j wf! ptgh 8j mer'eé&ft!f anning the smoke,
gpvoe!jotjef!b!usff!usvol!Rga%fcsh%s[fftlgv%/u’\t a hol e in t he
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He moved expertly through cy
Julio was an ol deramdanchdppgi nmp.ulld stood near by

casionally come spenmy ttiaoneelatt garhteed over my head
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ens al one From tiumeelteos &,i meyt Is twolull di rstirti gued
chat with him whi chapyeandidng.eshilnalilny,l iDand eJul I
es of his |life stoalyasdr karedv ehsek emh smd rtoan s qu at
cCo. He hadi mltsibe shthalreedheviihhehd opened | n
hat he could not rreeaadr otrhevredaret verSudvednl.y, |
Saturday | arrivedwalol tdfe lyeesdemosviamgl around,
hed Don Julio | eandsmagk e ghe nfsanmedaitret.to t he hol
approached him, hcecomoitnwed df dro aa cduplues of ho
and owhiifsdpea le]d. | beg&edr eaching into the tree
direction oféa hsiusr enoouwdt, piugacds wafsnt he hive and h
we were |l ooking ame to put in the giant bowl s

inally, he explained It hthitd hrey fdbuUt| Yo,wedC Gaa shieeenal |y

ts hive |l ocated i nbk@eewahl dbrlasngde an ey tiowel t
ed at the tree witfhaczeror elvdgmdke.ncle wifgawmr ousl y s
, but | was fasci nraitedntshaltf hoef htalde floeuensd. Don
Don Julio asked mecdalfmy, wahw ewi tthoo Ytoithl snvied . H
arvesting the hone9ccanidomael lay rratmymythd itrnt 6 hi's
before sunrise theUthextbeegywith the tendernes

shows a newborn. The chunks




