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Participants will:

rS
]

Learn and generate ideas about the supports they need
at the school organizational level in order to be effective
with all students.

rS
]

Consider where changes need to be made, from physical
space in schools to shifts in educators’ thinking, related
to inclusive education.
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Academy 2 Agenda {E%ﬁr@(

25 min. Activity 1: Structure and Use of Space & Time

20 min. Lecturette 1: Shifts in Thinking & Practice that
Support Inclusive Schools

25 min. Activity 2: Planting the Seeds of Inclusive

Change in Your School

10 min. Break

20 min. Lecturette 2: Characteristics of Inclusive
Schools

25 min. Activity 3: Teaming Toward Goal

15 min. Leave-taking & Feedback




Activity 1: Organizing Space, Time, and ENEQUITY
Personnel in Inclusive Schools
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Tire for " School
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recess are located on
andand uneven
ground.

In pairs: Use handout (pictured)

Consider features of entire school
Members of school community
Planning time

Schedule (where & when)
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Shifts in Thinking and Practice that Support
Inclusive Schools
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Participants will learn:

rS
fuad

five shifts in thinking
necessary for creating
Inclusive schools;

rS
fuad

how to build an inclusive
environment in their school;
and

rS
fuad

examples of school scenarios
which might relate to their
own school settings.
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Five Shifts in Thinki
Toward Inclusive Schools

Conlinuous
Improvement &
Renewal

Family &
Community
Partnerships

Teachers going through this
shift are continuously striving to
become more student-centered.
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Conlinuous
Improvement &
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Family &
Community
Partnerships
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Five Shifts in Thinking
Toward Inclusive Schools

Conlinuous
Improvement &
Renewal

Family &
Community
Partnerships

This shift describes how and where individual
and teams of educators look for and develop
new opportunities to support students, rather
than plug in those already available.
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Five Shifts in Thinking
Toward Inclusive Schools

Continuous
Improvement &
Renewal

Family &
Community
Partnerships
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Five Shifts in Thinking
Toward Inclusive Schools

Conlinuous
Improvement &
Renewal

Family &
Community
Partnerships

Group teaching practice takes many
forms, all with the purpose of sharing
responsibility for the learning and
outcomes of all students.

Group Practice
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Five Shifts in Thinking
Toward Inclusive Schools

(sroup Practice

Conlinuous
Improvement &
Renewal

Family &
Community
Partnerships

Group Practice
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R TR This shift applies using a sy§temic
Toward Inclusive Schools approach to understanding
organizational change.

Conlinuous
Improvement &
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Five Shifts in Thinking
Toward Inclusive




@ This shift in thinking prompts schools
to get involved with families rather

than just expecting families to get
involved in schools.

Five Shifts in Thinking
Toward Inclusive Schools

Conlinuous
Improvement &
Renewal

Family &
Community
Partnerships
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Five Shifts in Thinking
Toward Inclusive Schools

Conlinuous
> Improvement &
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Activity 2: Planting the Seeds of Inclusive PR EQUITY
Change in Your School S EALLIANCE
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"\ From Reform to Continuous Improvement & Renewal
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From Service to Support
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Shift from Individual o Group Praceice What is it shout hor race thar demonstrates o ibiliry for the leaming and
outcomes of al studest? Cousid o bk tcarms e wock logethe i thee cam.

From Individual Practice to Group Practice

From Teaching to Learning
Things to Strive For...

District small groups
Use handout (pictured)
® Identify seeds that exist at your school
® Come together and share as a group
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Characteristics of Inclusive Schools




Lecturette Outcome {:E%ﬁr@(

Participants will learn:
ta how to commit to equity;

ta how to apply the 5 Shifts Iin
Thinking to the school
level; and

ta concrete examples within
schools which show the
shift in action.
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" % Inclusive Education: School Level

Equitable Resource
Development & Distribution

= How do new teachers get
assigned to grade levels or
content areas?

- Do new teachers get the same
materials as experience
teachers?

- How are class sizes distributed?

o Are all classrooms equipped
with the same furniture and
technology?

- Do all students have access to
the same materials and
supplies?
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Equitable Resource
Development & Distribution

- Houses create smaller
learning communities

- More consistency over
time; students stay
several years

- Allow collaboration,
co-teaching, and
flexible student
grouping

- Shared expectations for
student learning and
outcomes
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- & Inclusive Education:

ginning

o Inclusive schools support and
prepare para-professionals,
who impact students’
academic engagement,
learning, and interactions.

School Level




- & [Nclusive Education: School Level

Developing
At Standard

Leading

Learning Resources 4 faculty - Wiki ®  Tools for Change
G Ove m an Ce an d ¢ Bookmark & Share Data Maps

£2 The Equity Alliance aasv

L eadershi P for Eq ui ty 5000000000000:faculty | Recent changes | | | search |

Join us on Facebook
& Follow us on Twitter

-1 School Improvement

Hi everyone, 1 am wondering about how we are using time in the cafeteria so that
students and teachers are able to socialize, especially with students outside their own

L00a| SChOOI classes. I think it would work to create a more cohesive student population. I am noting ‘A Task Tracker
- that the cafeteria is very quiet, and focused on order, lines, eating, and leaving. Since
counci IS R LeadCast B|0g Il our recess is only 10 minutes after lunch, I would like to see more of an atmosphere of
informal socializing going on while students are eating. What do you think? - Kath I Messages
Team and & LeadScape Wiki e 4/21/09: I'm not sure T agree. My classroom is very close to the cafeteria, and I ™ Calendar
- appreciate the controlled atmosphere during lunch. Most days, I'm tutoring struggling
Commlttee e My Profile students during this time, so we appreciate the relative guiet. Also, I wonder if I'd lose
StrUCtU res - some of them if lunchtime was a super-social atmosphere. That's just me, though - I
® My School know other teachers are less affected by cafeteria noise. Just wanted to putin my two
® About this wiki cents' worth. - Elaine
BU| Idlng “ Recent local updates 4/22/09: 1 think it would be important to understand why the cafeteria is so focused on
® faculty order and maintaining a quiet atmosphere. As I recall, there were several parents and
Leadershlp Teams s Demo teachers concerned with the amount of food being thrown away each day instead of
eaten by children. The main concemn was that children were returning to class hungry
Find 2 school's wiki: after recess, and many times did not have the energy for afternoon learning. The
L. } ] leadership team looked into it and determined that some of the healthiest food items
DeC|S|on mak"’]g landed in the trash each day. I believe they have some exact numbers about the kinds
and amounts of food going to waste from the days in which data was collected. A
procedures and ) . decision was made to make things more orderly and see what happened with food
B TOPICN Briefs H consumption under a more controlled environment. However, I'm not sure if data was
StrUCtureS collected after the change was made, or if data continued to be collected as the

change became more of a habit.

# Professional Learning * ] ) ) ]
I'd like to see if parents and teachers are seeing any difference in student hunger and

Shal’ed VISIOI’] academic performance, because I believe that lunch time should be a time for students

@ NIUSI Library B to socialize and practice the lifeskills associated with sharing meals. If the change did

not make a significant difference, I'd like to see our school try other things. In fact, I

H know of this school that actually outfits their cafeteria to resemble a nice restaurant..

Contlnuous I'd love to have members of our leadership team visit and see what they think about us
Improvement trying something like this! Jo
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Culture of Renewal &
Improvement

How do teachers share new
ideas and strategies with one
another?

What is your school’s process
for choosing professional
learning topics and activities?

Has your school provided
opportunities for mentoring or
coaching situations?
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School Level

School/Community
Participation and
Partnerships

How have you connected
with families in your
community?

What community centers and
houses of worship have you
collaborated with around
after-school programs?

What can your school do
beyond Open House and
Conference nights?
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Developing

At Standard

Leading

Design and Use of
Time and Space

Where are students’
classes located?

Are all students’
classrooms in the same
area?

What are some creative
ways that your teachers
are using space to
engage student
learning?

Which students are
losing precious learning
time walking to
different areas of the
school?
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Inquiry on Equity in
Schooling

What are the
conversations like in your
teacher’s lounge?

Do teachers share ideas
and strategies?

How do your teachers
utilize formative
assessments to drive
instruction?

Are all students exposed
equally to the four major
content areas?
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inclusive Faucorion® scehoo!l Level
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The Schnuls Chlldren Deserve

What Kind of School Do
Our Children Deserve?

SR IEEE hitp://www.youtube.com/watch?v=V1K 8jfXuTo
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Working toward inclusive
education at the school
levelrequires
coordination and
planning ameong all who
will be involved and
affected. as with any
systemic change. Further,
in order for changss to
last, that is, fo be
sustainable, efforts are
required at alllevels of a
system (Fullan, 1921).
Becoming aninclusive
schaoolrequires the
creation of avision for
the future, o guide
change efforts
proactively, but also,
directly addressing some
of the existing policies
and practices that are
inconsistent with
Tnclusivity, such as self-
contained classrooms for
students with disabilities,
or pull-out madels for
teaching English.

‘'ypes of Teacher Teams

Educators’ planning and learning together is an essential part of effactive
implementation of inclusive education. Teachers and other school staff must
work together to create plans that address role expectations, communication,
accommodations, monitoring, and problem solving, all of which impact the
success of becoming an inclusive school. The creation of teams is instrumental
in the collaborative work of inclusive schools, in which people share mutual
awnership for their efforts and progress for all students. Parity, shared
Tesponsibil commitment, trust, respect, and willingness to work toward
consensus are among the basic tenets of effective teams. There are four types
of teacher teaming approaches that, when established at the school level,
provide opportunities for addressing all of these factors: building leadership

teams, professional learning teams, grade-level teams, and vertical teams.
Building Leadership Teams

A building leadership team (BLT—not the sandwich) is a school-based group
of individuals who work to provide a strong organizational process for school
renewal and improvement. BLTs orchestrate the work of school professionals,
administrators, families, and students through the scheel improvement
process. The BLT meets regularly throughout the school year to ensure
planning for improvement and the implementation of those plans in on
course. In a school's process of becoming inclusive, the BLT develops or
changes building policies, procedures, and activities ta support educatars
building student knowledge in inclusive settings. BLTs collect data to identify
topics for professional learning and work with the building principal to assure
that administrative structures support an inclusive instructional program.
Meetings are about an hour and a half for BLTs, which may be fulfilled weekly
(which is important for newly forming teams), bi-monthly, or monthly (as
tesms become better established). Members of BLTs also commit to
completing work between meetings. A retreat at the beginning of each school
year to establish a work plan is beneficial for BLTs, with another at the year's

end to assess and complete an annual review of progress. BLTs st the

Activity 3: Teaming Toward Goals

Academy 2

Activity 3: Teaming Toward Goals

Do we have this team at
our {7 How could it
work toward goal?

e

Who should be on it?

What else could it do?

® Individually, read assigned section of brief on different kinds of school

teams.

of team you rea

identified in the last activity.

In same school gairs, identify how your school is able to use the type
about meet one of your areas to strive for you

E
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e3 Self Assessment

23 Debrief

&2 Equity Academy Evaluation
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