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Session Objectives

Define culturally responsive and sustaining

asset-based pedagogies

Describe the characteristics of culturally responsive 
and sustaining classroom practices

Reflect on the supports necessary to employ culturally 
responsive and sustaining classroom pedagogies in 

everyday practice



Our commitments for engaging in 
courageous conversations

Stay engaged

Speak your truth

Experience discomfort

Expect and accept non-closure
(Singleton & Linton, p. 18 ,2006)



Marginalize



Turn to the person next to 
you, introduce yourself  and 
discuss the following 
prompt:

• In what ways are 
students 
marginalized in the 
learning 
environment?



How do I know school is a place for me … a place where I can 
achieve?

Can I be successful in school and still be me?

Do my teachers, principals and other adults in my school 
believe I can achieve to high standards? How do I know?



Equity is the vision!

Culturally Responsive & 
Sustaining Practice is the 

Strategy.



when educational policies, practices, interactions, 
and resources, are representative of, constructed 
by, and responsive to all people such that each 
individual has access to, can participate, and make 
progress in high-quality learning experiences that 
empower them towards self-determination and 
reduces disparities in outcomes regardless of 
individual characteristics and cultural identities 
(Fraser, 2008; Great Lakes Equity Center, 2011)





the overall approach
one takes in 

delivering instruction, 
using curricular 

materials, making 
educational 

decisions, including 
student discipline; 

and interacting with 
students and their 

families. 

the lens through 
which educators see 

their students and 
their students' 

learning. 

the filter through 
which educators 

listen to how 
students express 
their needs and 

desires. 

Centering equity …..

Gonzales & Skelton (2011) Equity Alliance at ASU





Culturally responsive and sustaining practices derive from asset pedagogies that 
promote academic achievement, cultural competence, preservation of heritage 
practices, and high outcomes for students and their communities (Ladson-Billings, 
1995; Paris, 2012).

Students maintain “their community and heritage ways with language 
and other cultural practices in the process of gaining access to 
dominant ones” (Paris, 2012, p. 94). 

Within-group and between-group cultural practices are promoted, 
along with explicit instruction on how to connect the two (Laing, 2013; 
Paris & Alim, 2014).

Educators, students, and communities work together to question and 
change an unjust status quo (Ladson-Billings, 1995, 2014; Paris, 2012).
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Access

Representation

Meaningful Participation

Positive Outcomes

RECALLING OUR DEFINITION OF EQUITY
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Relationship to Equity

Access

• Provides physical, cultural and linguistic access to 
curriculum

Representation

• Centers students’ lived experiences and cultural 
histories in curriculum and in co-construction of 
knowledge
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Relationship to Equity

Meaningful Participation

• Students are recognized as rich assets that contribute to the 
learning environment

• Students are empowered to have agency in their learning 
communities

Positive Outcomes

• There is a focus on students realizing achievement gains, but 
also social, cultural, and personal identity development



Individually

Think about an activity or lesson that 
you taught that reflected equity-
centered  instruction note in your 
participant packet.

In Pairs

Share your activity or lesson. Detail in 
what ways your lesson reflected one 
or more of the constructs of equity
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Gay (2000) defines culturally responsive 
teaching as using the cultural knowledge, 

prior experiences, and performance 
styles of diverse students to make 

learning more appropriate and effective 
for them; it teaches to and through the 

strengths of these students.  
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It acknowledges the legitimacy of the cultural heritages of different ethnic groups, 
both as legacies that affect students' dispositions, attitudes, and approaches to 
learning and as worthy content to be taught in the formal curriculum.

It builds bridges of meaningfulness between home and school experiences 
as well as between academic abstractions and lived sociocultural realities.

It uses a wide variety of instructional strategies.

It teaches students to know and praise their own and each others' cultural 
heritages.

It incorporates multicultural information, resources, and materials in all the 
subjects and skills routinely taught in schools (p. 29).

Gay (2000) describes culturally responsive 
teaching as having these characteristics:



Appreciation and respect for diverse cultural 
experiences, histories and community practices are 
demonstrated in curricular content 

New material is connected to students' lived 
experiences

Inclusive language is used in class discussion and 
materials

Students home/heritage languages are recognized, 
valued and used in the classroom

(Lason Billings, Paris, 2012; Paris & Alim, 2014)



Information is presented from multiple 
points of view, centering the 
perspectives/stories from historically 
marginalized groups

There are meaningful interactions 
between school and community 

Multiple methods of presenting content, 
engaging students and allowing students 
to demonstrate knowledge are used 



Classroom community is 
inclusive 

High expectations for student 
success are maintained 

Equitable supports for student 
success are provided 



Recognizing Culturally 
Responsive and Sustaining 
Pedagogy in Classrooms





Explicitly communicate the assets of varied lived experiences, 
particularly those that have been historically marginalized 
(Ladson-Billings, 1995; Duncan-Andrade, 2007; Laing, 2013).

Assist students in developing an opposition to oppression 
(Stovall, 2006; Gay, 2010; Laing, 2013; Aronson & Laughter 
2015).

Foster a value and commitment for students’ lived experiences 
as well as knowledge of how to connect to and honor other 
lived experiences (Paris, 2012; Paris & Alim, 2014)

Seek out and facilitate participation by community members in 
the development of counter narratives (Perry, Steele, & Hilliard, 
2003; Duncan-Andrade, 2007)



Identify examples of the culturally 
responsive and sustaining practices 

used in the video.

Why do you suppose the educator 
chose to use the practices you’ve 

identified?
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Watch the video and respond to 
the following questions.

https://vimeo.com/56517315


•immigration and settlement



The Family Origin 
Assignment

Ms. Callie’s  Fifth 
Grade Class



Posted on the Southern Poverty Law Center website German Lopez on October 30, 2015



Tara

Jenni



Adapated from Posted on the Southern Poverty Law 
Center website German Lopez on October 30, 2015



Posted on the Southern Poverty Law Center website 
German Lopez on October 30, 2015



https://www.youtube.com/watch?v=7JNq0gu-eb4&feature=youtu.be



General impressions of Ms. Callie’s Lesson

What characteristics of CRSP were reflected in Ms. 
Callie’s lesson?

How did the lesson empower students towards 
social change?

Thinking about both videos, what challenges and 
opportunities can you anticipate in implementing 
lessons like these?
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Reflect on the video and respond to 
the following questions.

https://vimeo.com/56517315




What are the implications for

Group 
Practice and 
Professional 

Learning 

Family 
Connections 

and 
Partnership

Curricular 
and 

Instructional 
Materials



For more information contact:

Seena M. Skelton or 

Camille L. Warren

Email: glec@iupui.edu

www.greatlakesequity.org

The contents of this presentation were developed under a grant from the U.S. Department of Education. However, 

these contents do not necessarily represent the policy of the Department of Education, and you should not assume 

endorsement by the Federal Government.
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