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We strive to produce the most reliable and current academies possible. Therefore, our

academies are updated regularly based on facilitator and participant feedback, on

subject-matter expert input, and on up-to-date research. You will find the version of this
academy on the Table of Contents page. Please check our web site regularly —
www.equityallianceatasu.org - to find new versions and addenda to this academy.
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" Equity Module: Inclusive Education for Equity
Academy 3: Exploring Inclusive Practices in Classrooms

Equity Alliance at ASU Professional Learning Principles

Understanding the need to explore personal and professional identities as well as the necessity of
responding to the strengths and needs that students from all cultural backgrounds bring to
classrooms, the Equity Alliance at ASU follows a set of principles to professional learning for equity.
These principles were developed by the National Center for Culturally Responsive Educational
Systems (NCCRESt) (Kozleski, 2005, p. 7), one of the many projects that are part of the Equity
Alliance at ASU. These principles were influenced by research from the Center for Research on
Education, Diversity, and Excellence (CREDE), the research of McLaughlin and Talbert (2006)
with teacher learning communities around the nation, and the work of the National Staff
Development Council. Professional Learning:

focuses on improving learning within a diverse, multicultural community. The outcomes, content, and
activities of any professional learning activity must be grounded in the multicultural context that
characterizes most contemporary urban communities.

engages educators in joint, productive activity through discourse, inquiry, and public professional practice.
Effective professional learning is reached by continuous, collaborative interaction with colleagues through
discussion, knowledge development and understanding, and directed inquiry around professional practice.

embeds development within practice, is part of daily discourse and shared discussions about student
learning and student product, as well as more formalized mentoring and coaching, meetings, study
groups, and examination of evidence from inquiry cycles, and is differentiated by individuals’
development.

results in improved learning for students who have been marginalized from the academic and social
curricula of the U. S. public school system. Professional learning provides opportunities for teachers to
explore and understand the influence of individual cultural identity and values on individual and systems
practices, as well as expand their professional knowledge of the sociocultural dimensions of learning, and
its impact assessed through student involvement and performance in academic and social curricula.

influences decisions about what is taught and why. Since professional learning is generative, educators’
knowledge will expand and become more complex as it develops. It is expected that professional learning
will result in the use of a cultural perspective in the examination and improvements to the content and
process of instruction for all learners.

generates the diffusion of professional knowledge to build sustainable educational communities focused on
improving learning outcomes for all students and their families, particularly those students who are
members of cultural and linguistic minority groups. As educators gain knowledge, they also have the
responsibility for sharing and mentoring others both in the practice of professional learning and in the
expanded knowledge that comes from such activity.

© 2009 Equity Alliance at ASU
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Professional Learning for Equity: Assertions & Outcomes

SUORSSSV S UIPUNOIL) ﬁ

ﬁ Desired @utcomes

© 2009 Equity Alliance at ASU

www.equityallianceatasu.org



") What are Professional Learning for Equity Modules?
=

A strategy through which the Equity Alliance at ASU supports educational stakeholders in building
their own capacity to build equitable educational systems is through the Professional Learning for
Equity Module approach to professional learning. In collaboration with schools and local
universities, the Equity Alliance at ASU creates these modules for those interested in career-long
learning about education, including all roles and candidates in the education profession, as well as all
levels of experience. The approach includes careful consideration of the content for professional
learning, application of adult learning principles, and selection of teams from schools and districts
that can support their team members’ learning and practice. In this way, professional learning builds
on converged needs, creates a sense of common purpose, and extends the creativity and skill of
practitioners.

Participants are generally teams of educational professionals from schools and districts, selected to
advance knowledge and practice related to culturally responsive systems and practices. Academies are
organized into modules that share an overarching theme and are designed to (1) engage adult
learners in advancing their knowledge and skills about culturally responsive practices within
organizations; (2) build communities of practice in which inquiry and public discourse are
cornerstones of continuous improvement in culturally responsive systems; and (3) embody
approaches to learning that affirm the sociocultural histories and experiences that all members of the
academies bring to shared learning. Finally, the Professional Learning Modules for Equity create
forums for open discussion to help school and community members think more broadly and
systemically about culturally responsive schools and classrooms.

The best way to implement these modules is to bring together building leadership teams from a
cluster of schools so that teams can learn from one another and create a practice community that can
support innovation. The academies should be offered in sequence, spaced four weeks apart so that
some application can occur between sessions, and that there is a plan for coaching on-site between
academies.

MEQUITY
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Equity Academy Abstract:

This academy helps participants to learn about what inclusive education looks like in the classroom.
Participants will learn about, reflect upon, and discuss information about challenges relating to and
including all students within their classrooms while acknowledging their own role in the process.
Participants will be exposed to examples of successful inclusive classroom and learn to recognize
elements of inclusive settings. Participants will have the opportunity to begin questioning their own
practice and professional development growth, thus enabling and assisting them in making their
classroom more inclusive. Additionally, through a planning process, participants will develop their
understanding of strategies to create an ideal inclusive setting and begin person-centered planning.
This process will assist participants in applying their new knowledge to begin developing a student-
centered plan for a particular student’s needs in their classroom.

Equity Academy Outcomes:

As a result of the activities and information shared at this Equity Academy, participants will:
L2 apply knowledge of inclusive schools learned in Academy 2, to the creation and

strengthening of inclusive classrooms.

rn
]

reflect on how educators’ dispositions, sociocultural experiences, and group memberships
shape the creation of inclusive classrooms.

rn
]

learn processes for student-centered planning in order to meet needs of students who require
additional supports.

Equity Academy Agenda:

Review the agenda, noting the structure of the academy (lecture, activities, question-answer period,
break time, assessment), and process for answering participant questions.

25 min. Activity 1: Challenges and Opportunities in Inclusive Classrooms
20 min. Lecturette 1: Inclusive Curriculum and Instruction
25 min. Activity 2: Creating an Inclusive Classroom
10 min. Brealk
20 min. Lecturette 2: Student-Centered Planning
25 min. Activity 3: Facilitating a Student PATH
15 min. Leave-taking & Feedback
8
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Tips for Facilitating Professional Learning for Equity Modules

FACILITATOR NOTES: You may be reading this because you are leading the
professional learning efforts around this module at your school, district, or educational site.
Each Facilitator Manual provides detailed information about every aspect of an academy
from the academy outcomes through the academy content and, finally, evaluations. In most
cases, you will follow the same process when presenting every academy: (1) Introduction to
Equity Alliance at ASU Professional Learning Modules for Equity; (2) Equity Academy
Overview; (3) Equity Academy Session; (4) Self-evaluation; and (5) Equity Academy
Evaluation.

Please make sure that you prepare for each academy by reviewing all the materials:
Facilitator Manual, lecturette presentation, lesson plans, activity handouts, and participant
materials. More than likely, there are lots more notes provided for each Equity Academy
Session than you may need to present this module effectively. We have covered extensively
the content provided in this Academy, so that even someone who is not very familiar with
the topic is able to facilitate a community’s learning around the topic. The notes ARE NOT
MEANT TO BE READ, as someone might read a script. Instead, they are meant to
familiarize the facilitator, before leading the module, with the content. If you have

questions or comments about this or any other academy, please contact the Equity Alliance
at ASU (joetta@equityallianceatasu.org). We welcome your questions, suggestions, and

feedback!

Before delving into the flow of the Professional Learning Modules for Equity, please read
through the following tips that can help you and your participants get comfortable and
maintain focus on learning and growing. We hope that you enjoy facilitating these learning
opportunities as much as we have. Any time you see the Facilitator Note Icon (the
notebook pictured to the left), we provide a tip or instruction for leading the conversation.

TIPS FOR GETTING STARTED: Before participants arrive, set up the room at a
comfortable temperature and with table and chair arrangement that is conducive to
communication. Introduce the Equity Academy facilitators, and provide an overview of
Equity Alliance ar ASU and sponsors of the Equity Academy. Talk a bit about what a
Professional Learning Module for Equity is, its structure, how it is designed, and present
the academy topic and outcomes. Explain the roles the facilitators will play and have
participants introduce themselves and briefly tell what they’d like to learn or take away with
them at the end of the academy, focusing on what would be useful to them in their
practice. This should take no longer than 15 minutes. The PowerPoint for each academy of

© 2009 Equity Alliance at ASU
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the module includes introductory slides.

%9 TIPS FOR MOVING THINGS ALONG: Included in the academy is a time schedule

! for activities— stick to it! Try to begin and end on time, and instead of scheduling multiple

99-‘.

breaks, invite people to get up to stretch, get a drink or use the bathroom as needed. During
discussions, try not to let one person dominate the conversation or go off on tangents that
are narrowly focused on their own experiences. To “cut people off” politely, ask others what
they think or ask a questions to get the discussion moving in a different direction.

]

7

TIPS FOR MANAGING ACTIVITIES: Whenever you see the icon pictured to the left,

you will shift the group from a lecturette to an activity, and find directions for leading that

)
.’K“
1t
s A7
() '."

activity. Before beginning, briefly review the activity with the group and discuss its purpose.
Read through the tasks and look over supporting materials. Ask if there are any questions. If
necessary, have each group select a person who will take notes and report to the larger group
the outcomes of their discussion or work. While the participants are working in their small
groups, circulate from group to group to make sure they are on task and to answer any
questions. Be available if a group gets stuck, but don’t interfere in the group process unless
they need assistance.

ﬁ TIPS FOR LECTURETTES: Practice timing yourself so you don’t run over the allotted
period. Copies of the PowerPoint slides and facilitator notes are provided in this manual.
Each slide is accompanied by a lecturette icon (as seen on the right), a pause for questions
and answers is identified by a question icon (seen below in the “tips for participant
questions” section), and a stop sign icon indicates a participant activity.

TIPS FOR PARTICIPANT QUESTIONS: Space is included in the participant materials

for note-taking. Urge participants to jot down notes and save their questions for the Q and

A periods so the Equity Academy does not run over the allotted time.

TIPS FOR LEAVE-TAKING: To wrap things up, ask people to take a minute to think
75 about what they learned during the Equity Academy. Ask the participants to complete the
self-assessment and share their thoughts and any last words. Use the overhead or chart paper
to record what they say as a way to highlight new learning and congratulate the group on
their hard work. Ask participants to complete the Academy Evaluation before they leave as a

way to improve future academies.

10
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@ Special Facilitation Tips for Talking About Potentially Emotional Topics:

Facilitating conversations about equity, culture, race, power, and privilege requires a set of skills that
may be different from other facilitation/training experiences you have had in the past. These topics
often stir up strong emotions and reactions. Be prepared to diffuse and redirect anger or attacks, and
support individuals who are struggling with feelings of guilt, shame, anger, sadness, and
defensiveness.
To facilitate these equity conversations requires that you:
2 Have read sufficient background material from the reference list provided in the academy.
2 Have a well-developed understanding of your own identity and culture, and be willing to
share those experiences with others.

Can hold multiple perspectives.

[ e |

Are able to remain objective and not take comments personally (compassionate detachment)

and utilize active listening.

Tips for facilitating difficult conversations:

b | > . . .« . . . . . .
4 Don’tignore a conflict between participants if one arises, for such a situation will not

disappear on its own. Invite participants to respectfully share and explore each point of view
in order to ensure they are heard.

]

Recognize and acknowledge how the conflict is affecting others in the group. Invite group
members to share emotions, thoughts, and solutions.

Encourage each member to allow others to be heard in the group.

foe  foed

Create a work environment in which healthy conflict is encouraged. Conflicts can enhance
discussion by spurring productive discussions and engaging participants emotionally.

]

Set clear expectations about how participants should approach sensitive topics. For example,
create a group norm that conflict around ideas and direction is expected and that personal
attacks are not tolerated.

foull

Reward, recognize, and thank people who are willing to take a stand and support their
position.

*If you think you have some growing you need to do on any of the above items, please spend some
time on the following websites before moving on to facilitate the Academy*

Resources:

http://humanresources.about.com/od/managementtips/a/conflict _solue.htm

http://humanresources.about.com/cs/conflictresolves/l/aa071002a.htm

11
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<. Equity Academy Materials

You should have these materials prior to conducting the Equity Academy:

rY
a

foull

foull

foull

]

foull

]

Facilitator Manual (This document)

We recommend you print it out and put it in a three-ring binder for ease of use.

Academy PowerPoint

You will need access to a computer and projector for presenting the slides.

Participant Handouts

These are provided as a separate .pdf file and contain the Equity Academy overview and agenda,

activity handouts, pictures of slides from the PowerPoint presentation, and space for note-taking,
self-assessment and academy evaluations and resources. (Handouts can be copied double-sided

and in black and white).
Name Tags

Make sure you have broad-tipped felt pens for name tags so that people write their names in
large print that can be read from a distance).

Chart Paper

It is preferable that these are displayed on an easel or the type that can be stuck to the wall or
other vertical surface

Broad Tip Marker
Use this to make notes on chart paper.

Sticky Notes

These come in handy for dividing participants into groupings by sticky note color on their
chairs, for example, or for marking slides in the facilitator manual to come back to later.

12
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Spend some time introducing yourself, the module sponsors, and the Leadership Academy to the

participants. The overview provides you with Leadership Academy background information, this

academy’s purpose and outcomes, and the agenda. If time allows, ask participants to introduce

themselves by letting others know where they are from and their roles and responsibilities within

their buildings.

PowerPoint, Facilitator Manual, Projector

15 Minutes

Sy pwEQUITY

&8 ALLIANCE
Slide 1 @)
Inclusive Education for Equity

Professional Learning
Module 1

ﬁ Egiyn Academy 3 Overview
) |

Slide 2

Academy 3:

Exploring Inclusive Practices in Classrooms

EQUITY

ALLTANCI

13
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@ I v | Introductions: Facilitators and Hosts
ntroductions < i
@) Introduce the Equity Academy facilitators (your
Slide 3 S position and background, and co-facilitators, if

any) and the school or district that is

egicum - sponsoring the academy. Introduce the Equity
(¥ «i The Equity Alliance at ASU .

www.equityvallianceatasu.org AlllaIlCC, as well

{1 Sponsors

ﬂ _ s || Introductions
Introductions < . .
'®) Ask participants to introduce themselves, by
Slide 4 Participants letting people know where they are from and
& Roles which roles they play, including responsibilities
B Take Away within their buildings. Also, ask participants to
share what they hope to take away from today’s
session.
@ Academy Outcomes ¢ Equlty Academy Outcomes
@ Participants in this Academy will apply
Participants will: . . .
Slide 5 knowledge of inclusive schools learned in
2 Apply knowledge of inclusive schools learned in . .
Academy 2, to the creation and strengthening of Academy 2, to the creation and strengthening of
inclusive classrooms.

inclusive classrooms. They will also reflect on

2 Reflect on how dispositions, sociocultural experiences,
and group memberships shape inclusive classrooms.

how dispositions, sociocultural experiences, and
group memberships shape inclusive classrooms.

Agenda
ﬁ Academy 3 Agenda {:nw 3 g

O Review the agenda with participants.
Slide 6 T e e
i Instruction
25min Activity 2 Creating an Inclusive Classronm
10 I Break

20 min Lecturette 2 Student-Centered Planmng

25 min Activity 3 Facilitating

15 min Leave-taking & Feedbac

14
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@ Activity 1: Challenges & Opportunities . ACtiVity 1: Challcnges & Opportunities in

in Inclusive Classrooms

Inclusive Classrooms

z 25 minutes

E Instructions for leading this activity

are on the next page.

Slide 7

15
© 2009 Equity Alliance at ASU
www.equityallianceatasu.org



LTY
NGE

rs
C.d

-~ Tl
2

-~

ALLI/

Activity 1: Challenges & Opportunities in Inclusive Classrooms

Outcome: To have participants engage in professional conversation about how their practice impacts
all students” achievements, focusing on the challenges and opportunities present in inclusive
classrooms.

Participant handouts; chart paper; broad-tipped marker; speakers for playing audio

Direct participants into groupings of self-selected pairs and facilitate the following steps:
1. One participant identifies a student for whom it is a challenge to teach.

Share with other participants for exactly one minute.

2. Both participants read the provided handouts.

3. The other participant takes a coaching role and facilitates the conversation
outlined on the handout.

4. Switch roles and repeat steps 1 and 3.

T

Tike Kwmya:

Garmton. 1|, [2005]. Cogs

founco
Publshare b

16
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ﬁ Lecturette 1: Inclusive Curriculum & Instruction

An inclusive curriculum must involve making sure that all students are engaged, learning and have a
sense that they belong, are important, and matter. Inclusive education is only possible when
everyone is involved, supporting one another, and working towards a common set goal. Elements of
an inclusive classroom include looking at the climate, curriculum, instruction methods, materials
used, assessment, and the outcomes.

20 Minutes

PowerPoint

As outcomes of participating in Lecturette 1, participants will:

N

2 view examples of successful inclusive classrooms;

rn

v . . .
@ build awareness of the elements of inclusive classroom settings; and

rn
]

identify questions to guide the creation of their own inclusive classrooms.

Complete Lecturette Takes 20 Minutes

ﬁ o | Lecturette 1 Overview
Lecturette 1 ABATNCE

Schools are the centers of inclusive change in
Slide 8 any educational system, and become so when
they are organized in ways that create space and
time for teachers to plan and learn together in
order to create classrooms where all students get
what they need and experience success.

Inclusive Curriculum & Instruction

17
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mrrre— oo Lecturette Outcomes
ecturette Outcome e !

Slide9

Participants will view examples of successful

Participants will: inclusive classrooms, build awareness of the

2 view examples of
successful inclusive
classrooms;

elements of inclusive classroom settings, and
identify questions to guide the creation of their

& build awareness of the
elements of inclusive
classroomsettings; and

own inclusive classrooms.

£ identify questions to guide
the creation of their own
inclusive classrooms.

Inclusive Education Classrooms
The inclusive classroom is a place in which all
students are able to be engaged, learn, and know

Slide 10
that they are important and matter.

Opverall, the inclusiveness of a classroom depends
on the kinds of interactions that occur between
and among educators and the students in the

Aware of their
importance &

that they classroom.

mater

These interactions are shaped by many factors:
1. Teachers identities, including their individual experiences and collective
experiences of groups with which the teacher affiliates
2. Students’ identities, including their individual experiences and collective
experiences of groups with which students affiliate; and
3. Classroom elements- what is already there in schools and classrooms that
constrain and emancipate teaching and learning.

Teacher Identity: Who you are shapes how
you teach.

Slide 11 Teachers’ identities, including individual

Reflect on

your own
experiences

experiences and historical experiences of groups
with which the teacher affiliates impact how
teachers teach.

Facilitator note: Ask that participants take a
few minutes to reflect on how experiences they

have encountered in connection with any of the following identity markers may affect

their own teaching. These could be experiences in their own schooling, in their families,

or in their day to day work or public lives. Some aspects which shape who you are

include: Gender, Race/Ethnicity, Primary Language, Social Class, Sexual Orientation,
Religion, National Origin, Dis/Ability, and any others?

18
© 2009 Equity Alliance at ASU
www.equityallianceatasu.org



EMEQUITY
(N9 F

ALLTANCI

Next, ask teachers to think about how knowledge, comfort, or beliefs about any groups
with the above identity markers influences their teaching of students with various
memberships in these and other identify groups.

Teacher Identity: What you Know, Like, and
Believe Shapes How you Teach.

-

Whatisitthat.... Teachers’ background knowledge, preferences,
Slide 12

and personal and group beliefs also shape their
teaching. This includes what you do not know,
feel uncomfortable with, or don’t believe. This
may include a belief that inclusive classrooms are
not effective for all students, or a discomfort

with teaching students with severe dis/abilities.
While it is OK to acknowledge certain beliefs or discomforts that impact your teaching,
you must then decide that you will address and tackle these by building your own
professional knowledge and capacity, personal relationships, and experiences which will
support you in creating a classroom where every student belongs, learns, and
experiences positive outcomes.

@ . School and Classroom Cultures: What is

Already There Shapes Teaching and

. Learning.
Slide 13 & _ _
“ Jeackip Both teaching and learning are emancipated and
£ constrained by the following elements of
Loarnip inclusive classrooms: climate, curriculum,
- instruction, materials, assessment, and
outcomes.

Q: Which of my actions today moved specific studentsoward educational opportunity and

which actions moved them farther away?

At the most general level, educators who strive to create inclusive classrooms ask
themselves at the end of each and every day, “Which of my actions today moved
specific students and student population groups toward educational opportunity and
which actions moved them farther away from it?” (Pollock, 2008). This question
applies to every one of these six elements. Let’s take a closer look at what they are, how
they shape teaching and learning, and what you can ask yourself so that you can
continually improve upon these elements in your classroom.

19
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Inclusive Classroom
Climate

Climate is created by:
= 5chool

 Teachers

© Peers

Slide 14

The Climate is...

% Fair

Just

= Acknowledges value of

student & teacher differences
»Including: abilities,
Jents, cultural
axperiences

hitp:/iwww. youtube com iwatch Zv=VhKKsvG1n6Q

To make an Inclusive Climate, one should consider :

+4 Decorations Building appreciation

4 Use of physical space Learning from individuals' differences
2 Use of time Fail-safe culture

“ Relationship building Democratic decision making

- Addressing & resolving conflict
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Inclusive Classroom Climate:

In inclusive classrooms, the climate is created by
the school, teachers, and peers so that students
feel safe, cared for, and intellectually engaged.
An inclusive classroom climate is fair, just, and
acknowledges the value of student and teacher
differences, including individuals abilities,
talents, and cultural experiences. Inclusive
classrooms are set up so that all students have

equitable access to resources and opportunities.

There are lots of areas to consider in creating inclusive classroom climate. These include
decoration and use of physical space (including lighting and temperature), use of time,

relationship building, addressing and resolving conflict, building appreciation and

learning from individuals’ differences, a fail-safe culture, and democratic decision

making. This short clip from Quantum Learning Education has two teachers talk about

how they create a classroom climate that is fun and engaging.

: Questions to Guide Classroom Climate:
ﬁ &3 In your building of an inclusive classroom
) ' climate, consider the following questions to
Slide 15 guide your work:
Who determines classroom rules? How are
4 d s procedures articulated and enforced? Is there a
fir!“r.é" ol “Gam hierarchy of governance within the student

O Wt ettt tubes?

2what teeling do vou get when you walk in the
O How e pro<edures artioulated and
enforced:

classioom?

o o s you fummifture aranged:

population or do all students have an equal
voice?

What is the general feeling one gets as they walk

into the classroom? Does the arrangement of furniture promote students working

together and with me?

How are actions of discrimination and/or prejudice addressed?

Which of our everyday actions moves specific students or student populations toward

educational opportunity and which actions move them farther away from it (Pollock,

2008)?

How do I help student gain fluency in “standard behaviors” while honoring the

“nonstandard behaviors” they already have?

© 2009 Equity Alliance at ASU
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ﬁ weriserme ovmmrvamenmns rgoo Reflecting on Identity and Culture

“Teachers continually express their culture; the
danger is being unaware of that expression”
(White, Zion, Kozleski, 2004, p.2). While we

may now understand that our life experiences,

Slide 16

beliefs and identity have an impact on our

“Recogrizing that everyone has unigue traditions,
values, and beligfs that are important to them (ethnic 1 1
e s i e T teaching, we msut turn to being aware of the
compmunity, neighborhood, and family connections) . A . A
fielps s to see how we are connected.” outward expression of these identities and beliefs.

Everyone involved in a school system or
community, including administrators, students, teachers, and parents come together
with various backgrounds which will impact the relationships we have with one
another. The next step is to become aware of how these identities and cultures are
presenting themselves within the classroom. Giroux (1992) points out that “teachers
need to find ways of creating a space for mutual engagement of lived difference that
does not require the silencing of a multiplicity of voices by a single dominant discourse”
(p. 201). To arrive at this point, teachers need to acknowledge their own cultural values
and how this impacts their own teaching practice. We can expand this thought to
recognizing how others’ who come to the classroom also bring cultural norms which
need to be valued and held in equal esteem with all present.

Part I: Reflecting on Someone Else’s

Classroom

; “ 45 Have participants do the following:
] 1=

*Slides
.-'b I~ s/.g; :

18-22

Look at these images of a classroom

Reflect on examples of identity and
culture—are they present or not present in this
classroom? What examples are or are not visible?

@ Teacher’s identity and culture

2 Students’ identity and culture

2 Now, encourage a conversation among participants where they reflect on how
their OWN personal identities and cultures might be affecting the classrooms in
which they currently work.
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What is present in
your classroom?

Questions to guide your
thought:

# Does your classroom have
evidence of your hertage?

Wit might show your refigious
beliefs inthe classtoom?

Slide 24

Universally Designed
Curriculum

Thoughifully | g, 1y ed o
designedse | alstudents
et

included aseiait

Inclusive Classroom Curriculum

+ Curriculum is still

designed to serve core
group of students
ELLs
Native Americans
Students with Disabilities

- These students are often

thought of as "exceptions to
the norm"

- Theidea that one

curriculum fits most
students with modifications

fora small few is faulty

LIANCE
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What is Present in YOUR classroom?
Questions to guide the teachers in thinking
about how their cultural norms and practices
might be expressed in the classroom---as well as
their students’ culture and values which are
coming to the classroom from home.

Inclusive Curriculum

The general curriculum is still largely designed
to serve a core group of students that is exclusive
of certain groups, such as those identified with
disabilities, students who are learning English,
and American Indian students. Even when
teacher preparation explicitly includes strategies
for teaching so-called diverse learners, many
times those learners are considered as exceptions

to the norm of who a #ypical student is. The assumption that there s a typical group of

learners outside of which other learners fall, which is a fallacy. Even learners considered

to be members of the same group (demographic or other) are at least as diverse along

various dimensions affecting learning as are learners considered to be in different groups
(Rose & Meyer, 2002).

Curriculum provides the content of student learning. However, the use of a standard

curriculum for most students with particular accommodations and modifications for #

small few reinforces the idea that there is a typical student. Since there is no typical

student, to retrofit curriculum that is made for one does not make sense. Instead,

curriculum should be universally designed for learning. This means that curriculum is

designed to be flexible, with built-in options that support learning differences from the

beginning, and the need to retro-fit is rarely, if ever, necessary. For much more

information on Universal Designs for Learning, see the National Institute for Urban

School Improvement’s Professional Learning Module on the topic.

http://www.urbanschools.org/professional/module 4.html

From the start, curriculum that is Universally Designed for Learning is designed to

provide an appropriate challenge for all students through carefully determined and

expressed goals that truly get at what students are to learn, rather than the means for

learning. An example of the difference between the two is the difference between

generating an essay about the three branches of US government or writing a 300 word

essay about them. The first goal is universally designed so that it is apparent that the

goal is to have students be able to outwardly express their learning about the US

© 2009 Equity Alliance at ASU
www.equityallianceatasu.org

22


http://www.urbanschools.org/professional/module_4.html�

\LLIANCI

rS

MEQUITY
@

government, while the second goal limits students demonstration of learning to

handwritten format of a particular length. For this reason, the latter goal would need to
p g g

be retrofitted or accommodated for any number of students.

Curriculum that is inclusive is thoughtfully designed so that students see themselves
included in it. That is, students are able to see themselves in what and who they are
learning about, how materials are used and content is delivered, and the skills that are
taught are framed in such a way that students are able to make connections to their lives
and histories. Further, inclusive curriculum has multiple access points for students to
become engaged.

Finally, inclusive curriculum is formatted so that all students are able to access it.
This is increasingly easier with the development of more and more advanced digital
media, including text that can be modified in content, size, or emphasis, video and
photographs, that can be presented in a multitude of ways. What this means, however,
is that teachers must become increasingly skilled with ways of designing and presenting
curriculum in these flexible formats.

Questions to Guide Design and
Implementation of Inclusive Curriculum:
In your design and implementation of inclusive

Slid 25 Is the curriculum geared "
€ towards supporting " H . . . .
students'learning styles? ‘L curriculum, consider the following questions to

How does the curriculum

E‘lcm;puraie students’ B\ s guide youl‘ approach:

lves? y

. What are ray students’ ; e How does curriculum incorporate
cultures? . s . . 5

. IR children’s biographies?

introduce students to

“ordinary” role models? e What are my students cultures, as they

live it, and how does curriculum address and
provide resources for these lived experiences?
e How does curriculum introduce students to “ordinary” role models; rather
restrict learning about famous role models?
e How does the curriculum meet the needs of individual students, subgroups,
larger groups, all students?
Picture taken from: www.lead.ece.govt.nz/.../CultureAndIdentity/
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Inclusive Instruction
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Four Big Ideas of Inclusive Instruction

In an inclusive classroom, instruction addresses
students’ learning needs and outcomes.
Instruction that attends to student differences,
including, socioeconomic status, race, ethnicity,
religion, primary language, sexual orientation, or
dis/abilities is instrumental in creating inclusive
classrooms (Choate, 2004; Coyne, Kame’enui,
& Carnine, 2007; Mastropieri & Scruggs, 2007;

There are four big ideas to inclusive instruction, including differentiation, validated

methods, style, and equity.

Inclusive Instruction

Slide 27

Differentiation

Which is true?

All students can’

Q Learn the same thing

Q Learn the same way

O Learn in the same amount of
time

= None of the above

UITY
[N I}

hitp:/fwww differentiationcentral com/

Differentiate Instruction

Is it reasonable to expect all students in your
classroom to learn the same thing, the same way,
in the same amount of time? We don’t think so
either. Differentiated instruction is personalized
instruction.

However, a lot the conversation about
differentiated instruction doesn’t go much

deeper than this kind of description. So, in the next several slides we’re going to talk

about three things to differentiate in your instruction in order to make it inclusive for all
students: Content, Process, and Product.

The website depicted in this slide has lots of print, audio, and video resources for

educators to utilize as they learn to differentiate their instruction to meet the needs of

all learners.

Inclusive Instruction

Slide 28

Differentiate
Content

about its relevance for real-life.

Differentiate Content

Differentiation of the content emphasis and the
content itself according to individual needs and
interests renders the content more applicable to
the learner.

Content empbhasis should focus on these four
elements:

Authentic Knowledge and Skills. Emphasize the
most essential content and talk with students

Background Knowledge and Skills. Students bring different background experiences,
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knowledge and skills into the classroom, which shapes the ways in which they identify
with content. To differentiate your instruction you have to know what knowledge and
experiences students bring. Differentiated instruction includes gathering this
information throughout the instructional process.

Big Ideas. While some students infer the big ideas from content lessons, other students
may need help. Summarize the big ideas to improve access for some and add emphasis
for others.

Specific Skills Instruction. Specifically teach the essential skills for mastering the content
of each lesson, and provide extra opportunities to apply those skills.

ﬁ e Differentiate the Process

o m?uctmf Student learn differentially, so instructional
Slide 29 variables have to be flexible (Willis, 2007). This
flexibility is achieved by manipulating

nst n
Flexibility
Elé me) Y Variable Format

-Manipulate [ - Digitaltoxt [ - 5
et Verbal

o | B instructional variables to focus on elements

* Manipulate matsrials challenge

Weight . + Cultural sataer
at Visual aids Ry

ol B || including instructional elements, presentation

familiar

format, and required levels of engagement.

Instructional Elements. To address individual
learning profiles, manipulate the value and weight of the instructional elements,
particularly intensity, explicitness, duration, format, specific tasks, adult or peer
guidance, and accommodative supplements; variance in these areas enables
differentiated instruction to support the full range of abilities and interests.

Flexibility. Present information so as to provide ready access for all learners from the
start.

Text: Use digital text because it can easily be manipulated and adjusted to student needs
(e.g., vary size, shape, color) and also can be output as speech.

Audio: Supplement auditory material with visual aids (e.g., printed captions, outlines of
key points) to offer clarification and emphasis and to accommodate visual learners.
Graphics & Images: Supplement graphics with text and/or voice and supplement text
and voice with graphics and images.

Engagement. Mix tasks to provide support vs. challenge, novelty vs. familiarity, and
cultural interest.

Differentiate the Product

Permitting variance in products that students are required to produce in order to
facilitate their learning is an important way to build students’ self-expression as a value
in your inclusive classrooms. Students might choose to produce products that are
verbal, written, drawn, gestured, or presented with computers. Of course, these
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products are also a way for students to assess their own learning and for teachers to
assess student progress and shape future instruction. We’ll talk in more detail about the
assessment function of products in a bit.

ﬁ Validated Methods:
4 f Inclusive Instruction . A . . .
el Validated methods are imperative for instruction

Guided Strategy X X
Slide 30 Instruction to be inclusive.
ide
N ks for all stud 1l H .
A il da ol Methods are the instructional approaches

o Diagnostic teaching

B e ey oo teachers take to facilitate students’ learning.
o Direct Instruction

& Peer Medation These include the social organization of the

piatie, 8 automate classroom around participation in learning and

1 Sequential model
I 1k o o S r et rechien W8 inquiry. No one method works for all students

and strategies

all the time, but these methods have been shown
to be effective for working with a diverse student population in inclusive classrooms:
Diagnostic teaching; Cognitive Strategy Instruction; Direct Instruction; Peer
Mediation.

Cognitive Strategy Instruction (CSI) has a large research base that supports it’s
effectiveness as a method for working with students with a diverse range of interests,
backgrounds, and abilities. CSI is based on Harris and Graham's (1996) Self-Regulated
Strategy Development model, which makes the use of strategies habitual, adaptable, and
automatic. This model is sequential, and in-depth, but educators use their own
professional judgment to adapt it to the needs of learners. Stages can be re-ordered
and/or combined, but all stages should be addressed. Stages should be revisited to build
student mastery over time, so that they can re-think and re-apply learned strategies until
they become more automatic.

Strategies are goal-directed and consciously-controlled processes that facilitate
performance, and in this case, learning. Therefore, students have to be able to
understand what the breakdown of what they are doing and why. They should be able
to fill in the blanks in this sentence. "This how I am doing and this is

why .

—— Cognitive Strategy Instruction (CSI):
Inclusive Instruction
Cognitive Strategy These are the stages of CSI:

Instruction

Validated Methods

Slide 31
T = — Stage 1: Develop and Activate Background
}izglc;vg;::;g Discuss the Strategy ‘Model the Strategy KIl owl e d g e

Knowing a students’ background knowledge and

Stage 4 Stage 5 Stage 6

Memorize the Support the Independent
Strategy Strategy Performance

developed as a prerequisite for performing the

what background knowledge needs to be

strategy to be taught, requires teachers to do a
task analysis. The task analysis is performed by asking and listing, "What are all of the
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things the student must know and/or be able to do to learn the strategy?”. After the task
analysis, teachers assess students’ knowledge related to the strategy by observing, student
performance, using curriculum based measures, and asking students.

Stage 2: Discuss the Strategy

Teachers introduce the strategy by explaining how it is responsive to a need that the
teacher and student acknowledge a student having. A teacher might say something like,
“We’ve been talking about how much you love reading about cars and I see how much
you have enjoyed those books you got out of the school library about auto shows. 1
know you want to be able to understand everything about what you read about cars,
especially since you want to design them as your career. I have been learning about a
really cool new way for people to understand what they read. I am even doing it myself
for my college classes- you know I have been going to school at night to get my Masters
degree.” Basically, you have to get students to buy-in to the strategy, because if they
don’t the chances they will actually use it are slim. The final part of this stage is
introducing the steps of the strategy. Strategy steps should be explained one-by-one and
monitor students’ understanding.

Stage 3: Model the Strategy

When you model a strategy for a student, you provide them with the reason behind it
and the way to it carry out, as well as the need for their effort and how using it improves
outcomes. To do this, the teacher does a “think aloud”. This shows students exactly
what the metacognitive process- the planning and thinking- that is behind the action, so
a think aloud is more than just saying the steps out loud. Teachers should practice this
think aloud before trying it for the first time in front of the student with whom they are
collaborating because is challenging to make covert thinking overt. Often a wall chart
or cue cards are used to guide the modeling process and students can refer to these for
guidance as they practice the strategy with and without the teacher.

Stage 4: Memorize the Strategy

In order for a strategy to become automatic so that it is used to facilitate learning, rather
than be the object to be learned, the student has to memorize the steps over repeated
practice. The strategy should become like second nature an applicable in various
contexts.

A teacher might use different activities or games to teach memorization of the strategy.
For example, they could use a ball-toss game with a small group that is learning the
strategy until they have the steps memorized, then practice the strategy using the think
aloud practice in student pairs in which one student has more experience with the
strategy than the other. The teacher would monitor and support this process.

Stage 5: Support the Strategy

This is the same concept as scaffolding, which starts with teachers performing all or
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most of the task, and increasingly shifting performance to the student. This allows for a
gradual transfer of the strategy performance from teacher to student or from more
experienced student to less experienced students. This stage is guided heavily by
teachers’ professional judgment about students’ current performance and how much
time and support they need to learn the strategy. This may take a while, and includes
frequent feedback, remodeling, or revisiting other previous steps to the strategy
instruction.

Stage 6: Independent Performance

CSI is meant to improve academic performance as students apply strategies they have
learned to use, therefore, students use this strategy as they work independently- that is,
without direct teacher monitoring. However, teachers continue to monitor the use of
the strategy to make sure students are continuing to apply it to their learning.

@ Question-Generated Instructional Procedure
f Inclusive Instruction

S el Of course, before you start, you have to start

Slide 32 with the end in mind- what do you want the

students to be able to do as a result of learning
the strategy? Let’s use the outcome of reading
comprehension with the intention that students
become more actively engaged in reading and
increase their own awareness of whether they are
understanding what they are reading.

A strategy that has been show to be effective for reaching this outcome is Question-
Generated Instructional Procedure (Davey & McBride, 1986; Pressley & Woloshen,
2000). The rationale that Davey and McBride (1986) provided their students with after
reading a passage was that “think-type” questions, “help you remember key
information; they help you to know if you need to reread; they also help you to
anticipate test questions.” Pressley & Woloshyn (2000) adapted this as follows. You'll
notice it follows the steps of CSI, starting after Step 1 (the determining and building
background knowledge step).

Explain the Rationale and Basics

* Explain why generating ‘think-type’ questions will help comprehension.

* Explain and practice identifying the distinction between think and locate

questions.

Teach How to Generate Questions

* Have students practice generating questions while you provide feedback

regarding whether they are good ‘think-type” questions.

Teach How to Identify Important Information

* Demonstrate and have students practice identifying the most important

information in passages.

* Have students practice generating questions related to this content.
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Teach Students How to Monitor their own Strategy Use

* Provide children with questions to be used to monitor their own use of the
question generation strategy, e.g. “How well did I identify important
information?”

Provide Practice and Feedback

* Provide ample opportunity to practice generating questions, identifying
important information, and monitoring strategy use. Provide feedback on
each of these aspects during instruction.

- T Inclusive Instruction: Equity
S Inclusive instruction offers equitable learning
. =" opportunities across gender, race, ethnicity,
Slide 33 _ '@. LAY B | .  back d
.,'\ PR \ e, \ anguage, socioeconomic background,
4 R - dis/ability. Celebrating differences, building
o= | = _ - students’ positive self-concept, and setting high

expectations place concerns for equity at
instruction’s center.

Picture of gender retrieved on 5/4/09 from
http://www.icanreadsystem.com/images/stories/copy%200f%20boy%20and %20¢irl%20with%

20book.jpg

Collaboration

. One of the most commonly-touted, yet least
Slide 34 F a9 s e — truly carried out approaches to achieving
inclusive schools and classrooms is the practice

‘arallel Co-teaching

o of co-teaching. One of the reasons it is not often
carried out to its full potential is that current
classroom teachers are prepared to work in
e either/or classroom settings. Either general or

des planning, teaching assossing, roflecting

special education. Either bilingual or English-
only classrooms. Either one grade or another, one subject or another. Further, few
teachers have been prepared through university or college preparation coursework, or

professional learning efforts, to work in co-teaching partnerships (Pugach & Johnson,
2002).

There are several models for co-teaching. Here are a few:

Supportive Co-Teaching in which one teacher takes the instructional lead role and the
other moves throughout the student group to provide support, watching and listening
to students as they work together, stepping in to provide closer assistance when
necessary.

Parallel Co-Teaching is when two or more teachers work with different groups in
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different parts of one classroom, and may switch between groups.

Complementary Co-Teaching is when one the co-teachers do something that
compliments the other’s teaching. For example one teacher might say something in
English, and the other teacher might paraphrase what that teacher said, and then restate
what the teacher said in another language. Or other times, one teacher might pre-teach
small groups while another teacher pre-teaches a larger group.

Team Teaching is when both teachers (or in some cases, more than 2 teachers) do the
whole scope of work that teacher have done traditionally- planning, teaching, assessing
student progress, and reflect on and improve practice.

Inclusive Materials

ﬂ Ll Different materials are appropriate for a diverse

Same questonsto range of students. The inclusiveness of materials

Slide 35 e

> How do materials

mestine nen o can be addressed from at least two angles-

¥ How do materials + = M M b M M
oL zay @ e = @ inclusive materials include student perspectives
utilize them to facilitate

learning?

and represent student interests. Inclusive

» Do materials depict
allthe studentsin the

by materials also provide multiple access points for

¥ Is home-school
material accessible to
allmembers?

wavny | students to use them. This means that materials

Ld

include texts, images, videos, and audio, print
alternatives like the use of digital media (hyperlinks, animations) and Braille texts.
Some questions to consider in assessing the inclusiveness of your materials are:
How do materials meet the needs of individual students, subgroups, larger groups, all
students?

How do materials allow for all students to utilize them to facilitate learning?

Do materials depict, through images and texts, students, adults, and others who look
like them or who share elements of their identities?

Are communications from school to home provided in formats that are accessible (e.g.
language, as well as hard copy and electronic)?

_ _ Inclusive Assessment
Inclusive + Pt
§ Assessment A Story about Learning to Read

. Marti Richards announced to the class that it
Slide 36 . .
was time to read their journals aloud. The
second graders had completed writing a page
about something of interest, and illustrating
their work on the opposite page. As kids raised
their hands, Ms. Richards called them up to the
front of the room. Most of the day’s writing

reflected excitement about next week’s holiday break. As the children read aloud
individually, their reading was sometimes clear, and sometimes slow as they tried to
decipher their spelling. Ms. Richards commented supportively on each reading.
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Andy didn’t raise his hand to read after several other classmates had finished, but Ms.
Richards asked him if he’d like to read his journal. He immediately stood up, walked to
the spot near the blackboard where the others had stood, and began to read, holding his
journal up in front of his face. There were no words on his page, only lines of little
circles. His picture was of five members of his family. His words were unclear most of
the time he read and his voice was very quiet. He paused from time to time, imitating
the reading patterns of the other kids as they had stopped to figure out the words they
had written. Everyone listened attentively to Andy. When Andy was done reading, he
turned his journal around to show the class his picture. He grinned and Ms. Richards
said with a laugh, “Wow! Andy had a lot to write today, didn’t he?” A couple of the
other students said “Yeah!” and “He really did.” As Andy walked back to his desk, he
went around one group of tables showing his journal to classmates, a big grin on his
face. The students craned their necks to see his pictures. He sat down at his desk as the
next student began to read her journal.

Facilitator Note: Ask the participants to generate a list of ideas about what Ms.
Richards was able to assess from Andy’s reading his journal entry, and how it will
impact her instruction.

@ Questions to Guide Inclusive Assessment

How are assessments designed to allow students

i multiple ways of demonstrating progress as well
multiple ways of
demonstrating progress?

Mastery! Content! as mastery or content?

Slide 37

< How do | balance the use

otformutive & summtive How do I balance the use of both formative and

assessment?

& How 40 adjaes Wit and summative assessment?
how | teach, based on the
assessment data?

Questions to Guide Creation of How do I adjust what and how I teach based on

Inclusive Assessment

what I learn from exploring both types of

assessment data?

Inclusive Outcomes

o
Ourcowrs Creating inclusive outcomes is a mission in
Slide 38 understanding the learning goals that inclusive
curriculum and instruction are designed to
support students in reaching. Inclusive

outcomes are goals that are designed in ways

pensmnor - that demonstrate high expectations for all

learning

students to learn, and are written in such a way
that there is also the expectation that students
will require various means, media, scaffolds, and supports to reach the goal without
diminishing the challenge or the learning. For example, if the goal is for students to
understand a historical social movement, students could reasonably employ a variety of
media and approaches for gathering, organizing, and demonstrating what they’ve
learned.
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QUESTIONS TO GUIDE CREATION ~. L‘; %
OF INCLUSIVE OUTCOMES Outcomcs
e © How are outcomes 1
Slide 39 i Ty How are outcomes designed so that the true
i . o I the true purpose of purpose for learning is apparent, rather than
learning apparent?
bl . . .
& How can outcomes students’ demonstration of discrete skills?
support flexible means .
ofEarnig? How do outcomes support flexible means
o Learning must be
supported, take place, 1 1 1
SOUpeied, s place through which learning is supported, takes place

@ and is demonstrated?

Activity 2: Creating an Inclusive Classroom

<y

Slide 40 25 minutes

Instructions for leading this activity are
on the next page.
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Outcome: Participants use strategies to create an ideal inclusive classroom by addressing all elements

of inclusive classroom settings.

Participant handouts (see below); chart paper; broad-tipped marker

&7 Darticipants are to create an observation guide in order to help think about the big
N picture and to learn new things about how their classroom creates the conditions of
inclusiveness. Using the questions that are already provided as a starting point,

participants should generate several more questions under each area: climate,
curriculum, instruction, materials, assessment, and outcomes, to create an inclusive

classroom observation guide.

4 Tty matare:

Ineiusive Matesials
i a

and il sa. are here allemative versions o hess maberials?

Inclusivs Ciriculum

bographies?

Inefusive inifrusion

wou e cbesrving

7

3

group projech®)

melusive Dutenmes
]
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@ Lecturette 2: Student-Centered Planning

This lecturette focuses on the specific tasks that are necessary in order to help all students succeed
and reach excellence. It provides the basis for Activity 3.

20 Minutes

PowerPoint

As outcomes of participating in Lecturette 2, participants will:

rn

2 learn about student-centered planning; and

N
foull

consider a process for person-centered planning called Planning Alternative Tomorrows with
Hope (PATH).

ﬁ oivn | Lecturette 2 Overview
Lecturette 2 @ . .
e g So far, we have been focusing on the ways in

which to make classrooms inclusive so that all

Slide 41 _
students are engaged, learning, and welcome. To
1% - do so we've talked about a universal approach.
SNk ¥ Tl | \We've created this from the start so that all
‘\__‘;—-\\ ¥ — . .
ent-Centered m students have access to participate. However,
within our classrooms there are still those
students who will most benefit from
individualized support. The best way to do this is to address the students’ needs by
having one teacher (or a set of teachers) provide the direct aid. The following lecturette
will focus on some of the specific tasks needed to help individual students meet their
potential.
_— Lecturette Outcomes
el - Participants will learn about the Planning
. Participantswill Alternative Tomorrows with Hope process
Slide 42 : _
@ learn about student-centered (PATH) and begln Student-centered plannlng.
planning: and
1 consider a process for person-
centered planning called
Planning Alternative
Tomorrows with Hope (PATH)
34
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ﬁ & The New Kid at School ;:m\ TY Student-centered Planning
Facilitator Note: Go over the content of the

Slide 43

Slide 44

Student-Centered Planning

iis student?
{ opportunities will allaw interests to develop positively?

notes about student-centered planning, before
clicking on the sound icon to start the audio

i i file.

Rt | b i Student-centered planning is derived from a
family of processes aimed at organizing and
guiding community change in alliance with
individuals with disabilities. We have adapted this process so that it is concerned with
students, and expanded the use of these approaches for any student who requires
additional supports in inclusive schools and classrooms.

All approaches to student-centered planning have several grounding beliefs:

The student at the focus of the planning, and those who love the student, are the
primary authorities on the student’s educational and life direction.

The most important questions are: “Who is this student?” and “What educational
opportunities will enable this student to pursue her or his interests in a positive way?”

Student-centered planning can only come when all those involved in the planning
process respect the dignity and value of the student. The purpose of student-centered
planning is learning through interaction.

Student-centered planning aims to change common patterns of school routines, and for
this reason, enlists various school community members to assist in the planning.

Student-centered planning requires collaboration and aims to deconstruct unequal
power relationships, and replace them with relationships where students, teachers, and
families share power to make decisions.

Student-centered Planning: The PATH

PATH PROCESS 87"
\‘ S GRala i ~ Process
st N We will talk about a particular approach for

Quicom,
Goals il

engaging in student-centered planning: the
PATH process.

PATH is a creative planning tool that starts with
the desired goals or outcomes in mind. The
work begins with a visioning process that focuses
the person with whom planning is being done on identifying his or her dreams. These
ideas and thoughts ultimately become known as the "North Star.” During this initial
step of the process the person is asked to speak about the ideals, values, passions, hopes

35
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and dreams that they hope to realize or provide some direction in their life. The
remainder of the planning process moves from the North Star backwards to an outcome
of first (beginning) steps that are possible and positive. The process relies on the support
of others who are concerned about and committed to assisting the focus person move
toward his or her desirable future.

http://www.ilr.cornell.edu/ped/tsal/pcp/course05e.html
The Steps to the PATH Process are:
Touching the Dream

Sensing the Goal

Grounding in the Now

Enrolling

Recognizing Ways to Build Strength
Charting Action

Planning the next Month’s Work
Committing to the First Step

T Planning Alternative Tomorrows with Hope
ki Process (PATH):

5 == Two people, a group process facilitator and a
; record facilitator always facilitate the PATH
process. The record facilitator often uses

Lormmpann

graphics to create a visually appealing record of

the process. Whether graphics are used or not,
PATH is always recorded in a format that allows

all the participants to see and/or be a part of

what is happening.
Planning Alternative Tomorrows with Hope
PLANNING ALTERNATIVETOMORROWS
WITH HOPE PROCESS (PATH) Process (P ATH)
P b Here is a completed PATH for a student named

Joe. We found this online at

hetp://www2.povnet.org/kicns/path

The original is from the Centre for Integrated
Education in Toronto, Ontario, Canada.
Most likely, the record facilitator created this

based on the input of the participants in Joe’s

PATH process.
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Touching the Dream

@ TOUCHING THE

DREAM

Slide 47 Questions to assist a person

identify their dream may be

Some of the questions that can assist a person
identify their Dream may be:

What ideals do you most want to realize?

What gives directions to your hife?

What values do you want to guide you?

What drives you?

What gives directions to your life?

What drives you?
ﬂ Sensing the Goal
SENSING THE The second step is to choose a time in the
Slide 48 Stwttoplana future that is just beyond the comfortable reach

of predictability, such as a year or two from
now, or maybe six months from now. The

Sl il vsion

facilitators then help the group to engage in a
backward thinking process by coaching them to

talk about the outcomes related to the vision

that will have already occurred when one looks
back to the projected time frame. This articulation of what has happened creates the
GOALS for the focus person. Remember events from a POSITIVE and POSSIBLE

future.

% Grounding in the Now
GROUNDINGIN

DI Step three focuses the group in the current

Slide 49 Fm“ﬂm ‘ E———Y reality. A snap shot of the current picture of the

i ‘CE; / person’s PRESENT is the purpose of this step.
‘ % Asindicated in the graphic below, the picture of
’ | ‘ the “now” (on the far left of the diagram) is as
| . far away from the picture of the North Star, (on
the far right of the diagram) as it could possibly
be. This space creates a dynamic tension
between the two. This tension is useful in helping the group figure out what it will take
to move from the Now toward the North Star. The remaining five steps will culminate
in the development of the action plan.
Bringing everyone back to the Present reality. “What is it like now? Not good words or
bad words — just a snap-shot of what life looks like now.” The objective is to get from
NOW to the GOAL. (for more information, see
http://www.ilr.cornell.edu/edi/pcp/course05e.html ). Additional links to content on the
PATH process are provided in the notes for the next several slides.
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Must think abont who nseds to
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Enrolling

Step four surfaces an assumption that is deeply
embedded in the core of the PATH planning
process: no one can do this work alone.
Consequently, thinking about who needs to be
included is an important step of the PATH.
People and/or entities that will be helpful in
moving the process forward need to be identified
by name and strategies for inviting these people

into the process must be part of the overall plan of action. Who do you need to enroll
to achieve your goal?” Striving for everyone to be interdependent, not independent.
Looking for specific persons or contact persons; participants should be encouraged to
enroll themselves. Sharing and making a commitment in the person’s life.
http://www.ilr.cornell.edu/edi/pcp/course05e.html

ﬁ RECOGNIZING

WAYSTO BUILD
STRENGTH

SlldC 5 1 What does the group need?

Recognizing Ways to Build Strength

The fifth step is about what the group will need
or to have or to do that will keep them strong
and allow them to do the hard work that it will
take to move forward as a team. Additionally,
the needs of each individual member must be
identified so that a network of support can be
cultivated and contributions at a personal level
can be made and sustained. This is an important

discussion and one that is often overlooked in traditional planning forums. “What do
we need to do as a group, team, and/or family, in order to be strong enough to reach
the goal and keep this team moving forward? Similarly, what does each person have to
do to be strong enough to be able to make their contribution at the personal level?”
http://www.ilr.cornell.edu/edi/pcp/course05e.html

@ CHARTING

ACTION

Shde 52 Look at the Strategies

ackward

sor at this point

Charting Action

Step six looks at the strategies that can be used
to move the work forward. The facilitators will
again focus the group through backward
thinking.

This time the "future” is much closer, such as 6
months from today if the group has been
working within a timeline of one year.

Picture taken from: flickr.com/photos/ms sarahbgibson/2650061256/
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PLANNING THE

NEXTMONTH'S

WORK

Repeat of Previous Step
“Time is closer now

Must increase degres of
ficity

fature

+ Assess levels of commitaent

COMMITTING TO

THE FIRST STEP

Final Step is First Step
Action can be done right now

Identify this step and make the
first mave

- Assign support coach to person
while making this frst venture

Tncludes actions that can happen
immediately

Activity 3: Facilitating a Student PATH

ENMEQUITY
&8 ALLIANCI

Planning the next Month’s Work

Step seven is a repeat of the sixth step except that
the time is closer yet, such as 3 months or one
month from today. Crucial to the seventh step is
increasing the degree of specificity of the
strategies to including who will do what, how,
when and where. Pushing everyone for very
precise specific steps: Who will do what? When
will they do it? Where? This step is also used to

identify specifics for the more immediate future and can be used to assess people’s level
of commitment.

Committing to the First Step

The final step, step eight, is the first step. This is
an action that can be taken right now. It may be
as simple as making a phone call that will start
the ball rolling. Whatever it is, the step must be
identified and someone must be willing to make
the first move.

A helpful strategy is to assign a support coach to

whoever is responsible for making the first move to be available to the person within the
first day or two following the planning process to support the person as he or she takes
the critical first step. The FIRST STEP includes actions that can be taken almost
immediately — i.e. by tomorrow or next week. It does not need to be gigantic — but if
the process is going to begin, it’s essential that it begin NOW.

Activity3: Facilitating a Student PATH
Participants will apply what they’ve learned
about student (person) centered planning to a
particular students’ needs in the classroom.

25 Minutes

Instructions for leading the activity
are on the next page.
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Outcome: Participants will apply what they’ve learned about student (person) centered planning to a

particular students’ needs in the classroom.

student.

Participant handouts (see below); chart paper; broad-tipped marker

Participants listen to / read a vignette and role-play to create a sample PATH for a

n heterogeneous teams of 8, participants are provided with a student’s story. Using this
In heterog t f'8, participant provided with a student’s story g

vignette, teams should work together to create a PATH for the student in the story by

each taking on a role in the scenario. If there are less than 8 people, it is easy to double-

up on parts and eliminate some of the roles within the scenario, such as extra teaching

positions.

Acsdemy 3: Activiey 3
Facilitsting s Stadent PATH

ER When teling the stery of childban n sehool, a writer 15 abveps adiing io the cultwal story of sehooling by wstng.
inffusnced by her own cultioral novms and experiences. ThEs narrative i Surily one fruth of o Student
Lo mone beyend good ntenticn. However I 1 ratelling Thi Story unfbrtunately becomes £ ricogh)
parabia

wnigu vaice, whieh &5
th @ ystem (-equipped

For st consecutive years, lamison High schaol Falld its annualy yesriy progress (AYP), resuiting I the closing o s doors. The school had served
aninsular and povertystricken area for thirty years and aithaugh the stusents had historicaly scored ow on dstret and state-mandated tests, the
sotialand cultural benehts f attendng schol within the comenunit A. had lacked inohement,

the studets could count on the support of cousins, frends, and okder sibings who Ived In the communty and attended the same schaol.

Tony lohnston attended lamison for two years before i shut ts dooes. e had never made the honor roll, sheays aitived at mandatory futoring
minutes before i was over, skipped school at east nce every couple of weeks, and lived at home with his single-parent mom and tiree siings.
Mostof the teachers at Jamvson knew Tony from the nerghberfoad, 50 although he was prone to.cutbersts in the classroom, some of which
arranted s o a or counselor, his faachers. ferpreted his bahavier a5 more of 3 reballon against formalized schooling, where righé
cumicuum, targeted at a model student was privieged over indvidualized nstruction based on the unigue needs of £ach student. Furthermare,
although s teachers had also been seen a fallng In terms of their nabilty 1o move the AYP i the right drection as a result of the Inflexble
accauntabilty syster, at east they recogrized Tany's strength. They saw the need for Tony 1 dialogue with peers, to nteract knesthetically with

the curricutum and the importance of relating his Feality to the classroor. Netther of s parents had gracusted rom high shocl, but the teachers
were hopetul for Tony, who, when focused, could complete aSSIGNTENts. Alsc, When INTErested in the subject —poetry taught thisugh a musical
ens—Ton gave Insightful and Intellectual respanses, especially about the Inpstices he faced a5 a young, black male in American Socety, The

cpetul because Tory. ancidr cousin, Jamiscn and was taking classes
atthe local community college.

This ind ofinterpretation, based on Tony's Ife in and out of school, quickly dssohved ito a more sterlkzed, behavior-based assessment when he.
began being bused to a diferent schosl. The challenges he had faced at Jamison were compounded when set within a new school, interpreted by
new teachers, and compared against this new student pogulation. Willow Grove High Schcol was only about Bfieen miles from Teny's
neighborhood, but thi sthool had hgher standartized test scores, a higher percentage of collage bound students, and 3 higher percentage of
teachers with advanced degrees; therefore, it bred 3 dferent kind of schaol cukre than Jarmison High, even though it served about the same
demageaptic.

Threemonths after Toy began at Willow Geovs High School, his teschers dacided to hold a meeting sbout hisfaling grades, incertrolsble
behavior, and thei inabilty to portively acdvess his actions. As part of # new effort to engage in student cantared planing, the school s trying
thiscut for the st time as a way to support Tony's needs in Incusive ways.

swhe | iWeds | W | 6Neatw | v | R
does itlock e resourees da woatu” mous? nep?
s et
Seasing
e goal
TONY'S PATH

e twam might ve s ager paper, fdesved)

1 Yourjob s to lead a PATH for Tony. ormare, rofe-play P

group takes each of the following roles:

Tany, Tony's mother, Music teacher, Tony's classmate, Assistart Principal, Counsefor [wha is the PATH faclitator], PE
teacher (wno Is the PATH recarder), Speclal Educatian Teacher, History Teacher

removed froenthe eam,

Reminder of the PATH Process:

1. Touching the Dream: Asisfing tha pesan in identiying heir dream (whatideats da you want 1o reafze)

Sensing the Goal: Choose o fime in fne future, such o5 one yeor or sh mondhs from now. Foclitator helps group
engagsin @ beckwerd hinkngproces b '@ them te falk aboul euleemes relaled fo the goal that wil
airsody have occumsd

Grounding in the Now: This s5ace i+ @ mapshat of things sccuring now. which creates @ lenson between the dream
and fhe present

Envolt Tha taam, taking the students' Isod. pians out wha the hudent neads fo achiav their drsam

Recogniing Ways fa Build Sirength: The needs of each feam member must now b idenlfed so that @ netwerk of
suppor con be bull. Same geod Horling questions cre. “Whal do we need 1 4.1 & graup. team. and/or family. In
awcter fo be strong enough to rsach the goal andkeep this faam maving feward?” and “Whot doss sach peron
have fo do fo be sireng enough o be able o moke fheir confribufion fo Tony's reaching his goal of fhe pemanal
levett

Le¥s do @ Charling Action forthe Next Few Months: Again using Eackward dssgn, the faciitatar focuses the grovp on
planningthe shategies for the group to move forward.

Planning o Nex! Monti's Work: This s & repsat of step &, but e fimalins 1s mch closer, such s ons 1o fhiss manths
Crucial her & that fhare Is Increazad specificity of the siategies: Wha willdo whalf What will ihey do? Where? [This
stop maoRes people's inve commitme

Commitling o the First Step: T i on aiction hat can be loksn RIGHT NOW. Whatever I someane must be wiling 1
step up and make fhe fist move, A helpfusirategy i fo asign o support ceach fowhosver s respansible for moking
Thefint move lo be available wilkin fhe next day o 10 10 suppert This penan e they fake fhis crfical frs step.

e e o

L.
OB & Foret. 199
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Leave Taking

Leave Taking

Y
(@]

Leave Taking

1 Self-Assessment

Slide 57

@1 Debrief

4 Equity Academy Evaluation

Leave Taking Part 1: Self Assessment

The self assessment provides the participant with an objective means of evaluating the knowledge

and skills gained in this academy.

Self assessment handout for participants

academy evaluations.

ENMEQUITY
&8 ALLIANCI

Please have participants complete the self- and

Have participants complete the Self Assessment (located in Participant Handouts). Remind groups that

their assessments will be collected for module assessment purposes and they do not need to put their

names on the assessments.

10 minutes

ENEQUITY
(N F

\LLIANCI

Academy 5 SelF Assessment

aserm. Tk 10 mitmnes v comphoae the
Adier el thime the grogy will
ly we collect these wlf

1 Whar challenges were you able o [denaity rebaed vo drchading all ssuderns in your clissronme

Weme woa able va came up with wame ieas by which 1o remedy the dmaion!

2 Dty discun s keasoowo clemenrs which belp make a clasroonm inchiive

© 2009 Equity Alliance at ASU
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Leave Taking, Part 2: Debrief

This activity gives participants a chance to compare their evaluation answers.

Chart paper, overhead, or presentation slide, self assessment handout for participants

&3 Return to whole group and ask participants to share their responses. Use an overhead or
=2 chart paper to record what they say as a way to highlight new learning, and congratulate
the group on their hard work.

10 minutes
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Leave Taking Parr 3: Academy Evaluation

Academy Evaluation

Activity Outcome

PNE
aEAL

This activity provides feedback for developers from module participants.

P‘&@ Have participants complete the Academy Evaluation (located in Participant Handouts).
bk 5

This evaluation gives the module developers a chance to see how the academy is being

received and allows them to improve it as needed.

10 minutes

Responsive Educational Systems.

Collect the Academy Evaluations and return them to the National Center for Culturally

ENEQUITY
B ALLIANC

Evaluation Form

Date: Location:
Title: Presenter(s):

1. Pleasetel us your overal impression of this academy.

2. Whatwers the three most important things you wil take away from this academy?

3. Were the materials easily accessible?

O mMotsure O Motaial 0 semewhai O wvery
4. Didyou find the material useful?
O mMofsure O mMotaial O semewhai O wvery

5. Was this mogule useful in supperting and developing changes in student andstaff
behaviorz
O MNotsure

O Motaial O semewhai O very

. How many stafff wers involved in the froining?
7. How many children willbenefit from this fraining?

8. Did our materialincrease your understanding of the topic?
O Mofsure O Motaial O semewhai O very

9. Were there adeguate opportunities fo process. reflect, and ask questions?
O Mofsure O Motaial O semewhai O very

10. Were there adeguate opportunities fo engage in group leaming?
O mMotsure O mMotatal O semewhat O very

11. Were the opportunities fo engage in group leaming beneficial?
O mMotsure O mMotatal O semewhat O very

12. Did you find the content to be of high-quality?
O mMotsure O mMotatal O semewhat O very

ENEQUITY
&8 A LLANCE

13. Did you find the content to be evidence-based?

O Motsure O Moigtal O somewhat O very

14, lsthe infermation provided appiicable fo your setfing?

O Metsure O Meigtal O somewhat O very

15. Did you find the content to be reflective of your curent and foreseeable experiences?
O Meisure O Meigtal O somewhat O very

14. What elements of the products have been most helpful o you?

17. Do you have any suggsstions for the improvement of our products and senvices?

18. Arethere other topics you would like fo see addressed in our product or services?

19. Othercomments:

Tell us about yourself.

20. How did you haar about our products and services?

O Eguity Alionce of ASUwsbsite O Lstserv
0 NCCREStwebsite O Newsistter
0 Lecdscapswsbsits 0 other

21. Hoveyou used our products or senvices before?
O ves O Me
Ifyes. describe:

22. Whats your zip code?

23. Which descriptor best categerzes your location?

O Rural O suburban O uban

24. Which position best describes you?
O Claswoom teacher O univessity staffor faculty [ Advocacygroup
0 specioleducaior O Ressarcher O Family orgenization
O schooladministrator [ Student O other:
O District ogministrator O Parent
O stateadministrator O TAProvicer

PENEQUITY
AE A LLUANCE
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Resources

Circle of Inclusion
hetp://www.circleofinclusion.org/

Multilingual, this webpage is for those who provide services for early childhood settings, as well as
families with young children. Information and demonstrations are given relating to inclusive
education. The project is funded by the U.S. Department of Education, Office of Special Education.
One can search for examples of inclusive settings, as well as view discussions and questions that have
been answered by people involved in inclusion. There are role-playing scenarios and re-printable
resources that can be used, with examples of alternative assessment portfolios. The site is available in
English, Spanish, Korean, Japanese, and Chinese.

Council for Exceptional Children (CEC)
hetp://www.cec.sped.org//AM/Template.cfm?Section=Home

Serving an audience which includes teachers, parents, administrators, and other support staff, the
CEC is committed to advocacy and the improvement of educational success for all students. The
CEC provides professional development, journal articles and newsletters and other publications to
support people in the field with understanding and working with exceptional children. Core values
include the belief that all children are worthy and should be given the chance for rich and
meaningful participation in society.

CLAS: Culturally and Linguistically Appropriate Services, Early Childhood Research Institute

hetp://www.clas.uiuc.edu/

Multilingual, including ASL, this site manages to capture culture, language, disabilities and child

development in one location. Materials are provided to help practitioners and families learn about
what is available to them and are meant to inform and give context. Resources can be searched by
language, format, or subject, as well and project or publisher. Video clips are included, as are text,
evaluation tools, and newsletters.

Family Village: A Global Community of Disability-Related Resources
hetp://www.familyvillage.wisc.edu/

Information, resources, and internet communities for communication are combined here for anyone
involved with people who deal with disabilities. The website is designed as a mini-village, including a
school section where there are topics devoted just for kids. Within education, the site links up to
sources with information about how to communicate with schools, be an advocate for students,
inclusive education resources, and disability awareness education materials.

Gay-Straight Alliance Network

http://www.gsanetwork.org/about/index.html#intro

Gay-Straight Alliance Network is a youth leadership organization that connects school-based Gay-
Straight Alliances (GSAs) to each other and community resources. Through peer support, leadership
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development, and training, GSA Network supports young people in starting, strengthening, and
sustaining GSAs and builds the capacity of GSAs to:
1. create safe environments in schools for students to support each other and learn about
homophobia and other oppressions,
2. educate the school community about homophobia, gender identity, and sexual orientation
issues, and
3. fight discrimination, harassment, and violence in schools.

Kids Together, Inc.
heep://www.kidstogether.org/inclusion.htm

A place where information and resources for children and adults with disabilities are provided and
whose mission is to ‘promote inclusive communities where all people belong’. A listserv exists for
people to come together and have discussions regarding solutions for educating children in an
inclusive setting. This group states that a regular class is not something that should be looked at how
it is but at how it can be. Resources are provided, including vision building and person-centered
planning.

National Association for Bilingual Education
http://www.nabe.org
The National Association for Bilingual Education (NABE) is the only national professional organization

devoted to representing Bilingual Learners and Bilingual Education professionals. NABE has affiliates in
25 states which collectively represent more than 20,000 members that include Bilingual and English
Language Learner (ELL) teachers, parents, paraprofessionals, administrators, professors, advocates,
researchers, and policy makers. NABE's mission is to advocate for our nation’s Bilingual and English
Language Learners and families and to cultivate a multilingual multicultural society by supporting and
promoting policy, programs, pedagogy, research, and professional development that yield academic
success, value native language, lead to English proficiency, and respect cultural and linguistic diversity.

National Dissemination Center for Children with Disabilities (NICHCY)
hetp://www.nichcy.org/Pages/Home.aspx

Bilingually-staffed, NICHCY provides information about disabilities, IDEA, No Child Left Behind
(NCLB) and effective educational practice. There are resources grouped by family/community, early

intervention providers, schools and administrators, and state agencies. Recently launched, there is a
Q & A feature about IDEA, specifically IDEA’s purpose and key definitions, and a parent

participation section. A section is provided with state-specific information, as well.

Office of Special Education and Rehabilitative Services (OSERS)

hetp://www.ed.gov/about/offices/list/osers/osep/index.html

Dedicated to providing support and leadership to states and local districts regarding improving
results for all children with disabilities. Financial support is given via formula and discretionary
grants in order to support research, technical assistance, demonstrations, and information centers.
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This website is directly linked to the United States Department of Education and has a wealth of
current information.

PBS Parents
Inclusive Communities: Inclusive Education

http://www.pbs.org/parents/inclusivecommunities/inclusive education.html

Provides a brief introduction to inclusive education. Has multiple links to other sites and resources
and provides examples of inclusive education working.

Cognitive Strategy Instruction
hetp://www.unl.edu/csi/index.shtml

The University of Nebraska-Lincoln provides a website with information about the Cognitive
Strategy Instruction (CSI). The website gives practical tips, describes strategies in further detail, and
gives more information about the six stages involved. One can look at teaching strategies, lesson
plans, and study skills. Additionally, links and suggestions are offered in the areas of reading, writing,
and math.

TASH: Equity, Opportunity and Inclusion for People with Disabilities since 1975.
hetp://www.tash.org/IRR/inclusive education.html

Known as an international grassroots leader, TASH helps communities via research, education, and
advocacy for inclusive education. The website provides webinars with information. Members work
to promote equity for all people in society and work hard to make sure that everyone is allowed to be
included and participate in all aspects of life. TASH has been in existence for twenty-five years.
TASH supports a vision of inclusive education with high expectations for all students and members
recognize the legal rights to and reciprocal benefits of such a system.
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: Glossary

Climate
Classroom climate is created by the school, teachers, and students so that everyone feels included and

safe while being intellectually engaged in the learning process. A good climate recognizes that
everyone is different and that those differences should be celebrated and not cause for alarm.
Additionally, a strong climate provides access and opportunities for all students to succeed.

Cognitive Strategy Instruction

A method for working with students with a diverse range of backgrounds, abilities, and interests, this
model is sequential in nature and very in-depth. Educators can adapt the method to fit specific
students and the strategies employed are goal-directed, habitual, adaptable, and automatic. All of the
stages can be re-ordered or combined to fit a students’ most effective way of learning or ability-level.
Students also become masters of this step-by-step process thus in turn re-thinking and re-applying
the newly learned strategies. The major steps include developing and activating background
knowledge, then sequentially discussing, modeling, memorizing, and supporting the strategies, and
finally independent performance.

Co-Teaching

One of the most common ways of approaching the achievement of inclusive schools, co-teaching is a
collaborative effort which works when all parties understand their worth and value and focus on the
same goal. There are several methods to co-teaching including supportive, parallel, complementary,
and team teaching. Working in this way eliminates the black/white way of thinking which usually
comes from determining that one teacher teaches their own subject while the other helps out. Co-
teaching involves using both teachers equally; only the manner in which subjects are taught vary.

Differentiated Instruction

All students do not learn in the same way, at the same time, or in the same capacity. Therefore,
instruction should be varied so that all students can benefit and succeed; instruction that is adapted
is known as differentiated. To delve deeper than simply varying instruction, one can differentiate the
content that is taught, the process in which that content is taught, and the actual product to be
delivered. Differentiating the content includes working the on content emphasis and the actual
content. The process can be varied by the instructional materials used, the engagement levels
required, and by creating an environment of flexibility such as by using digital text, audio, and
graphics. Product differentiation means that teachers allow students to present a final product in a
variety of ways, such as allowing for visual or oral presentation as opposed to a written text.

Inclusive Curriculum
In order to prevent curriculum, which is typically designed for most students while making specific
accommodations only for a select few, from becoming an arena where the idea of a “typical student”
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is reinforced, curriculum can be structured to become inclusive to all students. This type of
curriculum is created as universal for all students’ learning and is flexible with built-in options from
the beginning. By designing curriculum to be all-encompassing from the start, this eliminates the
need to addend curriculum to fit a select few students and creates a curriculum which gives access to
all students.

Inclusive Education

These systems reject the exclusion and segregation of students for ANY reason: gender, language,
household income, sexual orientation, race, ethnicity, national origin, ability, or any special needs.
Inclusive education involves a commitment by all to create a community that is equitable for all
students while keeping learning opportunities relevant and high quality. In this system, schools meet
the diverse learning needs of all students while simultaneously celebrating student differences.

Opportunities to Learn

Opportunities to learn is a phrase that collectively refers to the resources students are exposed to
within their educational settings. These include, but are not limited to: students’ access to teachers
who are well-prepared and qualified to teach diverse learners and who are committed to teaching all
students within the general education classroom environments; schools and grade levels that are
organized to allow for maximal student attention; multiple options for courses that are rigorous and
varied in content; culturally responsive effective instructional strategies; access to a variety of
culturally responsive relevant instructional materials; curricular content that is meaningful and of
sufficient breadth; and finally, a social climate for learning that is informed by students themselves.

Student-Centered (Person-Centered) Planning

Derived from a family of processes aimed at organizing and guiding a community change in regard
to individuals with disabilities, this type of planning has been adapted to focus specifically on all
students who may require additional support in inclusive schools or classrooms. For this type of
planning to work, everyone must be involved and respectful of the student while remembering that
the purpose of student-centered planning is for student learning through interaction.

Teacher Identity
A teacher’s identity involves personal background knowledge and experience, beliefs, preferences,
and values. All of these can influence how a person teaches and how they approach certain situations.
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