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CRITICAL
COLLABORATIVE
INQUIRY

» Critical collaborative inquiry is a process that
engages students, families, community
members, educators and policy makers and
facilitates the use of perspectives to move
toward equitable learning environments, and
data as a mediating tool within that process.
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CRITICAL
COLLABORATIVE
INQUIRY

» The Critical Collaborative Inquiry Process (CCIP) involves the
formulation of questions, investigation, and the creation of solutions.
The process is cyclical in that it is reflexive and designed to support
continuous improvement (Bishop et al., 2004).

* The critical collaborative inquiry cycle includes two essential additional
elements to a traditional inquiry cycle: 1) The process includes multiple
diverse stakeholders in the collaborative process, and privileges
historically marginalized perspectives; and 2) the critical collaborative
inquiry process attends to interrogating ideologies, discourse, policies
and practices that systematically advantage some while simultaneously
disadvantaging others on the basis of race, sex, national origin, gender
identity, sexuality, dis/ability, social economic status or other identity

markers at each step of the process (Radd & Kramer, 2013).

NS

=t
1

’ 1»6‘“““

Copyright © 2020 by Great Lakes Equity Center 4 C’“‘\s




CRITICAL INQUIRY CYCLES
.

CIC requires
individuals to
engage in

examining
personal and
systemic
practices.
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KEY CRITICAL QUESTIONS

What inequities are present?

What factors are contributing to the production or
reproduction of the inequities? What goals do we want
to establish to advance conditions for equity?

What actions will be taken to redress inequities and
advance social justice?

How effective are the actions in making progress
towards realizing established equity-focused goals?
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CRITICAL INQUIRY FOR INDIVIDUALS

How are my decisions
preventing others from
benefiting from the way
things are?

How have my actions
contributed to creating
barriers for people?

How does my positionality
affect my actions?

To what extent do | adjust
my actions to address
iIssues surfaced by non-
dominant groups?
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CRITICAL INQUIRY FOR SYSTEMS

CCIP entails collective action to be
applied to larger systemic inequities.

CCIP centers multiple perspectives
and involves the practice of critical
discourse.

CCIP should demonstrate critical
language awareness - an
understanding of how language in
written, physical, oral and digital
forms silence, marginalize or
oppress people with less power
and act to disrupt these practices.
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Engage in Critical
Collaborative Inquiry
Requires Critical
Consciousness

The ability to critically question the
social forces that constrain
individuals and communities within
systems of inequities based on
race, gender, gender identity,
sexuality, dis/ability, religion,
national origin, economic status
and other [identity markers], and to
engage in individual or collective
action to redress social inequities
(Duncan-Andrade, 2007).
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PROMOTING
CRITICAL
INQUIRY AND
INVOLVEMENT
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GRITICAL CONSGIOUSNESS
FOR NON-DOMINANT GROUPS

-

« To critically analyze their social conditions and to take
individual or collective action in order to change identified
inequities.

s HOW to Develop Critical Consciousness

» Reflecting on and becoming critically aware of social, political,
and economic oppression and the resulting social injustices;

* |ldentifying and navigating the structural constraints and social
inequities that limit their human agency and well-being; and,

» Acquiring the skills and resources needed to transform
oppressive elements to create a just society.
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CRITICAL CONSCGIOUSNESS
FOR DOMINANT GROUPS

W

 [for members of privileged groups who have greater access
to resources and power] is to learn to operate as allies to
marginalized communities and collaborate with them to

transform systems of oppression.

s HOW to Develop Critical Consciousness

* Increasing one’s awareness of how one is privileged by
systems of social injustice, unfair distribution of resources and

opportunities, and inequity.
« Recognizing unjust social processes.
» Acquiring the knowledge and skills needed for social change.
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ADVANCING A CULTURE FOR CRITICALLY
CONSCIOUS ORGANIZATIONS

Creating a critically conscious learning

community requires:

« Commitment: Individuals at multiple levels demonstrate a dedication
to engage in deliberate questioning of status quo policies and practices
and discuss beliefs about sociocultural contexts and power dynamics
surrounding aspects of social identity.

» Time and Space: Time and space is allocated for focused critical
inquiry and dialogue to occur that are accessible to all members of the
learning community including families and community members.

» Action: Ongoing coordinated and strategic activity to address
educational and social inequities.

Sustaining a critically conscious learning

community requires:

* Monitoring and evaluating process and impact of equity efforts.

« Engaging a critical inquiry cycle including dialoguing and feedback
loops.

« Disrupting marginalizing and deficit discourse.

S
t
ot “‘
(Rogoff, 2003) . ( ”% ‘“5‘“‘““‘“-

Copyright © 2020 by Great Lakes Equity Center




CULTIVATING GRITIGALLY CONSCIOUS
SYSTEMS

Dialogue & Critical
Reflection - Reflective Questioning -
Consciousness-raising Promote critical reflection
investigation of ways of posing reflective questions
thinking through dialogue

Collegial Support -
Development of critical
consciousness is theorized
to occur when people are
socially supported to explore
and challenge social inequity

(Diemer et al., 2009; Freire, 2000; Hatcher et al., 2010; Smith-Maddox & Solorzano, 2002)
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the content does not necessarily represent the policy of the
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agencies, and/or non-commercial entities for use for educational
training purposes only. No part of this document may be
reproduced or utilized in any form or by any means, electronic or
mechanical, including photocopying, recording, or by any
information storage and retrieval system, without permission in
writing from the Great Lakes Equity Center.

onths \“q
aprosecTor (20
glec@iupui.edu

greatlakesequity.org
P 317-218-3493

TUFUL

SCHOOL OF EDUCATION 1t
INDIANA UNKIVERSITY

Copyright © 2020 by Great Lakes Equity Center 15



Banks, J. A. (2004). Teaching for social justice, diversity, and citizenship in a global world. The Educational Forum, 68(4), 296-305. Taylor &
Francis Group.

Briscoe, F., Arriaza, G., & Henze, R. C. (2009). The power of talk: How words change our lives. Thousand Oaks, CA: Corwin Press.

Capper, C. A,, Theoharis, G., & Sebastian, J. (2006). Toward a framework for preparing leaders for social justice. Journal of Educational
Administration, 44(3), 209-224.

Coomes, M. D., & DeBard, R. (2004). A generational approach to understanding students. New Directions for Student Services, 106, 5-16.
Corcoran, K., & Roberts, A. R. (Eds.). (2015). Social workers' desk reference. Oxford University Press, USA.

Diemer, M. A., & Rasheed Ali, S. (2009). Integrating social class into vocational psychology: Theory and practice implications. Journal of
Career Assessment, 17(3), 247-265.

Duncan-Andrade, J. (2007) Gangstas, Wankstas, and Ridas: defining, developing, and supporting effective teachers in urban
schools. International Journal of Qualitative Studies in Education, 20(6), 617-638. DOI: 10.1080/09518390701630767

Flynn Jr., J. E. (2015). White fatigue: Naming the challenge in moving from an individual to a systemic understanding of racism. Multicultural
Perspectives, 17(3), 115-124.

Flynn, J. E., Kemp, A. T., & Page, C. S. (2013). Promoting philosophical diversity and exploring racial differences in beliefs about the
purposes of education: What it means for African-American learners. The Journal of the Texas Alliance of Black School Educators, 5(1), 53-
71.

Freire, P. (1973). Education for critical consciousness (Vol. 1). New York, NY: Bloomsbury Publishing.

Freire, P. (1998). Pedagogy of freedom: Ethics, democracy, and civic courage (P. Clarke, Trans.). Lanham, MD: Rowman & Littlefield.

Freire P. (2000) Pedagogy of the Oppressed. 20t anniversary ed. New York, NY: Continuum.
Gay, G. (2010). Culturally responsive teaching: Theory, research, and practice. New York, NY: Teachers College Press.

Hatcher, A., de Wet, J., Bonell, C. P., Strange, V., Phetla, G., Proynk, P. M., & Watts, C. (2010). Promoting critical consciousness and social
mobilization in HIV/AIDS programmes: Lessons and curricular tools from a South African intervention. Health Education Research, 26(3),
542-555.

N

’ mwlts‘ a\“
’ us‘\s“\\u b\

Copyright © 2020 by Great Lakes Equity Center 16



Jasper, J. M. (2011). Emotions and social movements: Twenty years of theory and research. Annual Review of Sociology, 37, 285-303.
Jemal, A. (2017). Critical consciousness: A critique and critical analysis of the literature. The Urban Review, 49(4), 602-626.

Kozleski, E. & Thorius, K. A. K. (2014). Introduction. In E. B. Kozleski & K. A. K. Thorius (Eds.), Ability, equity, and culture: Sustaining
inclusive urban education reform (pp. 3-10). New York, NY: Teachers College Press.

Kumashiro, K. (2015). Against common sense: Teaching and learning toward social justice. New York, NY: Routledge.

Pendry, L. F., Driscoll, D. M., & Field, S. C. (2007). Diversity training: Putting theory into practice. Journal of Occupational and Organizational
Psychology, 80(1), 27-50.

Radd, S. I., & Kramer, B. H. (2016). Diseased: Critical consciousness in school leadership for social justice. Journal of School Leadership,
26(4), 580-606.

Rogoff, B. (2003). The cultural nature of human development. New York, NY: Oxford.
Singleton, G. E., & Linton, C. (2006). Facilitator's guide to courageous conversations about race. Thousand Oaks, CA: Sage.

Smith-Maddox, R., & Solérzano, D. G. (2002). Using critical race theory, Paulo Freire’s problem-posing method, and case study research to
confront race and racism in education. Qualitative Inquiry, 8(1), 66-84.

Theoharis, G. (2009). The school leaders our children deserve: Seven keys to equity, social justice, and school reform. New York, NY:
Teachers College Press..

Van Dijk, T. A. (1993). Stories and racism. Narrative and Social Control, 21, 121-142.

Waitoller, F. R., & Kozleski, E. B. (2013). Understanding and dismantling barriers for partnerships for inclusive education: A cultural historical
activity theory perspective. International Journal of Whole Schooling, 9, 23-42.

Waitoller, F. R., & Kozleski, E. B. (2013). Working in boundary practices: Identity development and learning in partnerships for inclusive
education. Teaching and Teacher Education, 31, 35-45.

Watts, R. J., & Serrano-Garcia, I. (2003). The quest for a liberating community psychology: An overview. American Journal of Community
Psychology, 31(1), 73-78.

N

’ mwlts‘ a\“
’ us‘\s“\\u b\

Copyright © 2020 by Great Lakes Equity Center 17



	Including all Stakeholders in Critical�Collaborative  �Inquiry �Cycles
	Critical Inquiry Cycles (CIC)
	Critical�Collaborative  �Inquiry
	Critical�Collaborative  �Inquiry
	Critical Inquiry Cycles
	Key critical questions
	Critical Inquiry for Individuals
	Critical Inquiry for systems
	Slide Number 9
	promoting critical inquiry and involvement
	Critical consciousness for Non-Dominant Groups
	Critical consciousness for Dominant Groups
	Advancing a culture for  critically conscious organizations
	Cultivating Critically Conscious Systems 
	Slide Number 15
	REFERENCES
	REFERENCES

