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Equity Matters: In learning, for life. 

 
The Equity Alliance at ASU is home to several grant-funded projects, and is a center for research, 
technical assistance, and professional learning for the purpose of providing support to school systems 
as they develop, adopt, and implement reform efforts aimed at ensuring equity in opportunity and 
outcomes for all students.    

Mary Lou Fulton College of Education, P.O. Box 872011, Interdisciplinary B Bldg., Suite 353, 
Tempe, AZ 85287-2011 
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Equity Module: Inclusive Education for Equity  
Academy 1: Understanding Inclusive Education  

Equity Alliance at ASU Professional Learning Principles 
Understanding the need to explore personal and professional identities as well as the necessity of 
responding to the strengths and needs that students from all cultural backgrounds bring to 
classrooms, the Equity Alliance at ASU follows a set of principles to professional learning for equity. 
These principles were developed by the National Center for Culturally Responsive Educational 
Systems (NCCRESt) (Kozleski, 2005, p. 7), one of the many projects that are part of the Equity 
Alliance at ASU. These principles were influenced by research from the Center for Research on 
Education, Diversity, and Excellence (CREDE), the research of McLaughlin and Talbert (2006) 
with teacher learning communities around the nation, and the work of the National Staff 
Development Council. Professional Learning: 
 

       

focuses on improving learning within a diverse, multicultural community. The outcomes, 
content, and activities of any professional learning activity must be grounded in the 
multicultural context that characterizes most contemporary urban communities.  

 

engages educators in joint, productive activity through discourse, inquiry, and public 
professional practice. Effective professional learning is reached by continuous, collaborative 
interaction with colleagues through discussion, knowledge development and understanding, 
and directed inquiry around professional practice.  

 

embeds development within practice, is part of daily discourse and shared discussions about 
student learning and student product, as well as more formalized mentoring and coaching, 
meetings, study groups, and examination of evidence from inquiry cycles, and is differentiated 
by individuals’ development. 

 

results in improved learning for students who have been marginalized from the academic and 
social curricula of the U. S. public school system. Professional learning provides opportunities 
for teachers to explore and understand the influence of individual cultural identity and values 
on individual and systems practices, as well as expand their professional knowledge of the 
sociocultural dimensions of learning, and its impact assessed through student involvement and 
performance in academic and social curricula.  

 

influences decisions about what is taught and why. Since professional learning is generative, 
educators’ knowledge will expand and become more complex as it develops. It is expected that 
professional learning will result in the use of a cultural perspective in the examination and 
improvements to the content and process of instruction for all learners. 

 

generates the diffusion of professional knowledge to build sustainable educational communities 
focused on improving learning outcomes for all students and their families, particularly those 
students who are members of cultural and linguistic minority groups. As educators gain 
knowledge, they also have the responsibility for sharing and mentoring others both in the 
practice of professional learning and in the expanded knowledge that comes from such activity. 
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Professional Learning for Equity: Assertions & Outcomes 
  

Demonstrate the impact of 
culturally responsive practice. 

 
Expand local ownership of  

equity matters.  

Graduates who are able to use 
the knowledge tools of the 21st 
century to participate in careers 

and professions that help to 
solve the great dilemmas of our 

time:  world peace, a healthy 
and sustainable ecology, 

distribution of resources and 
quality of life, and knowledge 

development. 
 

All students have a right to high-
quality learning opportunities 
where their culture, language, 
and experiences are valued and 

used to guide learning. 

 

Universal equity can only be 
achieved by creating systems that 
embody the principle of everyday 

justice for all. 

Dispel the myth that individual 
student deficits account for 

disparities in access, 
participation, and outcomes. 

Education expands 
understanding of ourselves, the 
worlds in which we live, and the 

possibilities of what we can 
become. 

 

Equity is measured by the degree 
to which all students feel that 
they belong, are included, and 

are empowered. 
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What are Professional Learning for Equity Modules? 
 

A strategy through which the Equity Alliance at ASU supports educational stakeholders in building 
their own capacity to build equitable educational systems is through the Professional Learning for 
Equity Module approach to professional learning. In collaboration with schools and local 
universities, the Equity Alliance at ASU creates these modules for pre-service and in-service educators 
of all roles and levels of experience. The approach includes careful consideration of the content for 
professional learning, application of adult learning principles, and selection of teams from schools 
and districts that can support their team members’ learning and practice. In this way, professional 
learning builds on converged needs, creates a sense of common purpose, and extends the creativity 
and skill of practitioners.  

Participants are generally teams of educational professionals from schools and districts, selected to 
advance knowledge and practice related to culturally responsive systems and practices. Academies are 
organized into modules that share an overarching theme and are designed to (1) engage adult 
learners in advancing their knowledge and skills about culturally responsive practices within 
organizations; (2) build communities of practice in which inquiry and public discourse are 
cornerstones of continuous improvement in culturally responsive systems; and (3) embody 
approaches to learning that affirm the sociocultural histories and experiences that all members of the 
academies bring to shared learning. Finally, the Professional Learning Modules for Equity create 
forums for open discussion to help school and community members think more broadly and 
systemically about culturally responsive schools and classrooms. 
 
The best way to implement this module is to bring together building leadership teams from a cluster 
of schools so that teams can learn from one another and create a practice community that can 
support innovation. The academies should be offered in sequence, spaced four weeks apart so that 
some application can occur between sessions, and that there is a plan for coaching on-site between 
academies.  

  



 
 

 
 
_____________________________________________________________________________________________________________________ 

7 
 2009 Equity Alliance at ASU 
www.equityallianceatasu.org 

Equity Academy Abstract: 
This academy traces a path towards inclusive education in the United States.  You will learn about, 
reflect upon, and discuss information about progress and setbacks made towards achieving 
educational systems that are truly inclusive, along with conditions of exclusion or segregation that 
remain largely unchanged,  and some explanations. You will have the opportunity to apply what they 
have learned in the assessment of their own districts’ progress, and development of goals for the 
future. Additionally, through the exploration of data on educational access, participation, and 
outcomes, you will develop their understanding of a rationale for the creation and strengthening of 
inclusive educational systems that is grounded in equity concerns for all students. 

Equity Academy Outcomes: 
As a result of the activities and information shared at this Equity Academy, you will: 
 

 learn the history of the movement towards inclusive educational systems in the United States; 
 

 apply what is learned to assessing districts’ practices, and developing future goals; and 
 

 discover why inclusive education is an equity imperative. 

Equity Academy Agenda: 
 

Time  Event  

15 min.  Introduction & Greeting  

35 min.  Activity 1: Why Inclusive Education?  

20 min.  Lecturette 1: It’s a Matter of Equity  

25 min.  Activity 2: Pathways to Inclusive Education  

10 min.  Break  

20 min.  Lecturette 2: Historical & Legal Foundations  

25 min.  Activity 3: Appreciative Inquiry  

30 min.  Leave-taking & Feedback  
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Academy Overview 

Slide 1 Notes 

 
 
 

Slide 2 Notes 
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Slide 3 Notes 
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Slide 5 Notes 

 
 

Slide 6 Notes 
 

This slide was left blank so that your facilitator(s) are able to add any content 
relevant to their purpose or mission in leading this academy. 
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Slide 7 Notes 
 
 

 

  
 
 

Activity 1 
(Slides 8-
10) 
*Handout
s for this 
activity 

are provided on 
the next page. 
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Activity 1: Why Inclusive Education? 
 

Outcome: The group warms up for learning about inclusive educational systems by sharing and 
applying background knowledge. 
 

 

In whole group, participants discuss and facilitator records on chart paper, features of 
inclusive educational systems. Then, the whole group reads/listens to two vignettes about 
districts. Then, in small groups divided two ways (Vignette A or B), these groups discuss 
the following questions:  

 Who benefits from the way that things currently are?  
 How do teachers benefit?  
 Students?  
 Administrators? 
 Families? 

 What are some of the benefits to the proposed change? Concerns? 
Finally, the whole group re-convenes and the facilitator asks about Vignette A and then 
Vignette B. Everyone is welcome to share their responses to the guiding questions.  
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Vignette A 
 

Pupil Services Director, Dr. Smith scratched her head and sighed. With state budget cuts and the 
need to cut positions, she was at a loss for how to keep the new special educators, in light of the 
district’s decision to cut all new teachers and counselors the following school year. In the district’s 
twenty schools, over 13% of students are identified as requiring special education services. About 
half of these students spend over 40% of their school day outside the general education classroom.  
 
Dr. Smith couldn’t imagine what would happen if the seven special education teachers (five resource 
and two self-contained) who would be affected, lost their positions. What would happen to the 
students who left the general education setting and went to their classrooms? What would the 
general education teachers do to meet those students’ needs? Even though many teachers had taken 
at least one course in special education in their preparation, Dr. Smith worried that they would feel 
underprepared and anxious about the increasing challenges they may associate with having more 
students with disabilities in their classrooms. 
 
 

 
Reflections  
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Vignette B 
 
Middletown Schools to Eliminate Bilingual Education  
 
A spokesperson for the Middletown Public Schools announced today that the district will begin to 
move children now in bilingual education classes into the English-only instruction classes, starting 
next fall, and incorporate all of this within general education classrooms.  The schools will save 
resources by eliminating bilingual education classes and the need for bilingual teachers, and redirect 
those resources into retraining teachers so all classrooms have teachers qualified to teach students 
learning English through a model called Structured English Immersion.  
 

• Who benefits from the way that things are?  
Questions to consider:  

• Is everyone included?  
• What supports are present?  
• Is this the way that we want things to be? 

 
 

 
Reflections 
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Lecturette 1: Development of Inclusive Educational Systems: 
Social, Historical, and Political Foundations 
Inclusive Educational Systems, in policy and practice, reject the exclusion and 

segregation of students, for ANY reason: gender, language, household income, sexual orientation, 
race, ethnicity, national origin, ability, or any special needs.  
 
Simultaneously, because of an active commitment to equity for all students, inclusive educational 
systems maximize the participation of all learners, by making learning opportunities relevant and 
high-quality. This is only achieved through the systemic exploration and change of policy and 
practice so that schools can meet the diverse learning of all students, and so that student differences, 
rather than being considered as problematic compared to narrow views of who represents a “typical” 
learner, are celebrated for their contribution to everyone’s learning in community with each other. 
 
As outcomes of participating in Lecturette 1, you will learn about: 
 

 historical movements toward inclusive education; and 
  

 the definition and standards of inclusive educational systems.  
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Slide 30 Notes 
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Slide 36 Notes 
 
 
 

 
 

Slide 37 Notes 
 
 
 

 
 



 
 

 
 
_____________________________________________________________________________________________________________________ 

29 
 2009 Equity Alliance at ASU 
www.equityallianceatasu.org 

Activity 2 
(Slides 
38-40) 
 
 
 

 
*Handouts for this 
activity are provided 
on the next page. 
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Activity 2: Pathways to Inclusive Education 
 

Outcome: You will identify anecdotal evidence that will help you in assessing your own district’s 
progress towards becoming an inclusive educational system. 
 

 

District small groups use a handout that shows a completed rubric with two to three 
focus areas from each of the four standards of inclusive educational system. Using the 
table on the page before the rubric begins to record responses, you should identify 
where your district is on each focus area within each standard, and indentify evidence 
that supports your claims. Then, re-convene the whole group and share one standard 
of your choice, where you are on your pathway to an inclusive educational system, and 
what evidence you used to support your selection. 

 
 
 

 Handouts begin on next page.
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Lecturette 2: Why Inclusive Education? It’s an Equity Matter! 
This lecturette presents descriptions and examples of effective instruction and 
intervention within the early intervening and universal interventions tier. It 

provides the basis for Activity 3. 
 
As outcomes of participating in Lecturette 2, you will: 
 

 become familiar with the elements of robust high-quality literacy instruction for diverse 
learners. 

 
 reflect upon how educators can strengthen their practices to become culturally responsive. 
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Slide 48 Notes 
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Activity 3: Appreciative Inquiry: Moving Forward Without Losing    
the Past 

 
Outcome: You will become familiar with and utilize the process of appreciative inquiry in order to 
address a challenge within a school district that stands in the way of it becoming an inclusive system.  
 

 

Individually, read a short brief on appreciate inquiry. You can also have the 
facilitator play an audio version of the brief. The brief includes the 4-D framework 
for Appreciate Inquiry Work (Discover, Dream, Design, Deliver). 
 
You will be divided into district-same triads or quads. Each group is assigned one of 
the four standards of inclusive educational systems (Core Functions, etc.). Then, 
your group will select one focus area from their assigned standard. Using the provided 
handout, your group should go through the AI process as applied to the area of 
focus you selected.   
 
Finally, the whole group re-convenes and the facilitator asks for four triads/quads 
(one for each standard of inclusive educational systems) to share their experience. 

 
 
*Handouts begin on next page. 
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Appreciative Inquiry 

The Appreciative Inquiry approach to organizational renewal was developed by David 

Cooperrider and Suresh Srivastva. The approach is based on the premise that organizations change 

in the direction in which they inquire. An organization that inquires into problems will keep finding 

problems, but an organization which attempts to appreciate what is best in itself will discover more 

and more that is good. It can then to use these discoveries to build a new future where the best 

becomes more common. In short, the process of Appreciative Inquiry requires that those engaged in 

change choose to see possibilities, capabilities, and assets of systems, focus on what's right, rather 

than what's wrong, develop questions to uncover moments of top performance, and create the 

future they desire.  

The Focus of Appreciative Inquiry: Seeing Assets and Possibilities 

In everyday life, most people and organizations are constrained by the perception that their 

resources, and hence their horizons, are limited. This perception that we must ʺface realitiesʺ  is 

without a doubt the greatest single constraint on human imagination, vision and enterprise. 

Appreciative inquiry begins with a different set of assumptions. We begin with the belief that we 

have a choice in which we can consciously choose what we ʺseeʺ and act upon. In both the personal 

and social realms, we can choose to focus on problems, needs and deficits the traditional problem-

solving approach. Or, we can choose to see possibilities, capabilities and assets the basis of 

appreciative inquiry. By focusing on whatʹs right, rather than whatʹs wrong with an organization, an 

individual or even a society, Appreciative Inquiry gives us access to the kind of energy that can be 

transformative. Having that kind of energy to work with gives us the confidence to develop and 

pursue a new image of the future. A key question that guides the rationale for appreciative 

inquiry is: “If you want to inspire, mobilize, and sustain human energy, which is the most 

effective way- by focusing on problems or pursuing possibilities? 
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The Outcomes of Appreciate Inquiry: Generating, Proving, and Creating 

Appreciative Inquiry is a generative process that gives us a way to bring possibilities to life and 

develop our capacities. Through a carefully developed set of questions and a process of dialogue, we 

uncover stories of our ʺpeak experiencesʺ – those moments in our lives when we felt most effective, 

most connected, most alive. These stories provide irrefutable proof of our actual capabilities. They 

give rise to new images of what the future could be. They raise our sights, energize us and give us the 

courage to dream and act boldly. Rather than ʺaccepting reality,ʺ we see that what we call ʺrealityʺ is 

defined by what we choose to see, what we choose to think and talk about, what we choose to act 

upon. It follows that we have the capacity to create the kind of future we desire. The following table 

compares the Problem Solving and Appreciate Inquiry Approaches to Change 

Problem Solving Approach to Change Appreciative Inquiry Approach to Change 

Focus Results Focus Outcomes 

Problems Incremental advances Possibilities Unprecedented 

"The glass is half empty" Token promises "The glass is half full" Full of meaning 

Problem-driven Using others Vision-led Collaboration with others 

Money Transactions Meaning Relations 

Scarcity of resources Professionally directed Abundance of resources Self directed 

Critical thinking Taught, as admonitions Energy Learned, by example 

 

The Steps of Appreciate Inquiry: The 4‐D model 

Appreciative Inquiry pervades all levels of education – from administration and the act of 

including all students, to students and the act of learning. Whatever your role, appreciate inquiry is a 

useful procedural tool for engaging in the process of systems change for inclusive education. By 
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discovering, dreaming, designing, and delivering, inclusive education in your local educational 

context can become a reality. Here’s how: 

 

Step 1: Discover—people talk to one another, often via structured interviews, to discover the times 

when the organization is at its best. These stories are told as richly as possible. What, when, where, 

why, and how have all students been fully included in having access, participation, and equitable 

outcomes in your local setting? 

Step 2: Dream—the dream phase is often run as a large group conference where people are 

encouraged to envision the organization as if the peak moments discovered in the ‘discover’ phase 

were the norm rather than exceptional. What could the best possible inclusive educational system 

look like in your school building or district? What dispositions, knowledge, and resources would 

educators and administrators need to have and continue to develop? What would the use of space 

and time look like? 

Step 3: Design—a small team is empowered to go away and design ways of creating the organization 

dreamed in the conference(s). Who are the people with the initiative and transformative energy to 

design an inclusive school or district? What do they need to make the best design possible? 

Step 4: Deliver—the final phase is to implement the changes. Who is responsible for delivering on 

inclusive education? Who leads and supports this delivery? What is the pace and structure of the 

delivery? 

Now, you will start your own process of Appreciative Inquiry toward inclusive educational 

systems. Remember, the possibilities are unprecedented!  

References 
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Academy 1 Self-Assessment 
 
              
 
 
 
 
 
 
 

1. What are the distinguishing features of an inclusive educational system? How does an 
inclusive system differ from other systems that might currently be in place? 

 
 
 
 
 
 

2. Describe some of the systems that were put into place which have led to the inclusive 
movement as it is known today.  

 
 
 
 
 
 
 

3. What does Public Law 94-142 mean for students and educational systems? 
 
 
 
 
 
 

4. Briefly discuss one of the six arenas of the systemic framework change process for the 
system/district level. 
 
 

 
 
 

This is a non-graded, anonymous self-assessment. Take 10 minutes to complete the 
following questions taken from the content of this academy. After that time the group will 
have the opportunity to share answers. Note that occasionally we collect these self-
assessments to measure the effectiveness of the academy. 
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Academy 1 Evaluation 
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Resources 
 
 

Circle of Inclusion 
http://www.circleofinclusion.org/  
Multilingual, this webpage is for those who provide services for early childhood settings, as well as 
families with young children. Information and demonstrations are given relating to inclusive 
education. The project is funded by the U.S. Department of Education, Office of Special Education. 
One can search for examples of inclusive settings, as well as view discussions and questions that have 
been answered by people involved in inclusion. There are role-playing scenarios and re-printable 
resources that can be used, with examples of alternative assessment portfolios. The site is available in 
English, Spanish, Korean, Japanese, and Chinese.   
 
Council for Exceptional Children (CEC) 
http://www.cec.sped.org//AM/Template.cfm?Section=Home  
Serving an audience which includes teachers, parents, administrators, and other support staff, the 
CEC is committed to advocacy and the improvement of educational success for all students. The 
CEC provides professional development, journal articles and newsletters and other publications to 
support people in the field with understanding and working with exceptional children. Core values 
include the belief that all children are worthy and should be given the chance for rich and 
meaningful participation in society.   
 
CLAS: Culturally and Linguistically Appropriate Services, Early Childhood Research Institute 
http://www.clas.uiuc.edu/  
Multilingual, including ASL, this site manages to capture culture, language, disabilities and child 
development in one location. Materials are provided to help practitioners and families learn about 
what is available to them and are meant to inform and give context. Resources can be searched by 
language, format, or subject, as well and project or publisher. Video clips are included, as are text, 
evaluation tools, and newsletters.  
 
Family Village: A Global Community of Disability-Related Resources 
http://www.familyvillage.wisc.edu/  
Information, resources, and internet communities for communication are combined here for anyone 
involved with people who deal with disabilities. The website is designed as a mini-village, including a 
school section where there are topics devoted just for kids. Within education, the site links up to 
sources with information about how to communicate with schools, be an advocate for students, 
inclusive education resources, and disability awareness education materials.  
 
Kids Together, Inc. 
http://www.kidstogether.org/inclusion.htm  
A place where information and resources for children and adults with disabilities are provided and 
whose mission is to ‘promote inclusive communities where all people belong’.  A listserv exists for 
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people to come together and have discussions regarding solutions for educating children in an 
inclusive setting. This group states that a regular class is not something that should be looked at how 
it is but at how it can be. Resources are provided, including vision building and person-centered 
planning.   
 
National Dissemination Center for Children with Disabilities (NICHCY) 
http://www.nichcy.org/Pages/Home.aspx  
Bilingually-staffed, NICHCY provides information about disabilities, IDEA, No Child Left Behind 
(NCLB) and effective educational practice. There are resources grouped by family/community, early 
intervention providers, schools and administrators, and state agencies. Recently launched, there is a 
Q & A feature about IDEA, specifically IDEA’s purpose and key definitions, and a parent 
participation section. A section is provided with state-specific information, as well. 
 
Office of Special Education and Rehabilitative Services (OSERS) 
http://www.ed.gov/about/offices/list/osers/osep/index.html  
Dedicated to providing support and leadership to states and local districts regarding improving 
results for all children with disabilities. Financial support is given via formula and discretionary 
grants in order to support research, technical assistance, demonstrations, and information centers. 
This website is directly linked to the United States Department of Education and has a wealth of 
current information.  
 
PBS Parents 
Inclusive Communities: Inclusive Education 
http://www.pbs.org/parents/inclusivecommunities/inclusive_education.html  
 
Provides a brief introduction to inclusive education. Has multiple links to other sites and resources 
and provides examples of inclusive education working.  
 
TASH: Equity, Opportunity and Inclusion for People with Disabilities since 1975. 
http://www.tash.org/IRR/inclusive_education.html  
Known as an international grassroots leader, TASH helps communities via research, education, and 
advocacy for inclusive education. The website provides webinars with information. Members work 
to promote equity for all people in society and work hard to make sure that everyone is allowed to be 
included and participate in all aspects of life. TASH has been in existence for twenty-five years. 
TASH supports a vision of inclusive education with high expectations for all students and members 
recognize the legal rights to and reciprocal benefits of such a system.  
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Glossary 
 

Appreciative Inquiry 
Organizations learn to appreciate what is best and working well within its system while discovering 
more good and possibilities to continue to improve. From this perspective, organizations can build a 
future where positives are common. The choice within this process is to see the potential, 
capabilities, and assets while simultaneously recognizing all that is right in the current situation and 
system. Instead of focusing on what is wrong, the outlook is on what is good and possible. The four 
steps of this process include discovering, dreaming, designing, and delivering.  
 
Exclusion 
This is what happens when schools, communities, or systems do not permit, either actively through 
barred entrance, or passively, through not providing the environments, supports, or attitudes that 
welcome and support certain persons as members of the group. In schools, exclusion is usually on 
basis of language, race, sexual orientation, ability, or national origin. While largely historical in the 
legal sense, such as keeping students with disabilities from attending public schools, exclusionary 
practices are still evident in some settings. These practices could include out-of-school suspension or 
expulsion from school. 
 
Inclusive Education 
These systems reject the exclusion and segregation of students for ANY reason: gender, language, 
household income, sexual orientation, race, ethnicity, national origin, ability, or any special needs. 
Inclusive education involves a commitment by all to create a community that is equitable for all 
students while keeping learning opportunities relevant and high quality. In this system, schools meet 
the diverse learning needs of all students while simultaneously celebrating student differences.  
 
Integration 
Schools that had been segregated, particularly because of race or unequal school quality, were 
desegregated after Brown versus the Board of Education in 1954. For students with disabilities, 1975 
saw the passage of Public Law 94-142, which integrated students with disabilities into the 
mainstream public schools. However, segregation still occurs due to racial/economic segregation of 
housing in neighborhoods and students being segregated within schools by virtue of placement in 
separate classrooms to address students’ disabilities or language differences.  
 
Mainstreaming 
Within the early 1990s, after the passage of the Individual with Disabilities Education Act (IDEA), 
there was a movement to get students with disabilities out of segregated classrooms and into ‘regular’ 
classrooms for a portion of the school day. Typically, this means mainstreaming students during 
electives or for only one or two classes a day, thus becoming a social inclusion definition and not 
academic.  
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Opportunities to Learn  
Opportunities to learn is a phrase that collectively refers to the resources students are exposed to 
within their educational settings. These include, but are not limited to: students’ access to teachers 
who are well-prepared and qualified to teach diverse learners and who are committed to teaching all 
students within the general education classroom environments; schools and grade levels that are 
organized to allow for maximal student attention; multiple options for courses that are rigorous and 
varied in content; culturally responsive effective instructional strategies; access to a variety of 
culturally responsive relevant instructional materials; curricular content that is meaningful and of 
sufficient breadth;  and finally, a social climate for learning that is informed by students themselves. 
 
Segregation 
This occurs when students are kept apart from one another due to ability/disability, language, or 
national origin. Segregation can take place within one school, as when grouping students solely by 
ability, or by physically keeping students apart in separate buildings, such as schools for African 
Americans only. Many public schools today remain segregated geographically, financially, and 
linguistically. 
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