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Research is widely emphasized as a
necessary basis for effective practice,
particularly in the context of educational
policy (Darling-Hammond et al., 2019;
Greenhalgh & Russell, 2009). The use of
evidence-based practice (EBP) is
considered key to supporting favorable

KEY TERMS

The process of drawing a conclusion
that a treatment or intervention is the “cause” of the
“outcome” observed (Rubin & Zell, 2018)

Co-conspirators have meaningful
relationships with individuals from marginalized
communities in order to “to listen” to what the communities
need and to “show up with” them while using their privilege
and putting themselves at risk (Jana, 2021).

“A process that
engages students, families, community members,
educators and policy makers and facilitates the use of
perspectives to move toward equitable learning
environments, and data as a mediating tool within that
process” (Skelton et al., 2021, p. 3).

“Ability to critically question the
social forces that constrain individuals and communities
within systems of inequalities ...and to engage in individual
or collective action to redress..[those]...inequities” (Skelton
et al., 2021, p.9)

academic, social, emotional, and behavioral
outcomes in education (Merle et al., 2022;
Pauling et al., 2021) and related fields
(Anthony et al., 2003). Although specific
research-based practices are progressively

more frequently practiced by teachers and
other school-based professionals (but still
relatively limited; Scheeler et al., 2016;
Simonsen et al., 2008), scholars and
practitioners—particularly those from
minoritized communities—call attention to
the narrow, and often exclusionary nature,
of the evidence on which such practices are
based (Cohen et al., 2004; Kaplan et al.,
2020; Lilienfeld et al., 2013; Wells et al.,
2009). The limitations can place EBP
initiatives at odds with initiatives aimed at
supporting educational equity or social
justice when not approached with a critical,
equity-centered lens. In this brief, we first
compare conceptualizations of EBP and
their limitations. We then challenge
common misconceptions about research-
based practice to propose an approach to
EBP that leverages critical engagement
with scholarship and centers community,
family, and student voice. We end with key
elements of socially-just EBP to advance
effective prevention, intervention, and
systems of support in schools.

Two broad definitions of evidence-based
practice (EBP) are generally used within
the professional literature: one refers to
discrete practices based on research
evidence, and one refers to the decision-
making process that occurs when research
evidence is combined with other
considerations. Simply put, EBP can be
understood as either a noun (a specific
practice) or a verb (an inquiry process;
Thyer & Myers, 2011).
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The unitary approach to EBP featured
heavily in the educational sciences
emphasizes the research base for a given
practice, model, or initiative; that is, the
design, methods, and findings of empirical
research studies determine what is
considered an EBP. This approach gained
traction in the 1990s with the initial use of
the phrase EBP in medicine (Guyatt et al.,
1992). It also grew out of the
operationalization of empirically supported
treatment in psychology in the 1990s
(American Psychological Association
[APA], 2006); and later proliferation
throughout the helping professions with
extensive uptake in education and
education policy, where terms like EBP,
proven practices or models, and
scientifically-based research were typically
defined as comprised of one or more
objectives, rigorous, and well-designed
experimental or quasi-experimental
studies showing favorable results (Slavin,
2002). Currently, the most recent
reauthorization of the Elementary and
Secondary Education Act (ESEA) defines
evidence-based as statistically significant
findings at three levels based on “at least
one well-designed and well-implemented”
experimental, quasi-experimental, or
correlational study, respectively (Every
Student Succeeds Act, 2015, §8002.21.A).
As such, a range of resources have been
developed to assist in identifying practices
considered EBP, such as:

« What Works Clearinghouse, https://
ies.ed.gov/ncee/wwc/

« SAMHSA Evidence-Based Practices
Resource Center, https://
www.samhsa.gov/resource-search/ebp

KEY TERMS (cont.)

“Ones shown to affect specified
outcomes in experimental evaluations conducted under
real world conditions” (Biglan & Ogden, 2008)

“Shown by experimental
evaluations to have a significant impact, where the
investigators had tight control over the implementation of
the intervention and may have had more than the usual
level of resources for conducting the intervention” (Biglan
& Ogden, 2008)

“External validity examines whether or
not an observed causal relationship should be generalized
to and across different measures, persons, settings, and
times” (Calder et al.,1982)

A framework of
data-based decision and service delivery that utilizes
screening, progress monitoring, problem solving to inform
universal, group, and individualized supports to address
the students’ educational needs (Sullivan et al., 2022).

o Evidence Based Intervention Network,
https://education.missouri.edu/ebi/

e |IRIS Center, https://
iris.peabody.vanderbilt.edu/

e Intervention Central, https://
www.interventioncentral.org/

o Campbell Collaboration,
www.campbellcollaboration.org

e Social Programs That Work, https://
evidencebasedprograms.org/

Many of these organizations rely on the
operationalization of applicable evidence
(e.g., high quality research, limiting to
specific research methods) to determine
inclusion, sometimes aligned with policy or
even more stringent criteria.
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This unitary approach to conceptualizing
EBPs has long been subject to criticism.
Critiques of EBPs in connection with
context and culture have garnered
considerable attention, with some
proponents of EBP noting variations and
associated practitioner autonomy as a
liability (e.g., Biglan & Ogden, 2008).
Conversely, others have recognized the

[Image description: Masculine-presenting
person of Color looking up at several
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various ways of thinking.]

inherently dynamic, interactive, social
nature of educational contexts as
incompatible with such rigidity both in the
scope and application of the evidence in
EBP (e.g., Berliner, 2002; Erickson &
Gutierrez, 2002). These critics have noted
the exclusionary definition of evidence in
many scholars’ and leaders’ framings of
EBP, particularly where limited to
experimental or quasi-experimental designs
(e.g., restriction to randomized control trials
[RCTs]). They have called for more
expansive, inclusive, and realistic views of
science tempered by humility, skepticism,
and cultural-historical understandings that

appreciate the full range of scientific
exploration, including qualitative research
and practitioner research (Erickson &
Gutierrez, 2002).

In addition, although EBP classifications
can be helpful insofar as they confer levels
of confidence regarding causal relations
between the intervention and observed
effects, they do not connote likely
effectiveness in contexts different from
those under study in the research base.
These problems of context and limitations
of efforts to disseminate and spread unitary
EBP was an impetus for implementation
research (Gamoran & Dibner, 2022) and
the growth of the interdisciplinary field of
implementation science. Generally,
research can provide information about the
likely effectiveness of a practice for
populations and settings similar to those in
existing studies; however, research does
not tell us how different contextual factors
can affect practice effectiveness in a
specific context (Klingner & Edwards, 2006)
or the extent to which a practice is
transportable or generalizable to other
settings and groups (Ingraham & Oka,
2006). So, while selecting a designated
EBP from What Works Clearinghouse
(WWC) may seem to be an efficient way to
support a desired outcome, the information
provided may lack the specificity to support
implementation (Ginsburg & Smith, 2016).
This simple selection process can result in
finding an EBP that has limited feasibility or
utility to practitioners (Kratochwill &
Shernoff, 2004).




Next, the inclusivity and sociocultural
underpinnings of EBPs are important to
consider, These, too, can affect potential
utility and effectiveness for diverse contexts
and minoritized communities. For instance,
there is increasing attention to the necessity
that widely used universal prevention and
intervention approaches (e.g., schoolwide
positive behavior interventions and supports
and social emotional learning) include
explicit attention to correct for the exclusion,
colonialism, and whiteness embedded within
scholarship on which they are based, and
questionable effectiveness (or lack thereof)
for students from minoritized groups,
particularly racially minoritized and disabled
students (e.g., Bornstein, 2017; Gregory et
al., 2021; Hoffman, 2009; Jagers et al.,
2018; Loman et al., 2018; Mahfouz &
Anthony-Stevens, 2020; Wilson, 2015).
Critics note that the disregard for the cultural
values and lived experience of minoritized
individuals means that an EBP may not only
be ineffective but harmful for individuals from
minoritized backgrounds (Helms, 2015).

Taken together, such considerations require
critical engagement with any specific EBP
considered for potential implementation.
This is especially important given that an
EBP is classified as such based on a limited
body of research that may feature concepts,
assumptions, and methods with little
relevance or potential benefit in a given
context, particularly those that involve
minoritized communities. When ideas of
research rigor overshadow authentic
partnerships and engagement

with students, families, and communities or
responsiveness to context or culture, EBPs
can undermine educational equity and social
justice when poor effects are attributed to

participants of interventions or other
services—rather than the inappropriateness
of the EBP for them. Further, the elevation of
research methods and findings over
individual, cultural, or other contextual
considerations, and the assumed
universality reflects assimilationist
tendencies that ignore the social and
interactive nature of schooling and the funds
of knowledge (Moll et al., 1992), needs, and
realities of minoritized individuals and
communities. When standards seemingly
exclude whole swaths of knowledge deemed
inferior, this is often an extension of the
whiteness-centering and epistemic exclusion
common to typical assumptions
underpinning quantitative research (Arora et
al., 2022). Thus, an uncritical application of
this approach is incompatible with equity-
oriented, socially just goals wherein
elevating voice, agency, and diversity are
essential. A critical lens can be applied when
evaluating, selecting, and implementing
specific EBP within an integrative decision-
making process, as discussed next.

Alternatively, we propose that EBP can be
understood as the inquiry or decision-
making process that occurs through the
integration of the best available research
evidence, with local resources and
participant voice within the organizational
and community contexts (see Figure 1). As
such, EBP is not a singular or static entity
but rather the dynamic result of problem-
solving by partners (e.g., students, families,
community members) predicated on
understanding of local context and
purposeful engagement with the intended
participant(s) of a potential service or




practice in order to advance equity-oriented
educational goals. With the explicit
acknowledgement of the importance of
context and participant voice, this dynamic
conceptualization of EBP offers a means of
explicitly and iteratively engaging social
justice aims. In particular, this
conceptualization of EBP can be leveraged
to prioritize authentic community
engagement and voice in the selection,
implementation, and evaluation of
practices. Further, these elements should
mutually inform the other, rather than
contributing to problem-solving
independently, such that relations among
elements of the model is synergistic (hence
the bidirectional arrows in Figure 1).

Note, our conceptualization here is an
adaptation of the model described
elsewhere wherein the EBP process has
been described as integration of three core
elements: (1) the best available research
evidence with (2) provider expertise and
resources and (3) client characteristics,
culture, identity, and preferences (e.g., APA
2008, 2021; Spring & Hitchcock, 2009).
This dynamic approach, too, is not without
criticism for ambiguity regarding
components and how cultural adaptation of
unitary EBPs might be approached (e.g.,
Helms, 2015), and for maintaining primacy
of supposed research standards and
expertise over meaningful consideration of,
or partnership with, the service recipients
(Berg, 2019). Yet, in the proposed
adaptation presented here, we seek to

embed partnership, voice, agency, and
contextual responsiveness throughout.

In addition to the three core elements
(discussed more below), this decision-
making process occurs within the
ecological context, which includes the
nested social structures within which
students, families, educators, and
communities live, learn, and grow. These
structures range from the microsystems of
family, community, school; the relations
among them; and the broader social
systems that affect them including social
institutions and sectors of care, industries,
media, policy, systems of oppression, and
major social, political, and environmental
events (for depiction, see Sullivan et al.,
2021). Engaging responsively within these
contexts while engaging in EBP
necessitates critical consciousness, such
as applying, as individuals or groups, the
DAPP (Difference & Dissonance,
Assumptions, Power, and Patterns) tool for
analyzing difference and dissonance,
assumptions, power, and patterns (Radd,
2022") .

Equity-oriented, socially just EBP requires
moving beyond typical models predicated
on professionals’ knowledge of client
characteristics, values, preferences, and
needs, to prioritizing participant? voice in
the EBP process. In this regard, the
individuals involved in the practices or
services identified through the EBP process

The DAPP (Difference & Dissonance, Assumptions, Power, and Patterns) Tool is intended to help educators, leaders, teams,
schools, districts, education agencies, and other organizations to engage in the type of critical reflection necessary to build
critical consciousness, and undertake more equitable and just actions, toward learning, planning, and change. More
specifically, we look to see how power aligns with various dominant socio-cultural identities to advantage persons with

those identities, and disadvantage and exclude those without them.

2Participants are those who will be engaged in the practice or who are the intended beneficiaries of it.
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should be partners in the problem-solving
process, not simply recipients of the
practices selected. For educators and
service providers, this will generally
necessitate that they engage in cultural
humility (Haynes-Mendez & Engelsmeier,
2020; Mosher et al., 2017) and, rather than
assuming a traditional expert role in the
process, recognizes the essential
knowledge, lived experiences, and other
contributions of students, families, and other
community members in the process.
Participant expertise should be honored not
just through seeking to understand the
perspectives of participants themselves, but
also in considering local resources and
evidence. For example, marginalized
stakeholders are able to identify potential
social barriers and opportunities to
overcome them (Diem et al., 2018).
Including their voices in decisions are
especially essential in EBP because often
systems and research do not prioritize or
include substantive consideration of the role
of various dimensions of diversity (Helms,
2015).

Another critical
stakeholder voice with a necessary role in
the decision-making process are students.
Student voice is “the ways in which students
[...] have opportunities to indirectly or
directly influence education decisions that
shape their learning” and helps to “foster
culturally responsive classrooms to enhance

education access, opportunity, and success
for students who are historically
marginalized...” (REL Pacific/Institute of
Education Sciences, n.d., p.1). Students
bring their own experiences, thoughts, and
opinions which cannot be completely
explained through a scientific understanding
of human behavior (Berliner, 2002). Thus,
voice extends the typical derivation of
participant characteristics, needs, and
preferences from existing data or
assessments (e.g., student information
systems, screening, benchmarking, or
individual assessment data), to prioritize
active partnership with the individuals or
groups who will be the intended recipients of
services or practices.

Seeking
knowledge from the community can take
many forms, from surveys, interviews, and
focus groups. However, community
partnerships can and should go deeper, with
investing in means to systematically and
consistently engage minoritized students,
families, community members, and
professionals in leadership roles to help
better understand school or district needs
and to contribute to problem-solving, action,
and evaluation of efforts (e.g., Morel, 2021).
The unique challenges faced by this school
district were best known by the school and
its community members—not unitary EBPs
that lacked the context of the school district’s
needs. Applying the critical collaborative
inquiry process (Skelton et al., 20213) is

*This presentation, developed by MAP Center Leadership, describes the critical collaborative inquiry process,

which expands traditional inquiry models to be inclusive of multiple stakeholder voices, centering the perspectives of
historically marginalized communities. This process is used by the MAP Center staff to engage students, families,
community members, educators, and policy makers in inquiry cycles that leverage the diverse perspectives of all members
of the learning community. This process includes the collection and analysis of both quantitative and qualitative outcomes
and contextual data to identify inequities, determine root causes of those inequities, and generate equitable solutions for

all students and adults.
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conducive to centering and elevating
diverse voices and experiences in the EBP
process.
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[Graphic Image description: Two people
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Local resources include the social, material,
financial, and personnel resources and
diverse funds of knowledge within the
school personnel and community that can
be leveraged support practices. This
should also include consideration of
existing initiatives, programs, and practices
to promote efficient use of existing
resources. Students and families bring
everyday knowledge that can enhance
curriculum and educational spaces (Barton
& Tan, 2008) and a large research base
supports the importance of family
engagement and partnerships in particular
(i.e., featuring co-construction, shared
leadership, ongoing bidirectional
communication, and collaboration) for
school success and positive development
(Chrispeels & Rivero, 2001; Garcia et al.,
2022; Sheridan & Garbacz, 2021). In an

equitable partnership, one should strive to
acknowledge the co-equal influence of the
school and family on the ongoing
relationships between them. There,
partnerships can be critical to promoting the
effectiveness of EBP and resulting
implementation, especially where
adaptation is needed to ensure
responsiveness to local values, needs, and
resources.

Solidarity
is central to socially-just EBP. What does it
mean to act as co-conspirators in making
sure that we create the systems and
processes necessary for EBP (Jackson et
al., 2020; Love, 2019)? Co-conspiratorship
is an approach that is part of a continuum
of social justice advocacy (Jana, 2021; see
Table 1). In this continuum, an ally is
someone who is thinking and learning and
may not actively do any advocacy and
accomplices actively use their privilege to
work to dismantle systems of oppression,
but not necessarily with any meaningful or
authentic relationships with the individuals
that they support (Jana, 2021). Co-
conspirators have meaningful relationships
with individuals from marginalized
communities in order to “to listen” to what
the communities need and to “show up
with” them while using their privilege and
putting themselves at risk (Jana, 2021,
para. 4). This approach focuses on working
in solidarity and partnership in an authentic
manner that privileges and prioritizes the
thoughts, needs, and requests of those in
the communities that are being affected.

As co-conspirators, the focus should be on
creating meaningful partnerships with the
stakeholders of your school. Drawing from




the Equity-Based Framework for Achieving
Integrated Schooling, schools should have
all the key stakeholders represented in
inclusive, co-constructive planning (Diem et
al., 2018) and leadership roles. The key
stakeholders of your school should center
and elevate voices from marginalized groups
(Sullivan et al., 2022) and should include
students, teachers, administrators, families,
community leaders and organizations, and
partners that represent a demographic and
geographic mix of the school (Diem et al.,
2018).

What constitutes the best available evidence
is based on what is most salient and
applicable for partners and context: what
constitutes the best available evidence may
vary from one student, school, or district to
the next (APA, 2021). Further, what
constitutes the best available evidence is
dependent on the instigating need and
context, unrestricted by design or method,
although greater weight should be given to
sources that are more credible and
applicable. This allows for practitioners to
draw on a broader range of scholarship than
generally invoked in the unitary
conceptualization EBP discussed above,
because what is determined to be the best
available is specific to each problem-solving
context. Practitioners may refer to
hierarchies and typologies of evidence when
considering the relative applicability and
credibility of potential evidence (Boyle &
Kelly, 2017), keeping in mind, “In EBP all
available evidence is relevant [...] There is
always evidence, even if it is relatively low
on the evidentiary hierarchy. The conduct of
EBP does not depend on the existence of
RCTs or any other kind of research” (Thyer

& Myer, 2011, p. 19). Even the most
ostensibly rigorous research should be
approached with a critical eye toward local
relevance, such as treating, for example,
systematic reviews or meta-analyses as
cautious summaries of a research base, not
directives (Thyer & Myer, 2011).
Determining the most appropriate evidence
for application in a given scenario requires
consideration of more features of studies
than just their design, such as the values,
assumptions, sampling/contexts, methods
and materials, and processes on which the
research was based.

Thus, within a dynamic EBP
process we must focus efforts on achieving
deeper understanding of “what works, for
whom, and under what conditions” (Miller et
al., 2020, p. 31). As we consider how
research-based practices can best support
our students within equity-focused systems
or initiatives (or simply where positive
outcomes are a goal), such as multi-tiered
system of support (MTSS) in schools, we
have to go beyond taking a race or culture-
evasive, one-size-fits-all approach (Miller et
al., 2020). This means taking a more
culturally responsive approach (Gonzalez et
al., 2022; Vigil, 2018) when choosing,
implementing, and adapting interventions
and other practices by accounting for factors
such as culture, gender identity, ethnicity,
dis/ability status, racial identity, exposure to
systemic racism (Klingner & Edwards,
2000).

In addition, within the EBP process, voice
and evidence can be merged. Community-
based participatory research (CBPR) is one
way for schools to continue benefiting from



https://greatlakesequity.org/resource/equity-based-framework-achieving-integrated-schooling
https://greatlakesequity.org/resource/equity-based-framework-achieving-integrated-schooling

community members’ knowledge and
engagement. CBPR has several principles
that highlight the importance of community
in approaching problems through an
ecological perspective, building equitable
partnerships, addressing issues of identities
and systems, maintaining relationships with
the community, and practicing reflection
and evaluation (Collins et al., 2018). It
should be noted that this form of research
is not without its challenges: understanding
power differentials and the distribution of
power should be handled with care and
caution (Wilson et al., 2017), but CBPR has
the power to provide schools with more
equitable solutions to local problems (Black
et al., 2013; Coombe et al., 2018).

The EBP process is generally described as
featuring an iterative five-step process:

This question may be initiated
by any stakeholder, and then refined
through one or more collaborative
processes with partners to identify the
focus for subsequent steps. The scope
of the question (e.g., ranging from an
individual’'s need for support to school or
system-wide concerns) will generally
determine the partners involved. This
step often involves data-based decision-
making (e.g., within the context of multi-
tier systems of support) to understand
needs. This should include
consideration of systemic factors such
as inequitable access to needed
resources, funding and policies
(Dodman et al., 2018).

Partners gather
information on potential practices or
approaches to address the identified
need/problem. This may include a range
of resources, such as the websites listed
under EBP as Discrete Practices, Center
resources, and other evidence known to
or located by partners.

Partners engage
in a process of critical evaluation to
determine what constitutes the best
available evidence relative to participant
voice and local resources as a basis for
action. It is essential to keep in mind
ecological validity, which refers to the
feasibility for implementation, and is
positively correlated with the
acceptability and adoption of the EBP
(Ledford et al., 2016). Simply put,
choosing EBPs that are more likely to be
considered acceptable (e.g., cost-
effective and relatively easy to
implement) and feasible by stakeholders
(e.q., teachers, parents, practitioners,
students etc.) have a higher probability
of being adopted and sustained. This
stage also includes consideration of not
just the materials resources, time, and
personnel for implementation, but the
professional learning needed to support
action.

Based on
collaborative decision-making, the
practice can be implemented along with
data process to support the final step.




5. Following implementation, the practice should be
evaluated to determine how well it addressed the need/problem, with adjustments as
necessary. Consequently, this may involve returning to earlier steps to better address the
need problem, or refine the processes used to support better decision-making in the
future. This stage might also include consideration of de-implementation of practices,
programs and processes that have proven to be ineffective or even harmful (Shaw, 2021).

EBP can be a powerful vehicle for supporting positive changes for students, families,
educators, and communities. An integrative EBP process integrating participant voice, local
resources, and research evidence empower school partners to engage in problem-solving to
identify, implement, and evaluate research-based practices, including singular or unitary EBP,
to support students’ learning and wellness in ways that are aligned with their values, needs,
preferences, and other characteristics. A socially just approach to EBP centers participant
voice and leverages local resources as partners move through the EBP process of identifying
an unmet need; acquiring, appraising, and applying research evidence; and evaluating
impact. Grounding this process in partnership and critical inquiry helps ensure that research
use does not serve as an added means of marginalizing students, families, and other
stakeholders from minoritized communities. Instead, we can leverage research as an asset in
our efforts to engage in socially just, culturally responsive practice.
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e Thinking & Learning
Stage

« Believes in equal rights

e Reading, learning,
watching, and privately
discussing the much-
deserved freedoms of
others, posting
informative and
performative things

« Ally privilege is the ability
to care about social
justice issues without
actually showing up and
doing anything about it

Reactive Response
Stage

Actively work to
dismantle systems of
oppression.

They have passed
through the initial phase
of allyship and done the
requisite work of learning
and understanding their
roles in upholding unjust
structures.

Use what they have
learned and their access
to correct systemic bias

Social Justice Advocacy Journey Adapted from Jana (2021)

Proactive phase

Work alongside the
communities they
support. They have,
seek, and create
meaningful relationships
with the people they
actively support

Show up with BIPOC
and/or LGBTQIA+ folks
and listen to center those
voices

Aware of privilege and
willing to put themselves
on the line




Garcia, M. E., Frunzi, K., Dean, C. B., Flores, N., & Miller, K. B. (2022). Toolkit of
Resources for Engaging Families and the Community as Partners in Education. Part 1:
Building an Understanding of Family and Community Engagement. REL 2016-148.
Regional Educational Laboratory Pacific. https://greatlakesequity.org/resource/toolkit-
resources-engaging-families-and-community-partners-education-part-1-building

Kulkarni, T., Weeks, M. R., & Sullivan, A.L. (2021). Critical evaluation of largescale
secondary analyses to aid responsible research use and equitable decision making.
Midwest and Plains Equity Assistance Center (MAP EAC). https://greatlakesequity.org/
resource/critical-evaluation-largescale-secondary-analyses-aid-responsible-research-
use-and

Morton, C. (2017). Supporting student success through authentic partnerships: Reflection
from Parents and caregivers. Equity by Design. Midwest and Plains Equity Assistance
Center (MAP EAC). https://greatlakesequity.org/resource/supporting-student-success-
through-authentic-partnerships-reflection-parents-and-caregivers

Nguyén, D. H. K., & Hoy, Z. R. M. (2017). Examining school connectedness and
communication with New American parents. Midwest and Plains Equity Assistance
Center (MAP EAC). https://greatlakesequity.org/resource/examining-school-
connectedness-and-communication-new-american-parents

Reid, C., & Elwood Martin, R. (2015). Community based participatory research with Ruth
Elwood Martin. Dignity in Schools._http://dignityinschools.org/toolkit _resources/
community-based-participatory-research-with-ruth-elwood-martin/?toolkits=stpp

REL Pacific/Institute of Education Sciences. (n.d.). Including voice in education addressing
equity through student and family voice in classroom learning. Midwest and Plains
Equity Assistance Center (MAP EAC). https://greatlakesequity.org/resource/including-
voice-education-addressing-equity-through-student-and-family-voice-classroom

Participatory action research: Understanding your districts discipline data. (2017, November
21). Dignity in Schools._https://dignityinschools.org/resources/participatory-action-
research-understanding-your-districts-discipline-data/?toolkits=stpp

Skelton, S. M., Kyser, T., & Thorius, K. A. K. (2021). Including all stakeholders in critical
collaborative inquiry cycles. Midwest & Plains Equity Assistance Center (MAP EAC).
https://greatlakesequity.org/resource/including-all-stakeholders-critical-collaborative-
inquiry-cycles

Sullivan, A. L., Nguyen, T., & Shaver, E. (2022). Foundations of equity-centered MTSS.
Equity by Design. Midwest and Plains Equity Assistance Center (MAP EAC). https://
greatlakesequity.org/resource/foundations-equity-centered-mtss



https://greatlakesequity.org/resource/toolkit-resources-engaging-families-and-community-partners-education-part-1-building
https://greatlakesequity.org/resource/toolkit-resources-engaging-families-and-community-partners-education-part-1-building
https://greatlakesequity.org/resource/critical-evaluation-largescale-secondary-analyses-aid-responsible-research-use-and
https://greatlakesequity.org/resource/critical-evaluation-largescale-secondary-analyses-aid-responsible-research-use-and
https://greatlakesequity.org/resource/critical-evaluation-largescale-secondary-analyses-aid-responsible-research-use-and
https://greatlakesequity.org/resource/supporting-student-success-through-authentic-partnerships-reflection-parents-and-caregivers
https://greatlakesequity.org/resource/supporting-student-success-through-authentic-partnerships-reflection-parents-and-caregivers
https://greatlakesequity.org/resource/examining-school-connectedness-and-communication-new-american-parents
https://greatlakesequity.org/resource/examining-school-connectedness-and-communication-new-american-parents
http://dignityinschools.org/toolkit_resources/community-based-participatory-research-with-ruth-elwood-martin/?toolkits=stpp
http://dignityinschools.org/toolkit_resources/community-based-participatory-research-with-ruth-elwood-martin/?toolkits=stpp
https://greatlakesequity.org/resource/including-voice-education-addressing-equity-through-student-and-family-voice-classroom
https://greatlakesequity.org/resource/including-voice-education-addressing-equity-through-student-and-family-voice-classroom
https://dignityinschools.org/resources/participatory-action-research-understanding-your-districts-discipline-data/?toolkits=stpp
https://dignityinschools.org/resources/participatory-action-research-understanding-your-districts-discipline-data/?toolkits=stpp
https://greatlakesequity.org/resource/including-all-stakeholders-critical-collaborativeinquiry-cycles
https://greatlakesequity.org/resource/including-all-stakeholders-critical-collaborativeinquiry-cycles
https://greatlakesequity.org/resource/foundations-equity-centered-mtss
https://greatlakesequity.org/resource/foundations-equity-centered-mtss

Dr. Amanda L. Sullivan is a Professor of School Psychology and Birkmaier Educational
Leadership Professor at the University of Minnesota, and an Equity Fellow with the Midwest
and Plains Equity Assistance Center. Her research focuses on the educational needs,
including disability, of students from racially, culturally, and linguistically minoritized
backgrounds and issues of equity and justice in the educational and health services they
participate in.

Thuy Nguyen is a doctoral student in School Psychology at the University of Minnesota. Her
research focuses on equitable education for traditionally marginalized populations.

Anna Li is a doctoral student in School Psychology at the University of Minnesota. Her
research interests involve equity-centered social-emotional learning and system-level policies
and practices.

Mahasweta Bose is a doctoral student in School Psychology at the University of Minnesota.
Their research focuses on trauma-informed care, equity and advocacy in school mental-
health.




References

Aguado, T., Ballesteros, B., & Malik, B. (2003). Cultural diversity and school equity: A model to evaluate and
develop educational practices in multicultural education contexts. Equity & Excellence in Education, 36(1),
50-63. https://doi.org/10.1080/10665680303500

Alexander, J. L., Ayres, K. M., & Smith, K. A. (2015). Training teachers in evidence-based practice for individuals
with autism spectrum disorder: A review of the literature. Teacher Education and Special Education, 38(1),
13-27. https://doi.org/10.1177/08884064 14544551

American Psychological Association. (2006). Evidence-based practice in psychology. American Psychologist, 61
(4), 271-285. https://doi.org/10.1037/0003-066X.61.4.271

American Psychological Association. (2008). Disseminating evidence-based practice for children & adolescents:
A systems approach to enhancing care. https://www.apa.org/practice/resources/evidence/children-report.pdf

American Psychological Association. (2021). APA guidelines on evidence-based psychological practice in health
care [Data set]. American Psychological Association. https://doi.org/10.1037/e503832021-001

Anthony, W., Rogers, E. S., & Farkas, M. (2003). Research on evidence-based practices: Future directions in an
era of recovery. Community Mental Health Journal, 39(2), 101-114. https://doi.org/10.1023/
A:1022601619482

Arora, P., Sullivan, A. L., & Song, S. (in press). On the imperative for reflexivity in school psychology
scholarship. School Psychology Review.

Barton, A. C., & Tan, E. (2008). Funds of knowledge and discourses and hybrid space. Journal of Research in
Science Teaching, 46(1), 50-73. https://doi.org/10.1002/tea.20269

Berg, H. (2019). Evidence-based practice in psychology fails to be tripartite: A conceptual critique of the
scientocentrism in evidence-based practice in psychology. Frontiers in Psychology, 10. https://
www.frontiersin.org/article/10.3389/fpsyg.2019.02253

Berliner, D. C. (2002). Educational research: The hardest science of all. Educational Researcher, 31(8), 18-20.
https://doi.org/10.3102/0013189X031008018

Biglan, A., & Ogden, T. (2008). Evolution of evidence-based practices, the. European Journal of Behavior
Analysis, 9(1), 81-95.

Black, K. Z., Hardy, C. Y., De Marco, M., Ammerman, A. S., Corbie-Smith, G., Council, B., Ellis, D., Eng, E.,
Harris, B., Jackson, M., Jean-Baptiste, J., Kearney, W., Legerton, M., Parker, D., Wynn, M., & Lightfoot, A.
(2013). Beyond incentives for involvement to compensation for consultants. Progress in Community Health
Partnerships, 7(3), 263-270. https://doi.org/10.1353/cpr.2013.0040

Bornstein, J. (2017). Can PBIS build justice rather than merely restore order? In N. Okilwa, M. Khalifa, & F.
Briscoe (Eds.), School to prison pipeline, the: The role of culture and discipline in school (pp. 135-167).
Emerald Publishing Limited. https://doi.org/10.1108/S2051-231720160000004008

Boyle, J., & Kelly, B. (2017). Role of evidence in educational psychology, the. In B. Kelly, L. Woolfson & J. Boyle
(Eds.), Frameworks for practice in educational psychology: A textbook for trainees and practitioners (2nd ed,
pp. 29-42). Jessica Kingsley. https://strathprints.strath.ac.uk/67043/1/

Boyle_etal _2016_The _role_of evidence_in_educational psychology.pdf

Chafouleas, S. M., Johnson, A. H., Overstreet, S., & Santos, N. M. (2016). Toward a blueprint for trauma-
informed service delivery in schools. School Mental Health, 8(1), 144-162.

Chrispeels, J. H., & Rivero, E. (2001). Engaging Latino families for student success: How parent education can
reshape parents’ sense of place in the education of their children. Peabody Journal of Education, 76(2), 119-
169. https://doi.org/10.1207/S15327930pje7602_7

Cohen, A. M., Stavri, P. Z., & Hersh, W. R. (2004). A categorization and analysis of the criticisms of evidence-
based medicine. International Journal of Medical Informatics, 73(1), 35-43. https://doi.org/10.1016/
j-jmedinf.2003.11.002

Collins, S. E., Clifasefi, S. L., Stanton, J., The LEAP Advisory Board, Straits, K. J. E., Gil-Kashiwabara, E.,
Rodriguez Espinosa, P., Nicasio, A. V., Andrasik, M. P., Hawes, S. M., Miller, K. A, Nelson, L. A., Orfaly, V.
E., Duran, B. M., & Wallerstein, N. (2018). Community-based participatory research (CBPR): Towards
equitable involvement of community in psychology research. American Psychologist, 73(7), 884-898. https://
doi.org/10.1037/amp0000167



https://doi.org/10.1080/10665680303500
https://doi.org/10.1177/0888406414544551
https://doi.org/10.1037/0003-066X.61.4.271
https://www.apa.org/practice/resources/evidence/children-report.pdf
https://doi.org/10.1037/e503832021-001
https://doi.org/10.1023/A:1022601619482
https://doi.org/10.1002/tea.20269
https://www.frontiersin.org/article/10.3389/fpsyg.2019.02253
https://doi.org/10.3102/0013189X031008018
https://doi.org/10.1353/cpr.2013.0040
https://doi.org/10.1207/S15327930pje7602_7
https://doi.org/10.1016/j.ijmedinf.2003.11.002
https://doi.org/10.1037/amp0000167

Coombe, C. M., Chandanabhumma, P. P., Bhardwaj, P., Brush, B. L., Greene-Moton, E., Jensen, M., Lachance,
L., Lee, S. Y. D., Meisenheimer, M., Minkler, M., Muhammad, M., Reyes, A. G., Rowe, Z., Wilson-Powers,
E., & Israel, B. A. (2020). A participatory, mixed methods approach to define and measure partnership
synergy in long-standing equity-focused CBPR partnerships. American Journal of Community Psychology,
66(3-4), 427-438. https://doi.org/10.1002/ajcp.12447

Cullen, L., & Adams, S. L. (2012). Planning for implementation of evidence-based practice. JONA: The Journal
of Nursing Administration, 42(4), 222-230. https://doi.org/10.1097/NNA.0b013e31824ccd0a

Darling-Hammond, L., Flook, L., Cook-Harvey, C., Barron, B., & Osher, D. (2020). Implications for educational
practice of the science of learning and development. Applied Developmental Science, 24(2), 97-140. https://
doi.org/10.1080/10888691.2018.1537791

Dodman, S. L., DeMulder, E. K., View, J. L., Swalwell, K., Stribling, S., Ra, S., & Dallman, L. (2019). Equity
audits as a tool of critical data-driven decision making: Preparing teachers to see beyond achievement gaps
and bubbles. Action in Teacher Education, 41(1), 4-22.

Erickson, F., & Gutierrez, K. (2002). Culture, rigor, and science in educational research. Educational
Researcher, 31(8), 21-24. https://doi.org/10.3102/0013189X031008021

Every Student Succeeds Act, 20 U.S.C. § 6301 (2015). https://www.congress.gov/114/plaws/publ95/PLAW -
114publ95.pdf

Evidence-Based Behavioral-Practice. (2018). Steps for evidence-based behavioral practice. https://ebbp.org/
ebbp/steps

Evidence-Based Practices Resource Center. (n.d.). SAHSA | Substance abuse and mental health services
administration. Retrieved from https://www.samhsa.gov/resource-search/ebp

Fineout-Overholt, E., Williamson, K. M., Gallagher-Ford, L., Melnyk, B. M., & Stillwell, S. B. (2011). Evidence-
based practice, step-by-step: Following the evidence: Planning for sustainable change. AJN The American
Journal of Nursing, 111(1), 54-60. https://doi.org/10.1097/01.NAJ.0000393062.83761.c0

Flaspohler, P. D., Meehan, C., Maras, M. A., & Keller, K. E. (2012). Ready, willing, and able: Developing a
support system to promote implementation of school-based prevention programs. American Journal of
Community Psychology, 50(3), 428-444. https://doi.org/10.1007/s10464-012-9520-z

Flaspohler, P., Wandersman, A., Keener, D., Maxwell, K. N., Ace, A., Andrews, A., & Holmes, B. (2003).
Promoting program success and fulfilling accountability requirements in a statewide community-based
initiative. Journal of Prevention & Intervention in the Community, 26(2), 37-52. https://doi.org/10.1300/
J005v26n02_04

Fletcher, J. M., & Vaughn, S. (2009). Response to intervention: Preventing and remediating academic
difficulties. Child Development Perspectives, 3(1), 30-37.

Fuchs, D., & Fuchs, L. S. (2006). Introduction to response to intervention: What, why, and how valid is it?
Reading Research Quarterly, 41(1), 93-99. https://doi.org/10.1598/RRQ.41.1.4

Gamoran, A., & Dibner, K. (Eds.) (2022). Future of education research at IES, the: Advancing an equity-oriented
science. The National Academies Press. https://doi.org/10.17226/26428

Garcia, M. E., Frunzi, K., Dean, C. B., Flores, N., & Miller, K. B. (2016). Toolkit of resources for engaging
families and the community as partners in education part 1: Building an understanding of family and
community engagement (REL 2016-148). U.S. Department of Education, Institute of Education Sciences,
National Center for Education Evaluation and Regional Assistance, Regional Educational Laboratory Pacific.
Retrieved from http://ies.ed.gov/ncee/edlabs

Gherardi, S. A, Flinn, R. E., & Jaure, V. B. (2020). Trauma-sensitive schools and social justice: A critical
analysis. The Urban Review, 52(3), 482-504.

Ginsburg, A., & Smith, M. S. (2016). Do randomized controlled trials meet the “gold standard”? American
Enterprise Institute. https://www.aei.org/wp-content/uploads/2016/03/Do-randomized-controlled-trials-meet-
the-gold-standard.pdf

Gonzélez, T., Monzalvo, A., & Silvers, M. (2022). Teaching and learning as cultural endeavors. Equity by
Design. Midwest and Plains Equity Assistance Center (MAP EAC).

Greenhalgh, T., & Russell, J. (2009). Evidence-based policymaking: A critique. Perspectives in Biology and
Medicine, 52(2), 304-318. https://doi.org/10.1353/pbm.0.0085



https://doi.org/10.1002/ajcp.12447
https://doi.org/10.1097/NNA.0b013e31824ccd0a
https://doi.org/10.1080/10888691.2018.1537791
https://doi.org/10.3102/0013189X031008021
https://ebbp.org/ebbp/steps
https://www.samhsa.gov/resource-search/ebp
https://doi.org/10.1097/01.NAJ.0000393062.83761.c0
https://doi.org/10.1007/s10464-012-9520-z
https://doi.org/10.1300/J005v26n02_04
https://doi.org/10.17226/26428
https://www.aei.org/wp-content/uploads/2016/03/Do-randomized-controlled-trials-meet-the-gold-standard.pdf
https://doi.org/10.1353/pbm.0.0085

Gregory, A., Osher, D., Bear, G. G., Jagers, R. J., & Sprague, J. R. (2021). Good intentions are not enough:
Centering equity in school discipline reform. School Psychology Review, 50(2-3), 206-220. https://
doi.org/10.1080/2372966X.2020.1861911

Guyatt, G., Cairns, J., Churchill, D., Cook, C., Haynes, B., Hirsh, J., Irvine, J. Levine, M., Levine, M., Nishikawa,
J., Sackett, D., Brill-Edwards, P., Gerstein, H., Gibson, J., Jaeschke, R., Kerigan, A., Neville, A., Panju,
A., Detsky, A., Enkin, M., Frid, P., Gerrity, M., Laupacis, A., Lawrence, A., Menard, J., Moyer, V., Mulrow,
C., Links, P., Oxman, A., Sinclair, J., & Tugwell, P. (1992). Evidence-based medicine: A new approach to
teaching the practice of medicine. JAMA, 268(17), 2420-2425. https://doi.org/10.1001/
jama.1992.03490170092032

Haynes-Mendez, K., & Engelsmeier, J. (2020). Cultivating cultural humility in education. Childhood Education,
96(3), 22-29. https://doi.org/10.1080/00094056.2020.1766656

Helms, J. E. (2015). An examination of the evidence in culturally adapted evidence-based or empirically
supported interventions. Transcultural Psychiatry, 52(2), 174-197. https:
doi.org/10.1177/1363461514563642

Herman, K. C., Hickmon-Rosa, J., & Reinke, W. M. (2017). Empirically derived profiles of teacher stress,
burnout, self-efficacy, and coping and associated student outcomes. Journal of Positive Behavior
Interventions, 20(2), 90-100. https://doi.org/10.1177/1098300717732066

Hoffman, D. M. (2009). Reflecting on social emotional learning: A critical perspective on trends in the united
states. Review of Educational Research, 79(2), 533-556. https://doi.org/10.3102/0034654308325184

Howard, M. O., McMillen, C. J., & Pollio, D. E. (2003). Teaching evidence-based practice: Toward a new
paradigm for social work education. Research on Social Work Practice, 13(2), 234-259. https://
doi.org/10.1177/1049731502250404

Ingraham, C. L., & Oka, E. R. (2006). Multicultural issues in evidence-based interventions. Journal of Applied
School Psychology, 22(2), 127-149. https://doi.org/10.1300/J370v22n02_07

Jackson, D. (2021). Leveraging MTSS to ensure equitable outcomes. American Institutes for Research, 10.

Jackson, R. G., Huskins, K., Skelton, S. M., & Thorius, K. A. K. (2020). Ally & accomplice: Two sides of the
same coin. Equity Dispatch. Midwest & Plains Equity Assistance Center (MAP EAC). https://
greatlakesequity.org/resource/ally-accomplice-two-sides-same-coin

Jagers, R. J., Rivas-Drake, D., & Borowski, T. (2018). Equity & social and emotional learning: A cultural analysis
(Measuring SEL: Using Data to Inspire Practice). https://measuringsel.casel.org/wp-content/
uploads/2018/11/Frameworks-Equity.pdf

Jana, T. (2021, February 08). Differences between allies, accomplices & co-conspirators may surprise you, the.
Medium. https://aninjusticemag.com/the-differences-between-allies-accomplices-co-conspirators-may-
surprise-you-d3fc7fe29c

Kaplan, A., Cromley, J., Perez, T., Dai, T., Mara, K., & Balsai, M. (2020). The role of context in educational RCT
findings: A call to redefine “evidence-based practice.” Educational Researcher, 49(4), 285-288. https://
doi.org/10.3102/0013189X20921862

Kazak, A. E., Hoagwood, K., Weisz, J. R., Hood, K., Kratochwill, T. R., Vargas, L. A., & Banez, G. A. (2010). A
meta-systems approach to evidence-based practice for children and adolescents. American Psychologist,
65(2), 85. https://doi.org/10.1037/a0017784

Klingner, J. K., & Edwards, P. A. (2006). Cultural considerations with response to intervention models. Reading
Research Quarterly, 41(1), 108-117. https://doi.org/10.1598/RRQ.41.1.6

Kratochwill, T. R., & Shernoff, E. S. (2004). Evidence-based practice: Promoting evidence-based interventions in
school psychology. School Psychology Review, 33(1), 34-48. https://
doi.org/10.1080/02796015.2004.12086229

Kulkarni, T., Sullivan, A. L., & Floyd, A. (in press). Quantitative research methods and social justice. In C.
Malone & L. Parris (Eds.), Oxford handbook of social justice in school psychology. Oxford.

Ledford, J. R., Hall, E., Conder, E., & Lane, J. D. (2016). Research for young children with autism spectrum
disorders: Evidence of social and ecological validity. Topics in Early Childhood Special Education, 35(4),
223-233.

Lilienfeld, S. O., Ritschel, L. A., Lynn, S. J., Cautin, R. L., & Latzman, R. D. (2013). Why many clinical
psychologists are resistant to evidence-based practice: Root causes and constructive remedies. Clinical
Psychology Review, 33(7), 883-900. https://doi.org/10.1016/j.cpr.2012.09.008



https://doi.org/10.1001/jama.1992.03490170092032
https://doi.org/10.1080/00094056.2020.1766656
https://doi.org/10.1177/1363461514563642
https://doi.org/10.1177/1098300717732066
https://doi.org/10.3102/0034654308325184
https://doi.org/10.1177/1049731502250404
https://doi.org/10.1300/J370v22n02_07
https://measuringsel.casel.org/wp-content/uploads/2018/11/Frameworks-Equity.pdf
https://doi.org/10.3102/0013189X20921862
https://doi.org/10.1037/a0017784
https://doi.org/10.1598/RRQ.41.1.6
https://doi.org/10.1080/02796015.2004.12086229
https://doi.org/10.1016/j.cpr.2012.09.008

Liston, D., Whitcomb, J., & Borko, H. (2006). Too little or too much: Teacher preparation and the first years of
teaching. Journal of Teacher Education, 57(4), 351-358. https://doi.org/10.1177/0022487106291976

Loman, S. L., Strickland-Cohen, M. K., & Walker, V. L. (2018). Promoting the accessibility of SWPBIS for
students with severe disabilities. Journal of Positive Behavior Interventions, 20, 113-123. https://
doi.org/10.1177/109830071773397

Love, B. L. (2019). We want to do more than survive: Abolitionist teaching and the pursuit of educational
freedom. Beacon Press.

Mahfouz, J., & Anthony-Stevens, V. (2020). Why trouble SEL? The need for cultural relevance in SEL.
Occasional Paper Series, 2020(43). https://educate.bankstreet.edu/occasional-paper-series/vol2020/iss43/6

Maras, M. A., Splett, J. W., Reinke, W. M., Stormont, M., & Herman, K. C. (2014). School practitioners’
perspectives on planning, implementing, and evaluating evidence-based practices. Children and Youth
Services Review, 47, 314-322. https://doi.org/10.1016/j.childyouth.2014.10.005

McLean, S. A. (2020). Social constructions, historical grounds. Practicing Anthropology, 42(3), 40-44.

Merle, J. L., Thayer, A. J., Larson, M. F., Pauling, S., Cook, C. R., Rios, J. A., McGinnis, J. L., & Sullivan, M. M.
(2022). Investigating strategies to increase general education teachers’ adherence to evidence-based social
-emotional behavior practices: A meta-analysis of the single-case literature. Journal of School Psychology,
91, 1-26. https://doi.org/10.1016/j.jsp.2021.11.005

Miller, F. G., Sullivan, A. L., McKevett, N. M., Muldrew, A., & Hansen-Burke, A. (2020). Leveraging MTSS to
advance, not suppress, COVID-related equity issues: Tier 2 and 3 considerations. Communique, 49(3), 30-
32.

Moll, L. C., Amanti, C., Neff, D., & Gonzalez, N. (1992). Funds of knowledge for teaching: Using a qualitative
approach to connect homes and classrooms. Theory into Practice, 31(2), 132-141.

Morel, D. (2021). How community engagement helped transform the union city public schools. Peabody Journal
of Education, 96(3), 330-340. https://doi.org/10.1080/0161956X.2021.1943238

Mosher, D. K., Hook, J. N., Captari, L. E., Davis, D. E., DeBlaere, C., & Owen, J. (2017). Cultural humility: A
therapeutic framework for engaging diverse clients. Practice Innovations, 2(4), 221-233. https://
doi.org/10.1037/pri0000055

Dignity in Schools. (2017, November 21). Participatory action research: Understanding your districts discipline
data. https://dignityinschools.org/resources/participatory-action-research-understanding-your-districts-
discipline-data/?toolkits=stpp

Pauling, S., Cook, C., Pekel, K., Larson, M., & Zhang, Y. (2021). A cross-sectional survey of school
administrators’ implementation of evidence-based practices and programs: Training, knowledge, and
perceived barriers. Leadership and Policy in Schools, 0(0), 1-19. https://
doi.org/10.1080/15700763.2021.1998545

Radd, S. I. (2022). Critical consciousness for inquiry and critique: The DAPP tool. Equity Tool. Midwest and
Plains Equity Assistance Center (MAP EAC).

Regional Equity Assistance Centers. (2018). Equity-based framework for achieving integrated schooling: A
framework for school districts and communities in designing racially and economically integrated schools.
https://greatlakesequity.org/resource/equity-based-framework-achieving-integrated-schooling

Reid, C., & Elwood Martin, R. (2015). Community based participatory research with Ruth Elwood Martin. Dignity
in Schools. http://dignityinschools.org/toolkit_resources/community-based-participatory-research-with-ruth-
elwood-martin/?toolkits=stpp

Intervention Central. (n.d.). Response to intervention | RTI resources. https://www.interventioncentral.org/

Scheeler, M. C., Budin, S., & Markelz, A. (2016). Role of teacher preparation in promoting evidence-based
practice in schools, the. Learning Disabilities: A Contemporary Journal, 14(2), 171-187.

Simonsen, B., Fairbanks, S., Briesch, A., Myers, D., & Sugai, G. (2008). Evidence-based practices in classroom
management: Considerations for research to practice. Education and Treatment of Children, 31(3), 351-380.

Shaw, S. R. (2021). Implementing evidence-based practices in school psychology: Excavation by de-
implementing the disproved. Canadian Journal of School Psychology, 36(2), 91-97. https://
doi.org/10.1177/08295735211000513

Sheridan, S. M., & Garbacz, S. A. (2021). Centering families: Advancing a new vision for school psychology.
School Psychology Review, 1-16. https://doi.org/10.1080/2372966X.2021.1954860



https://doi.org/10.1177/0022487106291976
https://educate.bankstreet.edu/occasional-paper-series/vol2020/iss43/6
https://doi.org/10.1016/j.childyouth.2014.10.005
https://doi.org/10.1016/j.jsp.2021.11.005
https://doi.org/10.1080/0161956X.2021.1943238
https://doi.org/10.1037/pri0000055
https://doi.org/10.1080/15700763.2021.1998545
http://dignityinschools.org/toolkit_resources/community-based-participatory-research-with-ruth-elwood-martin/?toolkits=stpp

Slavin, R. E. (2002). Evidence-based education policies: Transforming educational practice and research.
Educational Researcher, 31(7), 15-21. https://doi.org/10.3102/0013189X031007015

Smith, J. G. (2006). Parental involvement in education among low- income families: A case study. School
Community Journal, 16(1), 43-56.

Social Programs That Work. (n.d.). What works in social policy? https://evidencebasedprograms.org/

Spring, B., & Hitchcock, K. (2010). Evidence-based practice. In |. B. Weiner & W. E. Craighead (Eds.) Corsini
encyclopedia of psychology, the (pp. 1-4). John Wiley & Sons, Ltd. https://
doi.org/10.1002/9780470479216.corpsy0330

Sullivan, A. L. (2021, April). Developing and advancing anti-racist scholarly practice [Conference presentation].
Decolonizing Psychology Training: Strategies for Addressing Curriculum, Research Practices, Clinical
Supervision, and Mentorship, Columbia University.

Sullivan, A. L., Harris, B., Miller, F. G., Fallon, L. M., Weeks, M. R., Malone, C. M., Kulkarni, T., Proctor, S. L.,
Johnson, A. H., Rossen, E. & Nguyen, T. (2021). A call to action for school psychology to address COVID-
19 health disparities and advance social justice. School Psychology, 36(5), 410-421. https://doi.org/10.1037/
spq0000463.

Sullivan, A. L., Miller, F. G., McKevett, N. M., Muldrew, A., Hansen-Burke, A., & Weeks, M. (2020). Leveraging
MTSS to advance, not suppress, COVID-related equity issues. Communiqué, 49(1), 1-26.

Sullivan, A. L., Nguyen, T., & Shaver, E. (2022). Foundations of equity-centered MTSS. Equity by Design.
Midwest and Plains Equity Assistance Center (MAP EAC).

The Campbell Collaboration. (n.d.). Campbell Collaboration. https://doi.org/10.4073/csr.2016.3

Thyer, B. A., & Myers, L. L. (2011). Quest for evidence-based practice, the: A view from the United States.
Journal of Social Work, 11(1), 8-25. https://doi.org/10.1177/1468017310381812

Vigil, K. E. (2022). Culturally responsive teaching in the classroom: Where to begin. https://greatlakesequity.org/
sites/default/files/202231012864_newsletter.pdf

Wells, S. J., Merritt, L. M., & Briggs, H. E. (2009). Bias, racism and evidence-based practice: The case for more
focused development of the child welfare evidence base. Children and Youth Services Review, 31(11), 1160
-1171. https://doi.org/10.1016/j.childyouth.2009.09.002

Weiss, H. B., Lopez, M. E., & Rosenberg, H. (2010). Beyond random acts: Family, school, and community
engagement as an integral part of education reform. National Policy Forum for Family, School, & Community
Engagement. https://greatlakesequity.org/resource/beyond-random-acts-family-school-and-community-
engagement-integral-part-education-reform

Wilson, A. N. (2015). A critique of sociocultural values in PBIS. Behavior Analysis in Practice, 8(1), 92-94.
https://doi.org/10.1007/s40617-015-0052-5

Wilson, E., Kenny, A., & Dickson-Swift, V. (2017). Ethical challenges in community-based participatory research:
A scoping review. Qualitative Health Research, 28(2), 189-199. https://doi.org/10.1177/1049732317690721

What Works Clearinghouse. (n.d.). Find what works! https://ies.ed.gov/ncee/wwc/



https://doi.org/10.3102/0013189X031007015
https://doi.org/10.1002/9780470479216.corpsy0330
https://doi.org/10.4073/csr.2016.3
https://doi.org/10.1177/1468017310381812
https://doi.org/10.1016/j.childyouth.2009.09.002
https://doi.org/10.1007/s40617-015-0052-5
https://doi.org/10.1177/1049732317690721

-
-

About the Midwest & Plains Equity Assistance Center

The mission of the Midwest & Plains Equity Assistance Center is to ensure equity in student access
to and participation in high quality, research-based education by expanding states' and school
systems' capacity to provide robust, effective opportunities to learn for all students, regardless of
and responsive to race, sex, and national origin, and to reduce disparities in educational outcomes
among and between groups. The Equity by Design briefs series is intended to provide vital
background information and action steps to support educators and other equity advocates as they
work to create positive educational environments for all children. For more information, visit http://
www.greatlakesequity.org.
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