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PARENT EDUCATION CORE CURRICULUM FRAMEWORK

ABSTRACT

The Parent Education Core Curriculum Framework: A Comprehensive Guide to Planning Curriculum for Parent
Education Programs in the Domains of Parent Development, Parent-Child Relationships, Early Childhood
Development, Family Development, Culture and Community defines and places parameters around the core
content - what we teach - in parent education. It is not intended to be a prescribed curriculum. It is based
on the assumption that parent educators should have autonomy and exercise creativity in assessing the
specific and unique needs and expectations of each parent and parent group with whom they work and in
designing curriculum and selecting resources to best meet their needs and expectations. The framewaork
provides a foundation and process for doing this work.

The specific goals of the Parent Education Core Curriculum Framework are to provide a resource that:
1. Frames or defines the body of knowledge in the field of parent education.

2. |s applicable across the field of parent education with any type of parent education program,
population, setting, and delivery mode.

@

Is a planning tool for development and delivery of parent education curriculum and lesson plans.

B

Identifies the intended content and objectives of parent education, originally designed for Early
Childhood Family Education (ECFE) and Even Start in Minnesota.

Provides guidance for parent goal setting in parent education.

Guides assessment of parent education outcomes and programs.

N O o

Promotes accountability in parent education programs and with individual parent educators.
8. Informs practice in parent education.

The impetus for developing the Parent Education Core Curriculum Framework and the process for using it
that are described in this document were strongly influenced by the growing emphasis on accountability in
education promated by public policymakers, other funders, and the general public. It adds standardization to
the field and leads to a new level of clarity and professionalism in what should be taught in parent education.
It is intended that the content of what is taught in parent education fits within this framework.

This document is intended to enhance both the content and the process of delivering parent education. In
order to have the highly skilled professionals needed to do this important work, resources such as this and
the educational preparation that supports their use by these professionals are essential.
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INTRODUCTION

A large and growing body of research supports the importance of the parent-child relationship and its impact on the
healthy growth and development of the child (Bornstein, 2002a). In addition, evidence is growing that parent education
can impact parents’ interactions with their children in ways that lead to better child outcomes (Brooks-Gunn & Mark-
man, 2005; Karaly, Kilburn, & Cannon, 2005; Knitzer & Lefkowitz, 2006; Powell, 2005; Thomas, 1996).

Given evidence that participation in parent education can enhance parents’ interactions with their children, which, in
turn, supports the child’s development in specific areas, a critical look needs to be given to the nature and quality of
the way parent education is delivered including the content that is addressed in parent education delivery. If we are to
expand the delivery of parent education to reach more parents in our communities, we need to be certain that we are
doing so in the most effective ways possible based upon current research.

The impetus for developing the Parent Education Core Curriculum Framework and the process for using it was strongly
influenced by this growing emphasis on accountability in education promated by public policymakers, other funders,
and the general public. The parent education curriculum resources presented in this document add standardization
to the field and lead to a new level of clarity and professionalism in what should be taught in parent education. It is
intended that the content of what is taught in parent education fits within this framework.

Nature of Parent Education

Just what is parent education? The following are ways that parent education has been defined by various experts in
the field.

M Programs, support services, and resources offered to parents and caregivers that are designed to support
them or increase their capacity and confidence in raising healthy children (Carter, 19986]).

I Parent interventions are all attempting to effect some change in the parent’s understanding or in the quality of
transactions between parent and child, with the ultimate goal of optimizing the child’'s developmental course
(Cowan, Powell, & Cowan, 1998).

I Parent education...is directed at educational efforts that attempt to enhance or facilitate parent behaviors that
will influence positive developmental outcomes in their children (Smith, Perou, & Lesesne, 2002).

The goals of parent education as described by the National Parenting Education Network (2011] are to strengthen
families by providing relevant, effective education and support and to encourage an optimal environment for the healthy
growth and development of parents* and children.

[*For NPEN, the term “parents” includes key persons who play the central parenting role in a child's life.]

Minnesota’s public school Early Childhood Family Education (ECFE) programs, which offer parent education along with
early childhood education and parent-child interaction, have as their mission “to strengthen families through the edu-
cation and support of all parents* in providing the best possible environment for the healthy growth and development
of their children.” (Kurz-Riemer, 2001)

(*For ECFE, the word “parents” includes all individuals who function in a primary parenting role.]

The resources in this document are intended to enhance both the content and the process of delivering parent edu-
cation. In order to have the highly skilled professionals needed to do this important work, resources such as this and
the educational preparation that supports their use by these professionals are essential.



Purpose and Goals of the Parent Education Core Curriculum Framework

The Parent Education Core Curriculum Framework is not intended to be a prescribed curriculum. It provides a frame-
work that defines and places parameters around the core content—what we teach—in parent education. Parent
educators should continue to have autonomy and exercise creativity in assessing the specific and unigue needs and
expectations of each parent and parent group with whom they work and in designing curriculum and selecting resources
to best meet their needs and expectations. The framewaork provides a foundation and process for doing this work.

One of the visions of the committee that developed the Parent Education Core Curriculum Framework was that they
focus the role of the professional parent educator on that of being an educator, not just a group facilitator. Group
facilitation skills are one of an array of teaching methods for delivering parent education content. This may be a shift
for some parent educators who view their role as one of mainly facilitating a self-directed group learning process.

The specific goals of the Parent Education Core Curriculum Framework are to provide a resource that:

1. Frames or defines the body of knowledge in the field of parent education.

2. Is applicable across the field of parent education with any type of parent education program, population, setting,
and delivery mode.

3. Is a planning tool for development and delivery of parent education curriculum and lesson plans.

Identifies the intended content and objectives of parent education, originally designed for ECFE and Even Start

in Minnesota.

Provides guidance for parent goal setting in parent education.

=

Guides assessment of parent education outcomes and programs.
Promotes accountability in parent education programs and with individual parent educataors.

@ N OO

Informs practice in parent education.

Organization and Structure of the
Parent Education Core Curriculum Framework

This document contains the following information important to the understanding and use of the framework and indicators:
I Parent Education Core Curriculum Framework (Table and Chart forms on pages 6-9)
B Parent Education Core Curriculum Framework and Indicators (on pages 10-20)
B Procedures for Using the Parent Education Core Curriculum Framework and Indicators (on pages 21-37)
' Forms for using the Framework and Indicators (on pages 23-24, 27-31, 32-37)

The Parent Education Core Curriculum Framework contains four levels of information:

1. Domains:
B Parent Development
B Parent-Child Relationships
I Early Childhood Development
B Family Development
B Culture and Community
2. Components: Areas of content within each domain
3. Categories: Units of more specific learning content within each component

4. Indicators: Long-term learning goals in each category for parents participating in parent education. Each
indicator has the stem “Parents support their children’s development when they...” followed by a specific indicator.

Example:
Parent Development (Domain)
Role of Parent (Component)
Parents support their children’s development when they:
Transition to Role (Category)
1. Accept and successfully transition to their role as first-time parents. (Indicator)

2. Accept and adapt to their role as adoptive parents, single parents, stepparents, or
grandparents or others raising their children. (Indicator) n




This framework is designed specifically for parent education for parents of young children, but it can be adapted to
parent education for parents of children of other ages. Indicators for school-age children or adolescents can be used
with the process described in this document for implementing the framework (see references on page 45).

Criteria similar to those used for inclusion of specific indicators in the Early Childhood Indicators of Progress:
Minnesaota’s Early Learning Standards were used in the selection of indicators for the Parent Education Core Curricu-
lum Framework. The criteria are:

1. Research-based - Indicators are consistent with the latest research in parent development, parent-child
relationships, early childhood development, family development, and culture and community.

2. Clearly written - Indicators are clear and coherent as to what parents should know and be able to do in the
five domains.

3. Measurable - Indicators reflect observable behaviors, concepts, and skills.

4. Comprehensive - Indicators cover all domains addressed in parent education and provide sufficient breadth
and depth in each area of development.

5. Manageable - There are a reasonable number of indicators in each domain to comprehend.

6. Applicable - Indicators are broadly applicable to parents from diverse linguistic, economic, and cultural
backgrounds and to parents with variations in developmental needs and abilities in different parent education
settings.

Link to Early Childhood Indicators of Progress: Minnesota’s Early Learning
Standards (for children ages three to five) and Early Childhood Indicators
of Progress: Minnesota’s Early Learning Guidelines for Birth to 3

The Child Development Domain in the Parent Education Core Curriculum Framewaork is
based on the Early Childhood Indicators of Progress [ECIP): Minnesota’s Early Learning
Standards [for children ages three to five) [http://www.education.state.mn.us/mde-
prod/aroups/EarlyLearning/documents/Publication/009530.pdf] and reflects the
fact that child development understanding is at the very core of parent education.
This ECIP document provides a framewaork for understanding and communicating a
common set of developmentally appropriate expectations for children in the preschool
period of ages three to five, presented within a context of shared responsibility and
accountability for helping children meet these expectations. The Parent Education
Core Curriculum Framework Early Child Development domain has the same seven
domains that are in the Early Childhood Indicators of Progress: Social and Emotional
Development, Approaches to Learning, Language and Literacy Development, Creativ-
ity and the Arts, Cognitive Development, and Physical and Motor Development. The
seven ECIP domains also include domain components along with indicators in each
component of each domain. The ECIP are intended to be used by early childhood educators and caregivers in the same
way the Parent Education Core Curriculum Framework is intended to be used by parent educators.

The Parent Education Core Curriculum Framework is also consistent with the Early
Childhood Indicators of Progress: Minnesota’s Early Learning Guidelines for Birth to 3
(http:/ /edocs.dhs.state.mn.us/Ifserver /L egacy/DHS-4438-ENG). This document, like
its companion, Early Childhood Indicators of Progress: Minnesota’s Early Learning Stan-
dards, stresses the importance of collective efforts among families, early childhood
care and education practitioners, communities, and policymakers in supporting the
learning and development of young children. The Early Learning Guidelines for Birth to
3is divided into four domains that reflect the full range of child development for infants
and toddlers: Social and Emotional Development, Language Development and Commu-
nication, Cognitive Development, and Physical and Motor Development. The domains
are further divided into components that designate important areas of infant and tod-
dler development within each domain. Indicators of progress for infants and toddlers
in gaining competencies, knowledge, skills, and behaviors are then specified within each
component.




Potential Uses

The Parent Education Core Curriculum Framework is to be used as a resource for parent educators, early childhood
teachers and caregivers, parents and other family members, community members, and policymakers in ways that
are supportive of parents and their children. The following are suggested uses of the framework and indicators.

Planning Curriculum and Daily Lesson Plans - Selection of Content,
Teaching Methods, and Resources

. Integrating Parent Education with Children’s Education
‘ Providing Direction for Assessing Parent Outcomes
‘ Informing Program Standards and Evaluation

. Identifying and Planning for Staff Development Needs

Communicating with Parents, Sponsoring Institutions/Agencies, Policymakers,
and the Public about Parent Education and Parent Education Outcomes

. Providing Direction for Assessing Parent and Community Needs

. Providing Direction for Assessing the Impact of Public Policy

‘ Planning Curriculum and Daily Lesson Plans - Selection of Content, Teaching Methods, and Resources

The “Procedures for Using the Parent Education Core Curriculum Framewaork and Indicators” suggest beginning
the process with Phase | reflection and preliminary assessment of parent needs and expectations before using
the framework and indicators for initial curriculum planning. Once this reflection and assessment is completed,
initial curriculum planning begins. This process includes determination of content and identification of teaching
methods and resources that best match the needs and expectations of the parents. The process goes on to
provide detailed guidelines for creating integrated lesson plans for use in specific parent education classes and
individual learning experiences for parents.

‘ Integrating Parent Education with Children’s Education

Phase Il in the “Procedures for Using the Parent Education Core Curriculum Framework and Indicators”
addresses initial curriculum planning based on the Phase | - Reflection and Preliminary Assessment of Parent
Needs and Expectations. This initial curriculum planning process includes identification of links between the
parent education content and child development content as well as ideas for parent-child interaction questions,
activities, and observations. The Integrated Lesson Plan in Phase Il asks the parent educator to plan for both
parent-child interaction questions and activities and child development links. Both of these phases of the
curriculum planning process are ideally done through team planning between the parent educator and children’s
teacher. The procedures for using the Parent Education Core Curriculum Framework can be adapted for use
in parent-only parent education offerings. In these situations parent educators can suggest observations and
other activities to do at home.

. Providing Direction for Assessing Parent Outcomes

The indicators provide a specific list of the actions that parents are encouraged to learn to take after partici-
pating in the curriculum lessons planned. As the stem to each indicator states: “Parents support their children’s
development when they... .” Using assessment procedures and items related to the specific indicators of focus
in integrated lesson plans can yield direct information about parent’s achievement of the indicators, i.e., the
intended parent outcomes of the learning session and learning activities over time. Parent goal setting and
self-reporting and teacher observations are common means for gathering information on achievement of the
indicators, which in turn tell us something about what parents have learned as a result of participation.



. Informing Program Standards and Evaluation

Success in making progress toward achievement of the actions implied in the indicators is enhanced by the
quality of the parents’ experience in a program. Program standards provide criteria for important program
features that need to be in place in order to provide quality opportunities for parent learning. They include areas
of programming such as community outreach and linkages, program operations, staff development, etc. The
indicators provide a rich set of information for creating and judging program quality standards necessary for
achievement of the indicators.

The framework and indicators are also useful for determining the effectiveness of a lesson or series of learning
experiences for parents. Evaluative information can be gathered from participants verbally and in writing for
use in evaluating what learning activities worked well, which ones did not go so well, and what might follow in
the next and future lessons.

‘ Identifying and Planning for Staff Development Needs

The framework and indicators tell parent educators what they need to know and be able to teach to effectively
impact parenting and parent-child and family relationships. Parent educators can use the framework and indi-
cators to identify areas where they need further information and study. Institutions of higher education can use
the framework and indicators to help ensure that students enrolled in parent education and related classes
and programs of study are receiving the preparation they need to be competent, successful parent educators.

. Communicating with Parents, Sponsoring Institutions/Agencies, Policymakers, and the Public about
Parent Education and Parent Education Outcomes

The framework and indicators enhance understanding of what is expected of parents to support their children’s
development and their interaction with them, what is important in family life to support children’s development,
and what factors in the culture and community need to be understood and addressed as to their influence on
children and families. The framewaork and indicators also make clear expected outcomes of quality parent ed-
ucation efforts.

' Providing Direction for Assessing Parent and Community Needs

The framework and indicators can serve as a guide for identifying the sources of support and need within a
community that encourage or detract from healthy parenting and family life. Based on such assessments, com-
munity members and groups can strengthen resources available to families and build stronger connections
among the various programs and services that impact child and family life.

' Providing Direction for Assessing the Impact of Public Policy

Policymakers can use the framewaork and indicators as a reference for assessing the impact of policy decisions
on the lives of children and their families. The information provided can help policymakers get a better picture
of the support and resources needed for enhancing children’s learning and development and family life.

PARENT EDUCATION

CORE CURRICULUM FRAMEWORK

Two ways of displaying the Parent Education Core Curriculum Framework follow. They include the domains,
components, and categories in the framework.

W TABLE FORM!: Parent Education Core Curriculum Framework
W CHART FORM: Parent Education Core Curriculum Framework

These two layouts of the framewaork are followed by the framewaork and the indicators within each domain, component,
and category.
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Chart Form: Parent Education Core Curriculum Framework

PARENT Role of Parent
DEVELOPMENT 1. Transition to Role

2. Multiple Parental Roles
3. Parenting Philosophy

Changing Parent Role
1. Stages of Parenting

2. Family-of-Origin

3. Balancing Parent-Child Needs

PARENT-CHILD Importance of Parent-Child
RELATIONISHIPS | Relationships

1. Nature & Quality
2. Intentionality

Attachment/Autonomy
1. Trust
2. Brain Development

Relationship Skills

1. Observation Skills

2. Sensitivity & Responsiveness
3. Reciprocity

4. Pace

9. Temperament

Nurturing

1. Physical Care

2. Affirmation & Affection
3. Empathy & Respect

Guidance
1. Modeling
2. Monitoring & Management
3. Structure




EARLY
CHILDHOQD
DEVELOPMENT

General Child Development
1. Process of Development
2. Developmental Expectations

Social & Emotional Development
1. Emotional Development

2. Self-Awareness & Self-Regulation

3. Social Competence & Relationships

Approaches To Learning
1. Curiosity

2. Risk-Taking

3. Imagination & Invention

4. Persistence

9. Reflection & Interpretation

Language & Literacy Development
1. Listening & Understanding

2. Speaking

3. Emergent Reading

4. Emergent Writing

Creativity & the Arts
1. Creating

2. Responding

3. Evaluating

Cognitive Development

1. Mathematical & Logical Thinking

2. Scientific Thinking & Problem Solving
3. Social Systems Understanding

Physical & Motor Development
1. Gross Motor Development

2. Fine Motor Development

3. Physical Health & Well-Being




FAMILY
DEVELOPMENT

Family Traditions & Values
1. Daily Family Time

2. Rituals & Celebrations

3. Family Responsibilities

4. Values

Family Relationships & Dynamics
1. Relationships

2. Communication

3. Resource Management

4. Work & Family

CULTURE &
COMMUNITY

Family Support & Community
Involvement

1. Support Networks

2. Community Involvement & Social Change

Societal & Global Forces
1. Media

2. Violence & Safety

3. Wellness

4. Environment

School & Community
1. Parent Involvement
2. School Success

Diversity - Ethnic, Economic,
Ability, Other

1. Community Populations

2. Cultural Identity, Acceptance, & Advocacy

Community Resources
1. Resource Identification, Assessment, & Use
2. Quality Early Care & Education




PARENT EDUCATION CORE CURRICULUM
FRAMEWORK AND INDICATORS

PARENT DEVELOPMENT

Role of Parent

Parents support their children’s development when they:

Transition to Role
1. Accept and successfully transition to their role as first-time parents.

2. Accept and adapt to their role as adoptive parents, single parents,
stepparents, or grandparents or others raising their children.

Multiple Parental Roles

1. Understand and carry out their multiple roles in their children’s
lives, including caregiver, nurturer, guide, educator, and stimulator
of inventiveness and creativity.

2. Find enjoyment in their parent role.

Parenting Philosophy
1. Understand the impact of their parenting style on their children’s behavior.

2. Intentionally determine or identify their parenting philosophy and
long-term parenting goals to guide their child-rearing decisions.

3. ldentify short-term parenting goals consistent with their parenting
philosophy and long-term parenting goals.

4. Practice their parenting philosophy, based on long- and short-term
parenting goals.

Changing Parent Role

Parents support their children’s development when they:

Stages of Parenting

1. Recognize that they develop as persons and parents as they interact
with their children over time.

PARENT
DEVELOPMENT

2. Adjust their parenting beliefs and actions over time, according to their
children’s growth and development and their own changing development.

3. Adjust positively to the addition of siblings and other family members.

Family-of-Origin
1. Reflect on how their family-of-origin experiences affect them as parents,
identifying and making changes in their parenting as needed.

Balancing Parent-Child Needs

1. Maintain overall personal physical and mental health and manage
stress in their lives.

2. Balance personal needs and interests with those of their children
and other family members.

3. Balance parent-child relationship needs within the context of relationships
with other family members including child-rearing partners.
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PARENT-CHILD
RELATIONSHIPS

PARENT-CHILD

RELATIONSHIPS

Importance of Parent - Child Relationships
Parents support their children’s development when they:

Nature & Quality

1. Understand their effectiveness as parents is greatly influenced by the
nature and quality of the parent-child relationship.

2. Recognize the influence of the parent-child relationship in development
of children’s self-regulation.

3. Recognize the parent-child relationship exists within the context of
other human and environmental influences.

Intentionality

1. Make choices that intentionally preserve and/or strengthen the
parent-child relationship.

2. Balance meeting their children’s needs with providing a structure for
their children to function successfully in the family and other contexts.

Attachment/Autonomy

Parents support their children’s development when they:
Trust

1. Understand how sensitive, responsive caregiving helps to develop a
secure base of trust, allowing children to explore the larger world and
other relationships.

2. Respond to their children in sensitive, supportive and caring ways.

Brain Development

1. Understand that early interactions and experiences have a decisive
impact on the architecture of the brain and on the nature and extent
of adult capacities.

2. Engage in early parent-child interactions that support the development
of the architecture of their children’s brains.

Relationship Skills

Parents support their children’s development when they:

Observation Skills

1. Understand and respond to their children’s interests and signals by
observing and listening to their children.

Sensitivity & Responsiveness

1. Understand and empathize with their children’s perspectives on given
situations and use that understanding to sensitively respond.

2. Respond appropriately to their children’s behavior.

3. Reflect on how their words and actions influence their children’s
perceptions and behaviors.

4. Allow their children to initiate or continue appropriate activities of their
own choosing without interfering.



PARENT-CHILD
RELATIONSHIPS

Reciprocity
1. Interact with their children in a mutually engaging way, characterized by
balanced turn-taking in play and conversation.

Pace

1. Adjust the pace of their interactions with their children for optimal
learning and stimulation.

Temperament

1. Understand, appreciate, and work with their children’s temperaments,
whether similar to or different from their own.

Nurturing

Parents support their children’s development when they:

Physical Care

1. Provide for the nutrition, shelter, clothing, health, and safety needs of
their children.

Affirmation & Affection
1. Notice and affirm efforts as well as accomplishments.

2. Express affection and warmth to their children through touch, voice,
and non-verbal endearments.

3. Acknowledge and attend to the full range of their children’s feelings.

Empathy & Respect
1. Model and teach empathy and kindness.
2. Foster their children’s self-respect and respect for others.

Guidance

Parents support their children’s development when they:

Modeling

1. Model appropriate behavior.

Monitoring & Management

1. Monitor their children’s activities and respectfully guide their
interactions with peers and adults.

2. Manage daily family activities and routines to balance child and parent
needs.

Structure

1. Establish and maintain reasonable guidelines, expectations, and rules.
2. Understand and utilize limit-setting situations as teaching opportunities.
3. Teach problem-solving skills.
4

. Provide their children with developmentally appropriate opportunities to
learn responsibility.
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DEVELOPMENT

General Child Development

Parents support their children’s development when they:

Process of Development

1. Understand that child development is a systemic process that:
. is described and organized by domains that are interrelated,
. progresses in stages,
. Is universal,

. occurs in predictable patterns,
includes a range of skills and competencies within each domain, and

a
b
c
d. is individual,
e
f.
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. is influenced by genetic and environmental factors.
2. Understand that children learn, grow, and develop by playing.

Developmental Expectations

1. Have reasonable expectations for their children’s abilities and behavior
based upon knowledge of early childhood development.

Social & Emotional Development

Parents support their children’s social and emaotional
development when they:

Emotional Development

1. Respond to their children’s emational and physical needs in warm,
caring, and engaged ways.

2. Help their children identify, express, and understand their emotions
and those of others.

3. Involve their children in thinking of solutions and anticipating
consequences related to their behaviors and emations.

Self-Awareness & Self-Regulation

1. Allow their children to experiment with their growing competence
and independence.

2. Demonstrate respect for individual children and adults.

3. Support their children’s developing understanding of their self, gender,
and cultural identity.

4. Teach their children to regulate their emotions and attention, both
physiologically and behaviorally.

DEVELOPMENT

Social Competence & Relationships

1. Help their children practice respectful reciprocal interaction in
communication with others.

2. Help their children understand and appreciate similarities and
differences among people.

3. Help their children develop empathy through understanding the
feelings, ideas, and actions of others.

EARLY CHILDHOOD

4. Encourage their children to help others.
m 5. Foster their children’s friendships with other children and adults.



Approaches to Learning

Parents support their children’s approaches to learning when they:

Curiosity
1. ldentify and support their children’s interest and excitement in
discovery and exploration.

2. Model curiosity and information seeking.

Risk-Taking
1. Allow their children to experiment with new and challenging materials
and activities.

2. Respond positively to their children’s mistakes or errors, encouraging
them to learn from their mistakes or errors.

il
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Imagination & Invention
1. Encourage their children to try new approaches to solving problems.

2. Encourage their children’s demonstration of flexibility, imagination,
and inventiveness.

Persistence
1. Understand the importance of uninterrupted play time.
2. Encourage their children’s attention and persistence at tasks.

3. Respond to their children’s requests when help is needed without
being intrusive.

Reflection & Interpretation

1. Encourage their children to share their thoughts, ideas, and
experiences about the world around them.

2. Encourage their children to think about what they learn from events
and experiences and apply what they learn in new situations.

Language & Literacy Development

Parents support the development of their children’s language
and literacy skills when they:

Listening & Understanding

1. Encourage their children to notice and distinguish sounds in their
environment.

2. Notice and respond to what their children say and do.

3. Use rhymes and rhythms with their children to increase their interest
in language, sounds, and words.

4. Talk and sing with their children using language appropriate to their
level of understanding.

DEVELOPMENT

5. Provide their children with clear instructions that help them maove from
simple to complex directions.

Speaking
1. Allow time for their children to communicate verbally and non-verbally.

2 Respond to their children’s attempts to communicate verbally and
nonverbally.

EARLY CHILDHOOD ¥

3. Engage in conversation with their children in home language.



4. Use language in everyday activities with their children and talk about
their actions, thoughts, and ideas.

9. Encourage their children to learn turn taking and dialogue in
conversation.

6. Foster vocabulary development in their children.

Emergent Reading

Read to their children for information and pleasure.

Make book reading time special, enjoyable, and age-appropriate.
Help their children develop an awareness of print and its meaning.
Help their children learn how books and other print work.

Foster their children’s comprehension of stories and books.

L

When age appropriate, assist their children in learning to recognize
and name letters of the alphabet.

Emergent Whriting
1. Teach their children that writing is a way to communicate.
2. Support their children’s interest in early writing.

Creativity & the Arts

Parents support development of their children’s creativity and
appreciation of the arts when they:

Creating

1. Provide opportunities for their children to explore and experiment
with a variety of art materials and experiences.

2. Encourage their children’s interest in music, creative movement,
and dance.

Responding

1. Encourage and model awareness and appreciation of the arts and
creative expression.

2. Encourage participation in a variety of creative and artistic activities.

Evaluating
1. Encourage their children to discuss and appreciate their own creative
expression.

2. Encourage discussion and evaluation of the creative expression their
children see or hear.

Cognitive Development

Parents support development of their children’s cognitive
development when they:
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Mathematical & Logical Thinking

1. Encourage their children to use everyday materials and experiences to
explore math concepts.

2. Use everyday words to indicate space, location, shape, size of objects,
time, and other math concepts.
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Scientific Thinking & Problem Solving
1. Provide time and opportunities for their children to explore nature.

2. Provide materials and experiences where their children’s actions result
in a response.

3. Encourage their children to ask questions and find answers through
active exploration of materials, objects, and experiences.

4. Provide opportunities for their children to learn through observation
and imitation.

5. Recognize their children’s attempts and successes in problem solving.

Social Systems Understanding

1. Encourage their children to notice, describe, and appreciate their own
characteristics and those of others in the family.

2. Encourage their children to understand family roles, jobs, rules, and
relationships.

3. Provide opportunities for their children to learn about jobs or work
people do in the community.

4. Teach their children to share responsibility in taking care of their
environment.

Physical & Motor Development

Parents support their children’s physical and motor development
when they:

Gross Motor Development
1. Support their children’s needs to maove and be active.
2. Encourage their children to learn and practice new gross motaor skills.

Fine Motor Development

1. Provide opportunities for manipulation of small objects or tools in
normal daily activities.

2. Provide opportunities and materials for writing and drawing.

Physical Health & Well Being

1. Provide adequate nutrition for their children.

2. Understand and provide for sufficient and consistent sleep, relaxation,
and eating routines.

3. Ensure adequate exercise and physical activity both indoors and
outdoors.

4. Provide appropriate health care for their children.

o

Provide safe home and play environments for their children.
7. Encourage their children to show independence in self-help skills.
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FAMILY DEVELOPMENT

Family Traditions & Values

Parents support their children’s development when they:

Daily Family Time

1. Value and create daily family together time.

Rituals & Celebrations
1. Establish and maintain rituals within their family.
2. Engage their children in life events, e.g., birthdays, weddings, funerals.

3. Provide opportunities for their children to feel connected to family
history and cultural heritage.

Family Responsibilities
1. Expect their children to participate in family chores as age appropriate.

Values

1. Convey and model values underlying respectful interactions and
relationships.

Family Relationships & Dynamics

Parents support their children’s development when they:

Relationships

1. Cooperate with their child-rearing partners to make decisions in the
best interests of the children and family.

2. Adjust to changes within family membership and/or structure in a
healthy manner.

3. Recognize and nurture each family member as an individual with unique
needs and strengths.

4. Value and spend time with extended family members and friends.
9. Foster positive sibling relationships.

Communication

1. Demonstrate respectful speaking and listening skills within family
relationships.

2. Protect their children from exposure to family violence.

Resource Management

1. Manage family resources to support the needs of all family members,
e.g., time, finances, support networks, housing, home environment.

Work & Family

1. Balance family and work demands to best meet the needs of family
members.
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CULTURE & COMMUNITY

Family Support & Community Involvement

Parents support their children’s development when they:

Support Networks

. Build and maintain relationships with other family, neighborhood, and

community groups.
Offer support to other parents and families.

. Ask for parenting support and help when needed.

Community Involvement & Social Change

. Understand the community, societal, and global dimensions of

parenting.
Participate in discussions about social and community issues.

Support practices that enhance the well being of all children and
families in the community.

Societal & Global Forces
Parents support their children’s development when they:

Media (TV, radio, video, computer, Internet, print, other)

1.

B.

Understand the impact of early media exposure on the brain’s neural
network development.

Understand the influence of media content on their children in
education, health and nutrition, self-concept, relationships, values, etc.

Understand age-appropriate content and screen or review with their
children the media content they see.

Limit and monitor their children’s exposure to media and screen time.

Engage in media, technology, and games with their children as ways
that enhance learning and promote positive parent-child relationships.

Support improvement in media programming.

Violence & Safety

1.

Pratect their children from exposure to violence in the home,
community, and media.

Teach their children age-appropriate personal safety skills.

Work toward safe home and community environments for the well
being of all children.

Wellness

1.
2.

Teach and model lifelong healthy lifestyle choices.

Promote access to comprehensive physical (including medical,
dental, and eye care] and mental health services for the well being
of all children.
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Environment

. Provide safe and stable housing for their children.

Understand the impact of home hazards such as lead paint,
asbestos, second-hand smoke, drugs, and guns in the environment
of their children.

Understand the impact of environmental influences such as clean
water, chemical-free foods, clean air, and green spaces on their
children and families.

Recognize the importance of the outdoors and nature to their
children and families.

Provide their children and families with outdoor and nature
experiences.

. Support and work to create healthier environments for the well being

of all children and families.

School & Community
Parents support their children’s development when they:

Parent Involvement

1.

Understand the importance of and promate regular attendance and
participation in education.

. Are involved in their children’s learning and education in the home,

school, and community.

Advocate appropriately for their children within school and community
settings.

Support educational change for the well being of all children, e.g., small
class sizes; access to extracurricular programs; elimination of racial,
class, and gender bias.

School Success

1.

Help their children transition smoothly from early childhood programs
and services to kindergarten and the K-12 school system.

Understand and promote habits that lead to their children’s school
success.

. Teach children the skills necessary to be responsible citizens in their

school and community.

Convey high expectations for their children’s learning and school
achievement.



Diversity - Ethnic, Economic, Ability, Other

Parents support their children’s development when they:

Community Populations

1. Understand the strengths, commaonalities, and differences of various
community populations.

2. Work to ensure inclusion of diverse families and children in community
activities and resources.

3. Provide their children with meaningful connections with people of other
cultures in their community.

Cultural Identity, Acceptance, & Advocacy

1. Help their children understand and take pride in their own cultural
dentity and that of others in the community and world.

N

2. Teach their children appreciation and acceptance of all people and
cultures.

3. Advocate on behalf of all children.

Community Resources
Parents support their children’s development when they:

Resource Identification, Assessment, & Use

1. ldentify, assess, and use community resources to meet the needs of
their children, themselves, and the family.

2. Support the improvement and development of community resources
to benefit all children and their families.

Quality Early Care & Education

1. Understand indicators of quality in informal and formal care and
education settings.

. Evaluate and select high quality care and early education programs
for their children.

3. Promote accessible, well funded, and high quality care and early
education programs for all children.

CULTURE AND
COMMUNITY



PROCEDURES FOR USING THE PARENT EDUCATION CORE

CURRICULUM FRAMEWORK AND INDICATORS

The Procedures for Using the Parent Education Core Curriculum Framework and Indicators is to be used in cur-
riculum planning and development of lesson plans. In the process, Phases | and Il focus on planning the curriculum
for a series of parent education class sessions or home visits using the Integrated Curriculum Planning Grid. Phase
lll focuses on implementing the class curriculum plan through lesson planning using the Integrated Lesson Plan and
evaluating it once it is implemented. Throughout the teaching of a class, a parent educator continues to follow the
steps of the planning procedures to adjust curriculum and lesson plans to meet parent learning needs.

Phase | - Reflection and Preliminary Assessment
of Parent Needs and Expectations

Goal: To draft a preliminary curriculum plan for a series of class sessions or home visits that combines parents’
learning needs and expectations with program requirements and parent educator expertise

Step 1. Reflection and Examination of Research

A. Planning the content and processes for class sessions begins with parent educator self-reflection and
examination of relevant research and/or research-based curriculum to determine what is important for
parents in this particular group to know. Ask yourself these questions:

@ What do | know about this group of parents, in general or specific to the parents, based on my past
experiences with them and reflections about them?

B What do recent research and/or research-based curriculum tell me about the needs and expectations
of this population/group of parents?

B What content is required by the program in which | work?

B What more do | need to consider to support achievement of the overall goals for this group of parents
and the program®?

B. After brief reflection upon the preliminary information you gather to answer these questions, brainstorm a
list of topics/content themes that you think would be of interest to and meet the expectations of this parent
population/group of parents.

Use Content Brainstorming Form on page 23.

C. Using this brainstormed list and giving further time and thought to answers to the questions in Step 1. A. above,
prepare a draft outline/list of class content consistent with the domains, components, and categories in
the Parent Education Core Curriculum Framework.

Use Draft Curriculum Outline Form on page 24.



Step 2. Preliminary Assessment of Parent Needs and Expectations

A. Set aside the Draft Curriculum Outline Form and have some initial contacts and conversations with parents

in the population/group. This can be done in any of the following ways:
B Through formal or informal interviews with parents before class sessions start
B Through home visits before class sessions begin or in the early days/week or two of class sessions

I Through conferences or phone calls before class sessions begin or during the first days/week or two of
class

@ During the first class session, including informal discussions with parents during parent-child time, if that
is part of the program

During these activities, ask parents to consider and respond to any of the following questions:
B What do you enjoy most about being a parent?

What do you find most challenging about being a parent?

What do enjoy about your child?

What do you find most challenging in interacting with your child?

What family activities and interactions do you find supportive of your parenting?
Which are challenging?

What community activities and interactions do you find supportive of your parenting?
Which are challenging?

I What strategies have you tried or are you using in your parent-child interactions?
M What works? What doesn’t?

In addition, at the first class session, ask parents to review and respond to your initial draft of course content
created during Step 1 on the Draft Curriculum Outline Form. These initial conversations help parent educators
learn about the parents, the children, and their relationships when entering the program.

Another preliminary assessment option to consider at this first session is parent individual goal setting. The
purpose of this goal setting is to increase parents’ self-awareness and responsibility related to their learning
needs as a parent within the context of the class content. Based on planned class content, parents set an
individual learning goal(s) and assess their progress toward achieving the goal(s) part way through the class
and at the end of the class. Goal setting provides invaluable planning input for the parent educator, an added
commitment to the learning process by the parent, and a simple assessment tool. Some parents may be
unfamiliar with goal setting and will need practice with the process.

Staff Observations: After the first week of each family’s participation, ask other staff members interacting with
the parents and children to observe and share with you parent strengths and challenges they observe and
recommend topics to be addressed in parent education discussion.

Ask yourself: What additional information is important for me to know so that | can effectively facilitate
learning and parental growth within this setting with this population/group of parents?

Step 3. Summarization of Parent Learning Needs and Expectations

A.

B.

Based upon your professional expertise, program requirements, parent needs and expectations, and the other
information you gathered in Steps 1 and 2, summarize the learning needs and expectations of the parents.

Adapt/edit the course content list on the Draft Curriculum Outline Form to incorporate the parents’ learning
needs and expectations. Incorporate topic requests from parents within the logical sequence of learning you
have developed. Include topics that are foundational to the content/themes of interest to parents.



PARENT EDUCATION CORE CURRICULUM FRAMEWORK

Forms for Phase I, Step | Procedures

Reflection and Examination of Research

A. Planning the content and processes for class sessions begins with parent educator self-reflection and
examination of relevant research and/or research-based curriculum to determine what is important for
parents in this particular group to know. Ask yourself these questions:

B What do | know about this group of parents, in general or specific to the parents, based on my past
experiences with them and reflections about them?

B What do recent research and/or research-based curriculum tell me about the needs and expectations
of this population/group of parents?

B What content is required by the program in which I work?

B. After brief reflection upon the preliminary information you gather to answer these questions, brainstorm a list
of topics/content themes that you think would be of interest to and meet the expectations of this parent
population/group of parents.

CONTENT BRAINSTORMING FORM

List of Topics/Content Themes

10.




PARENT EDUCATION CORE CURRICULUM FRAMEWORK

Forms for Phase I, Step | Procedures

C. Use this brainstormed list and give further time and thought to answers to the guestions in Step 1. A. on the
Content Brainstorming Form on page 23. Prepare a draft outline/list of class content consistent with the
domains, components, and categories in the Parent Education Core Curriculum Framework.

DRAFT CURRICULUM OUTLINE FORM

Topic Domain

10.




Phase Il - Using the Parent Education Core Curriculum
Framework and Indicators for Initial Curriculum Planning

The following are Phase Il directions for use with the Integrated Curriculum Planning Grid. For an example, see the
Sample Integrated Planning Grid beginning on page 28. This sample was developed for parents of toddlers
(19 through 23 months). The initial session is non-separating for the parents and toddlers, with the following sessions
separating. English is the parents’ first language. Parents are high school to college educated. They may be first-time
parents and/or may have other children. There is a mix of mothers and fathers.

Goal: To create a curriculum plan on the Integrated Curriculum Planning Grid using the Draft Curriculum Outline
Form. [NQTE: Ideally, this is a team planning process between the parent educator and the children’s teacher.)

Before using the Parent Education Core Curriculum Framewaork for initial curriculum planning, carefully review the
Parent Education Core Curriculum Framework and Indicators on pages 10-20. The Activity for Getting to Know the
Indicators below is one way to do this.

Activity for Getting to Know the Indicators

In order to familiarize yourself with the indicators within a group of people, such as your parent education program
colleagues, engage in the following small group learning activity.

1. Break into five small groups. Have tables labeled for the five domains of the framework, one domain per table,
and include a reflection form on each table labeled for the particular domain being discussed there that includes
the following questions:

a. Reactions - What do you think?

b. Reflections - How will this be helpful to you?

c. Considerations for Use - What supports do you need to implement use of these indicators?
2. Appoint a recorder for each small group.

3. Repeat the following six-minute review process five times so that each small group gets to each of the five
tables covering the five domains:

a. Skim the categories and indicators for the curriculum domain assigned to the table.

b. If you are not the first to review the categories and indicators at the table, review what has already been
written on the reflection form by the ather group(s).

c. Share your reactions/ reflections/ considerations with your group.

d. Recorder: Record your groups' responses on the reflection form at the table. VWhen time is up, move to the
next table and repeat.

Through this process, participants are exposed to the entire set of indicators and are more likely to understand and
use them in their curriculum planning and for any of the other uses indicated previously.

After becoming familiar with the indicators, begin to complete the Integrated Curriculum Planning Grid on page 27.



Step 1/Column 1

List Parent Education Content/Discussion Topic(s).

List the specific content/topics from your Draft Curriculum Outline Form in Column 1 (Parent Education Content/
Discussion Topics) of the Integrated Curriculum Planning Grid in a logical sequence based on what you know about the
domain.

Step 2/Column 2

Add Domain (e.g. Parent Development], Component (e.g. Role of Parent), and Category (e.g. Transition to
Role) to Column 2 of the Integrated Curriculum Planning Grid to coincide with the topics selected for the
series of class sessions.

Step 3/Column 3

Add Indicator(s) (e.g., Transition to their role as first-time parents) to Column 3 that best describes the learning
needs and expectations of the parents. Indicators are considered to be learning goals for the parents.

This will begin to connect class content/discussion topics to the framework so that parents can see how the content
fits with the goals of the program as reflected in the Parent Education Core Curriculum Framework and Indicators and
their needs and expectations.

Step 4/Column 4

Add Ideas for Teaching Methods, References, and Resources in Column 4 as you think of them, and use as an
ongoing resource as you teach the class sessions.

Step 5/Column 5

Add Ideas for Parent-Child Interaction Questions/ Activities to Column 5 of the grid.
Suggestions for Parent-Child Interaction Questions,/Activities:
B Parent-child interaction observation question(s] - write an observation question to post in the children’s
classroom that relates to the parent education discussion topic of the day. Discuss observations in parent group.

I Parent journals - give parents time to respond to an observation question(s] in a journal or to a journal prompt
you give them.

I Children’s books - read a children’s book to the parent group that relates to the discussion topic. The children’s
teacher could read the same book to the children or to both parents and children during parent-child interaction.

I Parent-child arts and music activities - tie directly to the parent education discussion topic.

Step 6/Column 6
Add Ideas for Child Development Link(s).

Everything parent educators teach about parenting needs to be directly related to supporting the child’s healthy
development.

I Consider how the content and indicator(s) in Columns 1 and 3 support children’s development.

Il Choose child development indicators from the sources below. Select the indicators that could be most impacted by
the content and indicators identified for parents in Steps 1 and 3 and add them to Column B.
@ Early Childhood Indicators of Progress: Minnesota’s Early Learning Standards
(http:/ /www.education.state.mn.us/mdeprod,/ groups,/EarlyLearning/documents/Publication/009530.pdf)
@ Early Childhood Indicators of Progress: Minnesota’s Early Learning Guidelines for Birth to 3
(http:/ /edocs.dhs.state.mn.us/Ifserver/Legacy,/DHS-4438-ENG)
@ |Indicators for school-age children or adolescents (references on page 45)
I When teaching parents, share this information with them, pointing out how their learning and behavior can
enhance their child’s development.

[ If the parent education class includes a child education component, plan children’s activities that link to the parent
education focus, especially during parent-child interaction. If a child education component is not included with the
class, suggest children’s activities that parents and children can do together at home and in other settings that
link to the parent education focus.

Step 7/Column 7

Add Weeks/Sessions.
M In Column 7 insert the week/number of weeks that will be spent on each topic listed in Column 1. Carefully
consider the number of weeks needed to cover each topic most effectively for supporting parent learning.

Use your completed Integrated Curriculum Planning Grid as a tool throughout the planning process.
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Phase Il - Using the Integrated Lesson Planning Process
for Planning Instructional Activities and Evaluation

The following are Phase lll directions for use with the Integrated Lesson Plan (see pages 34-35).

Goal: To create a lesson plan using an Integrated Lesson Plan form for each class session based on the initial planning
reflected on the Integrated Curriculum Planning Grid (see page 27) for this parent group.

The Annotated Integrated Lesson Plan [see pages 32-33) form includes descriptions of how each section of the
Integrated Lesson Plan is to be used. A blank Integrated Lesson Plan form follows the annotated form. This blank plan
is followed by a Sample Integrated Lesson Plan that builds on the Sample Integrated Curriculum Planning Grid.

PARENT EDUCATION CORE CURRICULUM FRAMEWORK

Annotated Integrated Lesson Plan

Teacher’s Name Date

Class Series Session/Week Number

1. Domain(s), Component(s), Category(ies), and Indicator(s):

a. Domain(s):

b. Component(s) and Category(ies):

c. Indicator(s) - Parents support their children’s development when they:
Step 1. Insert Domain(s), Component(s), Category(ies), and Indicator(s)

Insert the domain(s), category(ies), and component(s] identified in Column 2 and the indicator(s]) identified in Column 3
of the Integrated Curriculum Planning Grid related to this lesson.

2. Lesson Objectives to Achieve the Indicator(s) (3 maximum):
Step 2. Add Lesson Objective(s) to Achieve the Indicator (3 maximum)

Because the indicator(s] may be a fairly long-term goal and not one to be achieved in one class session, there may be
specific lesson objectives that are building blocks of learning toward achieving the indicator. In order to identify the
specific lesson objectives to achieve the indicator, consider the following questions:

B What are the immediate learning objectives in this lesson, the building blocks of learning for parents as steps
to achieve the indicator?

B What will parents learn or be able to do as a result of this lesson?
a.
b.

C.

3. Materials/References/Resources/Handouts Needed to Support the Lesson:

Step 3. List Teaching Methods, References, Resources, and Handouts Needed to Support the Lesson
(See Column 4 of the Integrated Curriculum Planning Grid for this parent group)

I What materials, references, resources, and handouts are needed for the lesson? (Include complete citation for all)
B What materials need to be prepared in advance?

B What are recommended materials, references, and resources for staff new to the topic?

B What information was used to provide the background information and lesson content?

4. Parent-Child Interaction Questions/Activities (for fostering parent-child interaction on site or at home):

Step 4. Add Parent-Child Interaction Questions/ Activities
(See Column 5 of the Integrated Curriculum Planning Grid for this parent group)

B What will you ask parents to observe?
I What questions or activities help the parents see what their children are learning?

B What questions might you post in the early childhood room that tie into your lesson plan objectives and
content for parent discussion?

I In what activities will you use the questions? m




PARENT EDUCATION CORE CURRICULUM FRAMEWORK

Annotated Integrated Lesson Plan

5. Child Development Link(s):
Step 5. Add Child Development Link(s) (See Column 6 of the Integrated Curriculum Planning Grid for this parent group)
As resources, use:
I Early Childhood Indicators of Progress: Minnesata’s Early Learning Standards
(http:/ /www.education.state.mn.us/mdeprod/groups,/EarlyLearning/documents/Publication,/009530.pdf);

B Early Childhood Indicators of Progress: Minnesota’s Early Learning Guidelines for Birth to 3
(http:/ /edocs.dhs.state.mn.us/Ifserver/Legacy,/DHS-4438-ENG); or

I Indicators for school-age children or adolescents (see references on page 45).

6. Lesson Procedures:
Step 6. Describe Lesson Procedures

Guided Check-In and Review:

Review what parents have learned or experienced since the last session by beginning with a question or quote focusing
on the previous class session’s topic and the home application. As a parent describes an example of implementation
of concepts and skills taught, record the words used and actions taken. Then, with the parent(s), analyze the
successes, specifically looking at the parent’s actions that led to the successful outcome. Also, if applicable, work
with the group to analyze an unsuccessful situation and provide alternatives for future similar situations. Example:
‘Last week we discussed . . . Did anyone have any successes or challenges this week in applying what you learned?”
Introduction:

Introduce the topic of the current session. Decide on an activity to introduce it. It could be an example from the
Guided Check-In and Review, a media article, a book excerpt, a quotation, etc. Tie lesson objectives to parent inter-
ests, past classroom activities, and the Guided Check-In and Review discussion. Process the Parent-Child Interaction
Questions/Activities. Ask what parents noticed, list their observations, and ask for reflections and questions. Use
responses as lead-ins to the lesson content.

Content and Teaching Methods:

Indicate the sequence of information to cover and the flow of teaching methaods. This is the outline of the content
and timing that you will follow while teaching the lesson. It is helpful to include the transition statements you will
use to move from one activity or content area to another.

Summary/Closure:

Summarize what you have discussed during the session. \What will you do to quickly draw the ideas together for
parents at the end? What statement or question will wrap-up the session? Examples: “Here’s what we accom-

3 4

plished today . . .,” “We covered . . ., and we will have these questions for next week,” “Share one thing you learned
today,” “Reflect on one thing you learned today that you want to do at home in the week ahead. We will discuss
what you learn from this next week.”

Home Application:

Encourage parents to practice new skills, new ways of thinking, new applications, or new observations. \What activities
might you suggest for follow-through or enrichment at home? Link this to the parent-child relationship. Example: “This
week when you are playing with your toddlers and you need to leave them briefly, try some of the ideas we talked about
today. Notice what helps them handle separation from you. We'll begin the next class by sharing your observations.”

7. Evaluation and Educator Reflection:
Step 7. Evaluation and Educator Reflection:

Reflect on this class session to determine the effectiveness of the lesson and future planning for the class. Also, gather
and use evaluative information from participants.

Ask yourself these questions and write some notes to refer to for the following session*:
M How do | know the identified lesson objectives were met?
B How did the learning activities work?
What went well?
What did not go well?
I Notes for next week, including follow-up lessons or information needed.

NOTE: Keep a file for each class you teach. Attach all materials such as handouts, resources, home application reminder note,
etc. If using a published lesson plan or one designed previously, write “see attached” and attach a copy of the plan to the form.

E *These are general questions, useful in all lessons. Evaluative questions can be tailored to specific content or learning goals and activities in the class.




PARENT EDUCATION CORE CURRICULUM FRAMEWORK

Integrated Lesson Plan

Teacher’s Name Date

Class Series Session/\Week Number

1. Domain(s), Component(s), Category(ies), and Indicator(s):

a. Domain(s):

b. Component(s) and Category(ies):

c. Indicator(s) - Parents support their children’s development when they:

2. Lesson Objectives to Achieve the Indicator(s) (3 maximum):

a.

b.

3. Materials/References/Resources/Handouts Needed to Support the Lesson:

4. Parent-Child Interaction Questions/Activities (for fostering parent-child interaction on site or at home]:

5. Child Development Link(s):




PARENT EDUCATION CORE CURRICULUM FRAMEWORK

Integrated Lesson Plan

6. Lesson Procedures:

Guided Check-In and Review:

Introduction:

Content and Teaching Methods:

Summary/ Closure:

Home Application:

7. Evaluation and Educator Reflection:
Ask yourself these questions and write some notes to refer to for the following session*:

I How do | know the identified lesson objectives were met?

B How did the learning activities work?

B What went well?

B What did not go well?

I Notes for next week, including follow-up lessons or information needed.

NOTE: Keep a file for each class you teach. Attach all materials such as handouts, resources, home application re-
minder note, etc. If using a published lesson plan or one designed previously, write “see attached” and attach a copy
of the plan to the form.

*These are general questions, useful in all lessons. Evaluative questions can be tailored to specific content or learning
goals and activities in the class.




SAMPLE INTEGRATED LESSON PLAN
PARENT EDUCATION CORE CURRICULUM FRAMEWORK

Integrated Lesson Plan

Teacher’'s Name Date
Class Series _Parents of Toddlers Session/\Week Number week 4

Class Topic: Temperament: 1emperament: Discovering Who Has Come to Live with You

Who might attend this class?

Parents of toddlers (19 through 23 months). Initial session is non-separating; following sessions are separating. English
is the parents’ first language. High school to college educated parents. May be firsttime parents and/or may have
other children. Mix of mothers and fathers.

1. Domain(s), Component(s), Category(ies), and Indicator(s):
a. Domain(s): Parent-Child Relationships

b. Component(s) and Category(ies): Relationship Skills, Temperament, Observation Skills, and Sensitivity & Responsiveness

c. Indicator(s) - Parents support their children’s development when they:

+ Understand, appreciate, and work with their children’s temperaments, whether similar to or different from their own.

» Understand and respond to their children’s interests and signals by observing and listening to their children.

+ Understand & empathize with their children’s perspectives on given situations and use that understanding to sensitively respond.

2. Lesson Objectives to Achieve the Indicator(s) (3 maximum):

« Parents will know and understand what temperament is and how it influences our behavior.

+ Parents will create a profile for their toddler.

+ Parents will identify key temperament traits influencing their child’s behavior.

3. Materials/References/Resources/Handouts Needed to Support the Lesson:
* Raising Your Spirited Child by Mary Sheedy Kurcinka
* Raising Your Spirited Child Workbook by Mary Sheedy Kurcinka

« Temperament Tools: Working With Your Child's Inborn Traits by Helen Neville, Diane Clark Johnson, & Dave Garob (lllustrator)

(To be used by parent educators and directly by parents if they have access to the materials, or the parent
educator will develop parent handouts from the materials, as needed.)

4. Parent-Child Interaction Questions/Activities (for fostering parent-child interaction on site or at home):

+ How aware is your child of the lights, colors, smells, etc. in the children’s room?

« Activities: Glurch, finger paints, large muscle (balls, trampoline), smell sorters and smelly markers, “surprise”

activity (like a Jack-in-the-box)

5. Child Development Link(s):
* Approaches to Learning: Risk-Taking, Persistence, Reflection and Interpretation

+ Social and Emotional Development: Emotional Development, Self-Awareness and Self-Regulation,

Social Competence and Relationships




PARENT EDUCATION CORE CURRICULUM FRAMEWORK

Integrated Lesson Plan

6. Lesson Procedures:

Guided Check-In and Review: Last week we talked about sleep. Was anyone able to help their child get
more sleep? If yes, what did you do? Did you notice any differences in behavior? Analyze the successes,
highlighting key factors: Maintaining routine, managing tension, adapting to individual needs of the child,
parents getting more sleep themselves.

Introduction: This week we will talk about temperament. In order to help our children be successful, we
have to understand and appreciate who has come to live with us. An understanding of temperament helps
us to be more effective.

B Temperament is rooted in one’s physical constitution.

B Temperament is not personality.

B Temperament is not ability.

From parent-child interaction time today: How aware was your child of the lights, colors, smells, etc. in the
children’s room? What activities did he/she choose? What activities did he/she avoid? How did he/she
approach activities that were new?

Content and Teaching Methods: Review each trait on the temperament chart (see Kurcinka — Chapter 3:
What makes children spirited?) and create an activity that allows the parents to experience this trait.

For example, for the trait of “sensitivity,” divide into two groups. Allow parents to choose the group that fits
them best. Group One includes those who realize they hear, see, feel, or sense sensations that others do
not. Group Two consists of those who are not bothered by or may not notice sights, sounds, and smells in
their environment. Begin by asking Group One: “What do you see, hear, and feel in this room that makes
it difficult to focus?” List responses and then ask Group Two if they also have noticed these things. Discuss
how real the differences are. Ask for examples of this trait demonstrated through their children’s behavior.

Complete the entire profile for each toddler.
How is this toddler that actually came to live in your family different from the one you dreamed of or imagined?
Ask parents to select three traits that most frequently lead to conflict with their toddler.

Summary/Closure: Your children do not get to choose their temperament. It’s critical to understand who
has come to live with you so that you can understand their responses to the world around them and respond
sensitively and effectively.

Home Application: When faced with challenging behaviors, observe the situation closely and think about
what temperament trait may be contributing to his reaction. For example, if your child refuses to wear a
particular shirt, is his reaction tied to his sensitivity? This information will help you to recognize what
you are dealing with and, as a result, help you to select the most effective strategies for responding to the
situation. In the weeks to come, you will learn effective strategies to add to those you already are using.

7. Evaluation and Educator Reflection:
Ask yourself these questions and write some notes to refer to for the following session*:

B How do | know the identified lesson objectives were met? Parents had great examples for each trait and
enjoyed the discovery activities.

I How did the learning activities work?

B What went well? Liked activities that allowed them to experience the activities themselves.

Reacted positively with “Aha’s” to the temperament chart.

B What did not go well? Felt rushed at the end...great group discussion and we had to cut it off.

B Notes for next week, including follow-up lessons or information needed. Sara was very quiet...check-in with

her and see if she had questions or if something was uncomfortable for her.




Bornstein, M. H. (Ed.). (2002a). Handbook of
parenting, Vol. 1: Children and parenting
(2nd ed.). Mahwah, NJ: Erlbaum.

Brooks-Gunn, J., & Markman, L. B. (2005, Spring).
The contribution of parenting to ethnic and racial
gaps in school readiness. The Future of Children,
15(1), 139-168. Retrieved January 6, 2011, from
http:/ /www.princeton.edu/ futureofchildren,/
publications/journals/ article/index.xml?
journalid=38&articleid=120

Carter, N. (1998). See how we grow: A report on
the status of parenting education in the U.S.
Archived and available upon request at
info@pewtrusts.org

Cowan, P. A., Powell, D., & Cowan, C. P. (1998).
Parenting interventions: A family systems perspec-
tive. In W. Damon (Ed.) & I. Sigel & K. A. Renninger
(Vol. Eds.), Handbook of child psychology: Vol.4. Child
psychology in practice (5th ed., pp. 3-72). New York:
Wiley.

Early Childhood Family Education Mission,
Goals, and Guiding Principles. Retrieved January
6, 2011, from http://education.state.mn.us/
mdeprod/ groups/EarlyLearning/documents/
Manual/008378.pdf

Karaly, L. A, Kilburn, M. R., & Cannon, J. S.
(2008). Early childhood interventions: Proven
results, future promise. Santa Monica, CA: RAND
Corporation.

Related to Parent Education
Curriculum Frameworks:

Minneapolis Public Schools. (2000). Expect the
best - ECFE parent education curriculum content
standards. Minneapolis, MIN: Minneapolis Public

Schaools.

Saint Paul Public Schools. (2003). St. Paul ECFE
long-range goals. Unpublished document.

Smith, C. A, Cudaback, D., Goddard, H. W., &
Myers-Walls, J. A. (1994). National extension
parent education model of critical parenting
practices. Retrieved January 6, 2011, from
http:/ /www k-state.edu/wwparent,/nepem/
nepem.pdf

Knitzer, J., & Lefkowitz, J. (2006, January).
Pathways to early school success: Helping the
most vulnerable infants, toddlers, and their families.
Retrieved January 6, 20011, from

http:/ /www.nccp.org/publications/pub_669.html

Minnesota Department of Education. (2005).
Early childhood indicators of progress: Minnesota’s
early learning standards. Retrieved January B,
2011, from http:/ /education.state.mn.us/
mdeprod/ groups/EarlyLearning/documents/
Publication,/009530.pdf

Minnesota Department of Human Services
and Minnesota Department of Health. (2007).
Early childhood indicators of progress:
Minnesota’s early learning guidelines for birth
to 3. Retrieved January 6, 2011, from

http:/ /www.dhs.state.mn.us/main/groups/
children/documents/pub/dhs16_144668.pdf

National Parenting Education Network Core
Principles. Retrieved January 6, 2011, from
http:/ /www.npen.org,/about/ core-principles.html

Powell, D. R. (2005). Searches for what works in
parenting interventions. In T. Luster & L. Okagaki
(Eds.). Parenting: An ecological perspective (2nd ed.,
pp. 343-373). Mahwah, NJ: Erlbaum.

Smith, C., Perou, R., & Lesesne, C. (2002]. Parent
education. In M. H. Bornstein (Ed.), Handbook of
Parenting: Vol. 4. Social conditions and applied parenting
(2nd ed., pp. 389-410). Mahwah, NJ: Erlbaum.

Thomas, R. (1998). Reflective dialogue parent
education design. Family Relations, 45, 189-200.

ADDITIONAL RESOURCES

Related to Domains of Learning

in Parent Education:

[Note: Some of the references listed below are included in more
than one domain because of their strong application to both,
and many of the other references listed in only one domain have

application to one or more of the other domains because of the
interrelatedness of the content.]

Parent Development

Azar, S. T. (2003). Adult development and
parenthood: A social-cognitive perspective. In J.
Demick & C. Andreoletti (Eds.), Handbook of adult
development [pp. 391-415). New York: Springer.

Barnard, K. E., & Solchany, J. E. [2002). Mothering.
In M. H. Bornstein (Ed.), Handbook of parenting, Vol.
3. Being and becoming a parent (2nd ed., pp. 3-25).
Mahwah, NY: Erlbaum.



Berns, R. M. (2010). Child, family, school, community:
Socialization and support (8th ed.). Belmont, CA: Wadsworth.

Clarke, J. I., & Dawson, D. (1998). Growing
up again: Parenting ourselves, parenting our
children (2nd ed.). Center City, MN: Hazelden.

Cowan, C. P., & Cowan, P. A. (2000). When
partners become parents: The big life change for
couples. Mahwah, NJ: Erlbaum.

Crnic, K., & Law, C. (2002). Everyday stresses
and parenting. In M. Bornstein (Ed.], Handbook of
Parenting (2nd ed.]: Vol. 5. Practical parenting
(pp. 243-268). Mahwah, NJ: Erlbaum.

Demick, J. (2002). Stages of parental development.
In M. H. Bornstein (Ed.) Handbook of parenting: Vol.
3. Being and becoming a parent (2nd ed., pp. 389-
413). Mahwah, NJ: Erlbaum.

Dix, T., & Branca, S. H. (2003). Parenting as a goal-
regulation process. In L. Kuczynski (Ed.), Handbook
of dynamics in parent-child relations (pp. 167-187].
Thousand Oaks, CA: Sage.

Feeney, J. A., Hohaus, L., Noller, P., & Alexander,
R. P. (2001). Becoming parents: Exploring the
bonds between mothers, fathers, and their infants.
New York: Cambridge University.

Galinsky, E. (1981). Between generations: The six
stages of parenthood. New York: Times Books.

Grusec, J. E., & Ungerer, J. (2003). Effective social-
ization as problem solving and the role of parenting
cognitions. In L. Kuczynski (Ed.), Handbook of dynam-
ics in parent-child relations (2nd ed., pp. 211-228).
Thousand Oaks, CA: Sage.

Holden, G. W., & Hawk, C. K. (2003). Meta-parent-
ing in the journey of child rearing: A cognitive mech-
anism for change. In L. Kuczynski (Ed.), Handbook of
dynamics in parent-child relations (pp. 189-210).
Thousand Oaks, CA: Sage.

Luster, T., & Okagaki, L. (Eds.). (2005). Parenting: An
ecological perspective (2nd ed.). Mahwah, NJ: Erlbaum.

Palkovitz, R. [2002). Involved fathering and men’s
adult development: Provisional balances. Mahwah,
NJ: Erlbaum.

Pillemer, K., & Luscher, K. (Eds.). (2004). Intergenera-
tional ambivalences: New perspectives on parent-child
relations in later life. Boston, MA: Elsevier.

Sameroff, A. J., & Feil, L. A. (1985). Parental
concepts of development. In |. E. Sigel (Ed.), Parental
belief systems: The psychological consequences for
children (pp. 83-105). Hillsdale, NJ: Erlbaum.

Sameroff, A. J., & Fiese, B. H. (1992). Family
representations of development. In I. E. Sigel, A. V.
McGillicuddy-DelLisi, & J. J. Goodnow (Eds.), Parental
belief systems: The psychological consequences for
children (2nd ed., pp. 347-369). Hillsdale, NJ: Erlbaum.

Siegel, D. J., & Hartzell, M. (2003). Parenting from
the inside out: How a deeper self-understanding can
help you raise children who thrive. New York: Penguin.

Thomas, R. (1996]. Reflective dialogue parent
education design. Family Relations, 45, 1839-200.

Thomas, R., Cooke, B., & Scott, M. (2005).
Strengthening parent-child relationships: The reflec-
tive dialogue parent education design. Zero To
Three, 26(1). 27-34.

Thomas, R., Cooke, B., & Scott, M. (2006).
Strengthening parent-child relationships: The reflec-
tive dialogue parent education design handbook for
parent educators (3rd ed., p. 13-21). Minneapalis:
University of Minnesota.

Tinsley, B. J., Markey, C. N., Ericksen, A. J.,
Kwasman, A., & Oritz, R. (2002). Health promotion
for parents. In M. Bornstein (Ed.), Handbook of
Parenting (2nd ed.): Vol. 5. Practical parenting

(pp. 311-328). Mahwah, NJ: Erlbaum.

Unell, B. C., & Wyckoff, J. L. (2000). The eight
seasons of parenthood: How the stages of
parenting constantly reshape our adult identities.
New York: Random House.

Waterman, B. (2003). The birth of an adoptive,
foster or stepmother: Beyond biological maothering
attachments. New York: Jessica Kingsley.

Parent-Child Relationships

Ambert, A-M. (2001). The effect of children on par-
ents (2nd ed.). Binghamton, NY: The Haworth Press.

Belsky, J. (2006). Determinants and consequences
of infant-parent attachment. In L. Balter & C. S.
Tamis-LeMonda (Eds.), Child psychology: A handbook
of contemporary issues (2nd ed., pp. 53-77). New
York: Psychology Press.

Berns, R. M. (2010). Child, family, school,
community: Socialization and support (8th ed.).
Belmont, CA: Wadsworth.

Bigner, J.J. (2010): Parent-child relations: An
introduction to parenting (8th ed). Upper Saddle
River, NJ: Merrill Prentice Hall.

Bornstein, M. H. (Ed.). (2002a). Handbook of
parenting, Vol. 1: Children and parenting (2nd ed.).
Mahwah, NJ: Erlbaum.

Bornstein, M. H. (Ed.). (2002b). Handbook of
parenting, Vol. 3: Being and becoming a parent
(2nd ed.). Mahwah, NJ: Erlbaum.

Bornstein, M. H. (Ed.). (2002c). Handbook of
parenting, Vol. 5: Practical issues in parenting
(2nd ed.). Mahwah, NJ: Erlbaum.

Bornstein, M. H. (2002d). Parenting infants. In M.
Bornstein (Ed.), Handbook of Parenting (2nd ed.):
Vol. 1. Children and parenting (pp. 3-43). Mahwah,
NJ: Erlbaum.



Brazelton, T. B., & Sparrow, J. D. [2006).
Touchpoints birth to 3: Your child's emotional and
behavioral development (2nd ed.). Cambridge, MA:
Da Capo Press.

Brazelton, T. B., & Sparrow, J. D. (2001). Touch-
points 3 to 6: Your child's emational and behavioral
development. Jackson, TN: Perseus Publishing.

Brazelton, T. B., & Greenspan, S. |. (2000). The
irreducible needs of children: What every child must
have to grow, learn, and flourish. Cambridge, MA:
Da Capo Press.

Bronfenbrenner, U. (1979). The ecology of human
development: Experiments by nature and design.
Cambridge, MA: Harvard University Press.

Brooks-Gunn, J., & Markman, L. B. (2005, Spring].
The contribution of parenting to ethnic and racial
gaps in school readiness. The Future of Children,
15(1), 139-168. Retrieved January 6, 2011 from
http:/ /www.princeton.edu/ futureofchildren/publi-
cations/journals/ article/index.xml?jour-
nalid=38&articleid=120

Collins, W. A,, Madsen, S. D., & Susman-Stillman,
A. (2002). Parenting during middle childhood. In M.
Bornstein (Ed.), Handbook of Parenting (2nd ed.):
Vol. 1. Children and parenting, Chapter 3 (pp. 73-
101). Mahwah, NJ: Erlbaum.

Chess, S. & Thomas, A. (1991). Temperament and
the concept of goodness of fit. In J. Strelau & A. An-
gleitner (Eds.), Explorations in temperament: Inter-
national perspectives on theory and measurement
(pp.15-28). New York: Plenum Press.

Cummings, E. M., & Cummings, J. S. (2002). Par-
enting and attachment. In M. Bornstein (Ed.), Hand-
book of Parenting (2nd ed.): Vol. 5. Practical
parenting (pp. 35-58). Mahwah, NJ: Erlbaum.

DeHart, G. B., Sroufe, L. A., & Cooper, R. G.
(2004). Child development: Its nature and course
(5th ed.). New York: McGraw-Hill.

Edwards, C. P., & Liu, W-L. (2002). Parenting tod-
dlers. In M. Bornstein (Ed.), Handbook of Parenting
(End ed.): Viol. 1. Children and parenting (pp. 45-72).
Mahwah, NJ: Erlbaum.

Erickson, M.F., & Kurz-Riemer, K. (1999). Infants,
toddlers, and families. New York: The Guilford Press.

Ginott, H. G. (1965). Between parent and child.
Revised and updated by A. Ginott & W. Goddard
(2003). New Yaork: Three Rivers Press.

Gottman, J. (1997). Raising an emaotionally intelli-
gent child: The heart of parenting. New York: Simon
& Schuster.

Grolnick, W. S., & Farkas, M. (2002). Parenting
and the development of children’s self-regulation. In
M. Bornstein (Ed.), Handbook of Parenting (2nd ed.):

Vol. 5. Practical parenting (pp. 89-110). Mahwah,
NJ: Erlbaum.

Heath, P. (2005). Parent-child relations: History,
theory, research, and context. Upper Saddle River,
NJ: Pearson Merrill Prentice Hall.

Hoghughi, M., & Long, N. (Eds.). (2004). Handbook
of parenting: Theory and research for practice.
Thousand Oaks, CA: Sage.

Karoly, L. A., Kilburn, M. R., & Cannon, J. S.
(2008). Early childhood interventions: Proven
results, future promise. Santa Monica, CA: RAND
Corporation.

Knitzer, J., & Lefkowitz, J. (2006, January).
Pathways to early school success: Helping the
most vulnerable infants, toddlers, and their families.
Retrieved March 27, 2006, from

http:/ /www.nccp.or ublications/pub B669.html

Kurcinka, M. S. (2006). Raising your spirited child:
A guide for parents whaose child is maore intense,
sensitive, perceptive, persistent, & energetic. New
York: HarperCaollins.

Kuczynski, L. (Ed.). (2003). Handbook of dynamics
in parent-child relations. Thousand Oaks, CA: Sage.

Laney, M. O. (2005). The hidden gift of the intro-
verted child. New York: WWorkman Publishing.

Luster, T., & Okagaki, L. (Eds.). [2005]. Parenting: An
ecological perspective (2nd ed.). Mahwah, NJ: Erlbaum.

Parke, R. D, Killian, C. M., Dennis, J., Flyr, M. L.,
McDowell, D. J., Simpkins, S., Kim, M., & Wild, M.
(2003). Managing the external environment: The
parent and child as active agents in the system. In L.
Kuczynski (Ed.), Handbook of dynamics in parent-
child relations (pp. 247-269). Thousand Oaks, CA:
Sage.

Powell, D. R. (2005). Searches for what works in
parenting interventions. In T. Luster & L. Okagaki
(Eds.). Parenting: An ecological perspective (2nd ed.,
pp. 343-373]). Mahwah, NJ: Erlbaum.

Pruett, K. D. (1998). Me, myself and I: How children
build their sense of self 18 to 36 months. New
York: Goddard Press.

Putnam, S. P., Sanson, A. V., & Rothbart, M. K.
(2002). Child temperament and parenting. In M.
Bornstein (Ed.), Handbook of Parenting (2nd ed.):
Vol. 1. Children and parenting (pp. 255-277).
Mahwah, NJ: Erlbaum.

Ramey, C. T., & Ramey, S. L. (1999). Right from
birth: Building your child’s foundation for life birth to
18 months. New York: Goddard Press.

Ramey, S. L., & Ramey, C. T. (1999). Going to
school: How to help your child succeed—a handbook
for parents of children ages 3-8. New York:
Goddard Press.



Shonkoff, J. P., & Phillips, D. A. (Eds.). (2000).
Neurons to neighborhoods. \Washington, DC:
National Academy Press.

Shore, R. (2003). Rethinking the brain: New
insights into early development (Rev. Ed.). New York:
Families and Work Institute.

Siegel, D. J. (1999). The developing mind: How
relationships and the brain interact to shape who
we are. New York: Guilford Press.

Steinberg, L., & Silk, J. S. (2002). Parenting adoles-
cents. In M. Bornstein (Ed.), Handbook of Parenting
(End ed.): Viol. 1. Children and parenting, Chapter 4
(pp. 103-134). Mahwah, NJ: Erlbaum.

Susman-Stillman, A. R., & Erickson, M. F. (2001).
Ecological influences on mother-infant relationships.
In H. E. Fitzgerald, K. Hildebrandt-Karraker, & T.
Luster (Eds.), Infant development: Ecological perspec-
tives (pp. 81-113). New York: Routledge Falmer.

Thomas, A., & Chess, S. (1977). Temperament and
development. New York: Bunner/Mazel.

Thomas, R. (1996). Reflective dialogue parent
education design. Family Relations, 45, 1839-200.

Thomas, R., Cooke, B., & Scott, M. (2006).
Strengthening parent-child relationships: The reflec-
tive dialogue parent education design handbook for
parent educators (3rd ed., p. 13-21). Minneapalis:
University of Minnesota.

Early Childhood Development

Allen, L., & Sethi, A. (2004, Summer]. Bridging the
gap between poor and privileged. American Educa-
tor. Retrieved January 15, 2007, from

http:/ /www.aft.org/ pubs-reports,/american_edu-
cator/issues,/summer04/gap.htm

Armbruster, B. B., Lehr, F., & Osborn, J. (2005).
A child becomes a reader: Birth through preschool
(3rd ed.). Jessup, MD: ED Pubs.

Bickart, T. S., & Dodge, D. T. (2000). Reading right
from the start: What parents can do in the first five
years. \Washington, DC: Teaching Strategies.

Borkowski, J. G., Ramey, S. L., & Briston-Power,
M. (2002). Parenting and the child's world:
Influences on academic, intellectual, and social-
emoational development. Mahwah, NJ: Erlbaum.

Brazelton, T. B., & Sparrow, J. D. (2006).
Touchpoints birth to 3: Your child's emotional
and behavioral development (2nd ed.). Cambridge,
MA: Da Capo Press.

Brazelton, T. B., & Sparrow, J. D. (2001). Touch-
points 3 to 6: Your child's emaotional and behavioral
development. Jackson, TN: Perseus Publishing.

Brooks-Gunn, J., & Markman, L. B. (2005, Spring).
The contribution of parenting to ethnic and racial

gaps in school readiness. The Future of Children,
15(1), 139-168. Retrieved January 6, 2011 from
http:/ /www.princeton.edu/ futureofchildren/
publications/journals/article/index.xml?
journalid=388&articleid=120

Burns, M. S., Griffin, P., & Snow, C. E. (1999).
Starting out right: A guide to promating children’s
reading success. \Washington, DC: National
Academies Press.

Butterfield, P., Martin, C., & Prairie, A. (2004).
Emotional connections: How relationships guide
early learning. Washington, DC: Zero To Three
Press.

Charlesworth, R., & Lind, K.K. (2010). Math and
science for young children (6th ed.). Belmont, CA:
Wadsworth.

Copley, J. (Ed.). (1999). Mathematics in the early
years. Reston, VA: National Council of Teachers of
Mathematics.

DeHart, G. B., Sroufe, L. A., & Cooper, R. G.
(2004). Child development: Its nature and course
(5th ed.). New York: McGraw-Hill.

Diamond, M. (1999). Magic trees of the mind: How
to nurture your child’s intelligence, creativity, and
healthy emaotions from birth through adolescence.
New York: Penguin Books.

Dickinson, D. K., & Tabors, P. D. (2001). Beginning
literacy with language: Young children learning at
home and school. Baltimore: Paul H. Brookes.

Fromboluti, C. S., & Rinck, N. (1999]. Early
childhood: Where learning begins mathematics:
Mathematical activities for parents and their 2- to
5-year-old children. Jessup, MD: ED Pubs.

Galinsky, E. (2010). Mind in the making: The seven
essential life skills every child needs. New York:
HarperCollins.

Ginsburg, K. R. (2006, October). The importance of
play in promoting healthy child development and
maintaining strong parent-child bonds. American
Academy of Pediatrics. Retrieved January 15,
2007, from http://www.aap.org/pressroom

playFINAL.pdf

Gonzalez-Mena, J. (2006). The young child in the
family and community (4th ed.). Upper Saddle River,
NJ: Pearson Merrill Prentice Hall.

Goodnow, J. J. (2002). Parents’ knowledge and
expectations: Using what we know. In M. H.
Bornstein (Ed.), Handbook of Parenting: Vol. 3.
Being and becoming a parent (2nd ed., pp. 439-
460). Mahwah, NJ: Erlbaum.

Gottman, J. (1997). Raising an emotionally
intelligent child: The heart of parenting. New York:
Simon & Schuster.




Greenspan, S., & Greenspan, N. T. (1989]. The
essential partnership: How parents and children
can meet the emational challenges of infancy and
childhood. New York: Penguin Books.

Grolnick, W. S., & Farkas, M. (2002). Parenting
and the development of children’s self-regulation. In
M. Bornstein (Ed.), Handbook of parenting (2nd ed.):
Vol. 5. Practical parenting (pp. 89-110). Mahwah,
NJ: Erlbaum.

Gurian, M., Stevens, K., Henley, P., & Trueman, T.
(2011). Boys and girls learn differently!: A guide for
teachers and parents (10th ed.). San Francisco:
Jossey-Bass.

Hamner, T. J., Turner, P. H., & DeLuccie, M.
(2007). Parenting in contemporary society. (5th
ed.). Boston: Allyn & Bacon.

Hart, B., & Risley, T. R. (1995). Meaningful differ-
ences in the everyday experiences of young Ameri-
can children. Baltimore, MD: Brookes Publishing.

Hyson, M. (2003). The emoational development of
young children (2nd ed.). New York: Teachers Col-
lege Press.

Hyson, M. (2003). Putting early academics in their
place. Educational Leadership, 60(7), 20-23.

Knitzer, J., & Lefkowitz, J. (2006, January).
Pathways to early school success: Helping the most
vulnerable infants, toddlers, and their families.
Retrieved March 27, 2006, from

http:/ /www.nccp.or ublications/pub B669.html

Kurcinka, M. S. (2006). Sleepless in America. New
York: HarperCaollins.

Ladd, G. W., & Pettit, G. S. (2002). Parenting and
the development of children’s peer relationships. In
M. Bornstein (Ed.), Handbook of Parenting (2nd ed.):
Vol. 5. Practical parenting (pp. 269-310). Mahwah,
NJ: Erlbaum.

Leaper, C. (2002). Parenting girls and boys. In M.
Bornstein (Ed.), Handbook of Parenting (2nd ed.):
Vol. 1. Children and parenting (pp. 189-225).
Mahwah, NJ: Erlbaum.

Lester, B. M., & Sparrow, J. D. (Eds.) (2010).
Nurturing children & families: Building on the legacy
of T. Berry Brazelton. Oxford, UK: Wiley-Blackwell.

Likona, T. (1994). Raising good children: From birth
through the teenage years. New York: Bantam.

Meisels, S. J., Marsden, D. B., & Stetson, C.
(2000]). Winning ways to learn ages 3, 4 & 5: 600
great ideas for children. New York: Goddard Press.

Meisels, S. J., Stetson, C., & Marsden, D. B.
(2000]). Winning ways to learn ages 6, 7 & 8: 600
great ideas for children. New York: Goddard Press.

National Association for Sport and Physical

Education. (2001). Active start: Physical activity for
young children birth to 5 years. Reston, VA: National
Association for Sport and Physical Education.

Peterson, G. W., Bodman, D. A., Bush, K. R,, &
Madden-Derdich, D. [2000). Gender and parent-
child relationships. In D. H. Demo, K. R. Allen & M. A.
Fine (Eds.), Handbook of family diversity (pp. 82-
104). New York: Oxford University Press.

Pruett, K. D. (1998). Me, myself and I: How children
build their sense of self 18 to 36 months. New
York: Goddard Press.

Ramey, C. T., & Ramey, S. L. (1999). Right from
birth: Building your child’s foundation for life birth to
18 months. New York: Goddard Press.

Ramey, S. L., & Ramey, C. T. (1999). Going to
school: How to help your child succeed—a handbook
for parents of children ages 3-8. New York: God-
dard Press.

Rich, D., & Mattox, B. (2009). MegaSkills for ba-
bies, toddlers, and beyond. Naperville, IL: Source-
books

Satter, E. (2005). Your child’s weight: Helping with-
out harming. Madison, WI: Kelcy Press.

Seefeldt, C., Castle, S., & Falconer, R.C. (2010).
Social studies for the preschool/primary child (8th
ed.). Upper Saddle River, NJ: Merrill.

Steinberg, L., Lowe Vandell, D., & Bornstein, M.H.
(2011). Development: Infancy through adolescence.
Belmont, CA: Wadsworth.

Strickland, D. S., & Morrow, L. M. [Eds.). (1989].
Emerging literacy: Young children learn to read and
write. Newark, DE: International Reading Associa-
tion.

Tamis-Lemonda, C. S., Uzgiris, |. C., & Bornstein,
M. H. (2002). Play in parent-child interactions. In M.
Bornstein (Ed.), Handbook of Parenting (2nd ed.):
Vol. 5. Practical parenting (pp. 221-242). Mahwah,
NJ: Erlbaum.

U. S. Department of Education, Office of Commu-
nication and Outreach. (2005). Helping your child
become a reader with activities for children from
infancy through age 6. Jessup, MD: ED Pubs.

U. S. Department of Education, Office of Commu-
nication and Outreach. (2005). Helping your child
learn mathematics with activities for children in

preschool through grade 5. Jessup, MD: ED Pubs.

U. S. Department of Education, Office of Intergov-
ernmental and Interagency Affairs. (2004).
Helping your child learn science with activities for
children in preschool through grade 5. Jessup, MD:
ED Pubs.



Wilford, S. (1998). What you need to know when
your child is learning to read. New York: Scholastic.

Williams, W. M., & Sternberg, R. J. [2002). How
parents can maximize children’s cognitive develop-
ment. In M. Bornstein (Ed.), Handbook of Parenting
(End ed.): Viol. 5. Practical parenting (pp. 169-194).
Mahwah, NJ: Erlbaum.

Family Development

Berns, R. M. (2010). Child, family, school, commu-
nity: Socialization and support (8th ed.). Belmont,
CA: Wadsworth.

Bronfenbrenner, U. (1979). The ecology of human
development: Experiments by nature and design.
Cambridge, MA: Harvard University Press.

Couter, A., & McHale, S. M. (2005). The long arm of
the job revisited: Parenting in dual-earner families. In
T. Luster & L. Okagaki (Eds.), Parenting: An ecological
perspective (pp. 275-296). Mahwah, NJ: Erlbaum.

Clarke, J. I., Dawson, C., & Bredehoft, D. (2004).
How much is enough? Everything you need to know
to steer clear of overindulgence and raise likeable,
responsible and respectful children—from toddlers
to teens. New York: Marlowe.

Cummings, E. M., & Schermerhorn, A. C. (2003). A
developmental perspective on children as agents in

the family. In L. Kuczynski (Ed.), Handbook of dynam-

ics in parent-child relations (pp. 91-108). Thousand

Oaks, CA: Sage.

Doherty, W. J. (1997). The intentional family: How
to build family ties in our modern world. Reading,
MA: Addison-Wesley Publishing.

Doherty, W. J., & Carlson, B. Z. (2002). Putting
family first: Successful strategies for reclaiming
family life in a hurry-up world. New York: Holt.

Dunst, C. J., Trivette, C. M., & Deal, A. G. (1994).
Supporting & strengthening families: Vol. 1. Meth-
ods, strategies and practices. Cambridge, MA:
Brookline Books.

Ferguson, S. J. (201 1). Shifting the center: Under-
standing contempaorary families [4th ed.). New York:
McGraw-Hill.

Furman, W., & Lanthier, R. [2002). Parenting sib-
lings. In M. Bornstein (Ed.), Handbook of Parenting
(End ed.): Vlol. 1. Children and parenting, Chapter 3
(pp. 165-188). Mahwah, NJ: Erlbaum.

Galinsky, E. (2000). Ask the children: The break-
through study that reveals how to succeed at work
and parenting. Minneapolis, MN: Quill House
Publishers.

Galvin, K. M., Bylund, C. L., & Brommel, B. J.
(2008]). Family communication: Cohesion and
change (7th ed.). Boston: Pearson Education.

Gilbert, K. R. (Ed.). (2006) Annual Editions: The
family 06,07 (31st ed.). Guilford, CT: McGraw-
Hill/Dushkin.

Grusec, J. E. (2002)]. Parental socialization and
children’s acquisition of values. In M. Bornstein (Ed.],
Handbook of parenting [2nd ed.): Vol. 5. Practical
parenting (pp. 143-168). Mahwah, NJ: Erlbaum.

Grych, J. H. (2002). Marital relations and parent-
ing. In M. Bornstein (Ed.), Handbook of parenting
(End ed.): Vol. 4. Social conditions and applied
parenting (pp. 203-226). Mahwah, NJ: Erlbaum.

Myers-Walls, J. A. (2000). Family diversity and
family life education. In D. H. Demo, K. R. Allen, & M.
A. Fine (Eds.), Handbook of family diversity (pp. 359-
379). New York: Oxford University Press.

Norris, J. E., Pratt, M. W., & Kuiack, S. L. (2003).
Parent-child relations in adulthood: An intergenera-
tional family systems perspective. In L. Kuczynski
(Ed.), Handbook of dynamics in parent-child relations
(pp. 325-344). Thousand Oaks, CA: Sage.

Olson, D. H., DeFrain, J. D., & Skogrand, L. (2008).
Marriages and families: Intimacy, diversity, and
strengths (6th ed.). New York: McGraw-Hill.

Price, S. J., Price, C.A., & McKenry, P. C. [Eds.).
(2010). Families and change: Coping with stressful
events and transitions (4th ed.). Thousand Oaks, CA:
Sage.

Rossmann, M. M. (2002, September). Involving
children in household tasks: Is it worth the effort?
Retrieved January 18, 2007, from http://educa-
tion.umn.edu/Pubs/ResearchWorks,/Rossmann.html

Segrin, C., & Flora, J. (2005). Family communication.
Mahwah, NJ: Erlbaum.

Turner, L. H., & West, R. (20086). The family
communication sourcebook. Thousand Oaks, CA: Sage.

Culture and Community

Benson, P.L. (2006). All kids are our kids:
What communities must do to raise caring and
responsible children and adolescents (2nd ed.).
San Francisco, CA: Jossey-Boss.

Benokraitis, N. V. (Ed.). (2002). Contemporary
ethnic families in the United States: Characteristics,
variations, and dynamics. Upper Saddle River, NJ:
Prentice Hall.

Bronfenbrenner, U. (1979). The ecology of human
development: Experiments by nature and design.
Cambridge, MA: Harvard University Press.

Cochran, M., & Niego, S. (2002). Parenting and
social networks. In M. Bornstein (Ed.), Handbook of
parenting (2nd ed.): Vol. 4. Social conditions and
applied parenting (pp. 123-148). Mahwah, NJ:
Erlbaum.



DeBruin-Parecki, A., & Krol-Sinclair, B. [Eds.).
(2003). Family literacy: From theory to practice.
Newark, DE: International Reading Association.

Demo, D. H., Allen, K. R., & Fine, M. A. (Eds.).
(2000). Handbook of family diversity. New York:
Oxford University Press

Doherty, W. J. Overscheduled kids, underconnected
families: The research evidence. Retrieved
November 28, 2005, from http:/ /www.puttingfam-
ilvfirst.org/ research.shtml

Doherty, W. J. (2000). Family science and family
citizenship: Towards a model of community partner-
ship with families. Family Relations, 49, 3138-325.

Epstein, J. L., & Sanders, M. G. (2002). Family,
school, and community partnerships. In M. Bornstein
(Ed.), Handbook of Parenting (2nd ed.]: Vol. 5. Practi-
cal parenting (pp. 407-438). Mahwah, NJ: Erlbaum.

Erera, P. |. (2002). Family diversity: Continuity and
change in the contemporary family. Thousand Oaks,
CA: Sage.

Fine, M. J., & Lee, S. W. (Eds.). (2001). Handbook of
diversity in parent education: The changing face of
parenting and parent education. San Diego, CA:
Academic Press.

Garbarino, J. (1995). Raising children in a socially
toxic environment. San Francisco: Jossey-Bass.

Garbarino, J., Bradshaw, C. P., & Kostelny, K.
(2005]. Neighborhoods and community influences
on parenting. In T. Luster & L. Okagaki (Eds.],
Parenting: An ecological perspective (2nd ed., pp.
297-318). Mahwah, NJ: Erlbaum.

Honig, A. S. (2002). Choosing childcare for young
children. In M. Bornstein (Ed.), Handbook of Parent-
ing (2nd ed.]: Vol. 5. Practical parenting (pp. 375-
406). Mahwah, NJ: Erlbaum.

Ingoldsby, B. B., & Smith, S. D. (Eds.). (2005).
Families in global and multicultural perspective
(2nd ed.). Thousand Oaks, CA: Sage.

Lynch, E. W., & Hanson, W. J. [Eds.). (2004).
Developing cross-cultural competence: A guide for
working with children and their families (3rd ed.).
Baltimore, MD: Paul H. Brookes Publishing.

Parke, R. D, Killian, C. M., Dennis, J., Flyr, M. L.,
McDowell, D. J., Simpkins, S., Kim, M., & Wild, M.
(2003). Managing the external environment: The
parent and child as active agents in the system. In
L. Kuczynski (Ed.), Handbook of dynamics in parent-
child relations (pp. 247-269). Thousand Oaks, CA:
Sage.

Price, S. J., Price, C.A., & McKenry, P. C. [Eds.).
(2010). Families and change: Coping with stressful
events and transitions (4th ed.). Thousand Oaks, CA:
Sage.

Schor, J. B. (2004). Born to buy: The commercial-
ized child and the new consumer culture. New York:
Scribner.

Trommsdorff, G., & Kornadt, H.-J. (2003).
Parent-child relations in cross-cultural perspective.
In L. Kuczynski (Ed.), Handbook of dynamics in
parent-child relations [pp. 271-306). Thousand
Oaks, CA: Sage.

Walsh, D. W. (2001). Dr. Dave’s cyberhood: Making
media choices that create a healthy electronic
environment for your kids. New York: Fireside.

Walsh, D.A. (1994). Selling out America's children:
How America puts profit before values and what
parents can do. Minneapolis, MN: Deaconess
Press.



Related to Parent Education for Parents

of School-Age Children and Adolescents

School-Age Child Development

CYFERnet Children, Youth and Families Education
and Research Network: School Age [K-6].
Retrieved January 29, 2011, from

http:/ /www.cyfernet.org/index.php?c=9

KidsHealth from Nemours: Growth and Your 6- to
12-Year-Old. Retrieved January 29, 2011, from
http:/ /kidshealth.org,/ parent/growth/growth/
growth_B6_12.html#cat162

Search Institute 40 Developmental Assets for
Middle Childhood. Retrieved January 29, 2011,
from http:/ /www.search-institute.org/40-
developmental-asset-middle-childhood-8-12

Adolescent Development

ACT for Youth. Retrieved January 29, 2011, from
http:/ /www.actforyouth.net/search.asp?term=
Adolescent%20development

Child Trends Youth Development. Retrieved January
29, 2011, from http://childtrends.org/_portal-
cat.cfm?LID=C6CEDAFE-34FF-4DFD-
9CD745899CESD128

CYFERnet Children, Youth and Families Education and
Research Network: Teens. Retrieved January 289,
2011, from http://www.cyfernet.org/index.php?c=2

KidsHealth from Nemours: Growth and Your 13- to
18-Year-Old. Retrieved January 29, 2011, from
http:/ /kidshealth.org,/ parent/growth/growth/
growth_13_to_18.html

Parenting Teens Resource Network. Retrieved
January 29, 2011, from http://www.parenting-
teensresourcenetwork.org/index.php?gclid=COWJ
geKE3KYCFUS5Kgod-zPr1g

Search Institute 40 Developmental Assets for
Adolescents. Retrieved January 29, 2011, from
http:/ /www.search-institute.org,/ content/40-
developmental-assets-adolescents-ages-12-18

Steinberg, L. (2010). Adolescence (9th ed.). New
York: McGraw-Hill.

Steinberg, L. (2011). You and your adolescent: The
essential guide for ages 10-25. New York: Simon &
Schuster.

FOR FURTHER INFORMATION

Betty Cooke, University of Minnesota, cooke047@umn.edu
Monica Potter, Robbinsdale Public Schools, Monica_Potter@rdale.org

Sue Stoner, Mounds View Public Schools, susan.stoner@moundsviewschools.org
Beth Yokom, Anoka-Hennepin Public Schools, beth.yokom@anaoka.k12.mn.us



MNAFEE

MINNESOTA ASEOCIATION FOR FAMILTY AMDY EARLY EDNMCATION
2011





<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /CMYK
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments true
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile ()
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /CreateJDFFile false
  /Description <<

    /BGR <>
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /CZE <>
    /DAN <>
    /DEU <>
    /ESP <>
    /ETI <>
    /FRA <>
    /GRE <>

    /HRV (Za stvaranje Adobe PDF dokumenata najpogodnijih za visokokvalitetni ispis prije tiskanja koristite ove postavke.  Stvoreni PDF dokumenti mogu se otvoriti Acrobat i Adobe Reader 5.0 i kasnijim verzijama.)
    /HUN <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /LTH <>
    /LVI <>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /POL <>
    /PTB <>
    /RUM <>
    /RUS <>
    /SKY <>
    /SLV <>
    /SUO <>
    /SVE <>
    /TUR <>
    /UKR <>
    /ENU (Use these settings to create Adobe PDF documents best suited for high-quality prepress printing.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


